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Bullying in the Educational Workplace 2

Abstract

The purpose of this thesis is to examine bullying in workplace relationships in
educational settings. Through the use of five fictionalized case studies, this thesis
illustrates the following relationships: teacher/student, teacher/teacher, caretaker/teacher,
family/teacher, and principal/teacher. By re-creating realistic, but fictional descriptions of
the day-to-day realities of bullying in the workplace, 1 aim, as the researcher, to bring to
light the issues, themes, and conflicts that arise when bullying behaviour is present in the
educational workplace. By illustrating the actions and consequences of this behaviour, 1

hope to provide insight into conditions enabling the bullying behaviour to continue.

The data for this research has been assembled from the following sources: research
articles, articles from the popular press, publicly available media interviews, and personal
experience during twenty years of teaching in educational settings. Because all of the data
were either publicly available or fictionalized from my own experience or from publicly-
sourced material, the risk to any individual, living or dead, is non-existent. No ethical
concerns are related to this study. Because of the danger posed to targets of bullying,
extraordinary measures were taken in the writing to ensure that, while demonstrations of
bullying behaviour appear authentic in kind, they have no relation to any actual person or

situation.

The research was undertaken using the following procedure: creation of fictional

narrative case studies to illustrate lived examples of bullying behaviour; research into
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Bullying in the Educational Workplace

contemporary studies and theories about bullying, and finally, analysis of the narrative
case studies for common themes and patterns and parallels to current literature in the

field.

The study concludes with recommendations to create awareness about bullying, to
address the effects of bullying, and to advocate for the introduction of policies and
procedures to protect the target. The development of programs to promote the
identification and handling of workplace bullying in educational settings is also

advocated.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



~ Bullying in the Educational Workplace 4

Acknowledgements

I wish to extend a huge thank you to Dr. Lorri Neilsen, my thesis advisor, for her constant
encouragement, prompt replies to my questions, and on-going suggestions in helping me
conceptualize and formulate my ideas during the gestation period of this work. Lorri’s
unfailing support eased the labour pains of the birthing process as I worked through the

contractions and delivery of my thesis.

Thank you to my committee members, Dr. Allan Neilsen and Hetty Van Gurp for their
valuable insights and thought provoking questions during the various stages of the thesis

process.

I also want to say a loud thank you to Gaby Roughneen and other members of the staff at
Mount Saint Vincent University Library who went the extra mile to assist me in locating

material for my thesis.

Of course my list would not be complete without a special note of gratitude to my friends

who assisted me while I was bullied in the workplace.
Above all, my heart felt appreciation goes out to my family for their unwavering

commitment to helping me in every way imaginable, including relief from household

duties, keeping my car topped up with gas, and technical assistance.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Bullying in the Educational Workplace 5

Table of Contents
ADSEEACT ......oieiciiiieecieeecriee e et e et eesseuseaee e s e smreeeesseesesiesesebebsesesarntesasraabtess s b bbn s e rnranees 2
ACKNOWIEAZEMENLS..........cceeiiiiiiiiieiiiciiiit e et 4
1.0 INtrOdUCHION ...ttt bbb e 7
LI OQVEIVIEW ...t bbb st sss bbb bbb s bb e s bn e bassan e s banean 7
1.2 Personal PerSpective ................evoniieivveinieiniiniinieiniiinieeirensesssesenesenssssessssssens 10
2.0 Literature ReVIEW.........cc.cooviviiiiriiiiiiicciitctte ettt st 12
2. DefiRitioNs .............cuueeeeeeiireiiiieineiiiiieeiet et e a e 12
2.2 Bullying in the Workplace ..........................cocoocovvuiivivcvinnniiniennieinicnneennienieseseeenns 14
2.3 Bullying in Educational Settings....................c..cccoovevviniiiiiiiniiinniiniennreeereenisenns 19
2.4 Workplace Bullying - Research and Legislation .................................cccouonuennn... 20
3.0 Methodology and Method................cccooiiiiiiiniiiiiiiierrc e 22
3.1 Methodology ................ecueeeveeicviiiiiiieiieiieecirteee et 22
32MeEtROd ... bbb s 23
4.0 €Case SEUAEES ....c...eveeiieeeeeeeee et et as e s s a e s 26
4.1 Teacher Bullies Student ..........................ooouuevemeevivsrenieeieenesieeeeeciisieenssnesessnnnes 26
4.12 Analysis of Case Study: Teacher Bullies Student ................................ccceeuvenn... 52
4.2 Teacher Bullies Teacher ...........cc.cccooiiiiiiiiniiiiie e 57
4.21 Analysis of Case Study: Teacher Bullies Teacher ...........................cc.cccc....... 84
4.3 Caretaker Bullies Teacher ..............cccooooiniiiiiniinire e, 89
4.31 Analysis of Case Study: Caretaker Bullies Teacher ........................................ 110
4.4 Parents and Student Bully Teacher ............ccccccocoiniiiniinnniniiiieniecnn, 117
4.41 Analysis of Case Study: Parent and Student Bully Teacher ............................ 141
4.5 Principal Bullies Teacher .............cccccoivviniiiniiniiicecre e 145
4.51 Analysis of Case Study: Principal Bullies Teacher .......................... 175

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Bullying in the Educational Workplace 6

5.0 Summary of Findings in Case Studies............ccccooorinmiinniiiniiniene 183
5.1 CommOon TREMES .............c.c.vooeeeeneeeeereeieeeieniiertesiteeae st sabssrsessss e ennenersans 183
5.2 Other CRAFPACLEFISTICS ...........oooeevereeeeeeeeeeeeeeeecesteee st sbb e saaresbeserrees 184

6.0 Discussion and Conclusions...............c.ccccooiiiiininiiin s 187
6.01 Bullying is Endemic to the Human Race..........................cccooeririnrinineninnnnnnn, 187
6.02 Bullying in the Workplace is a Complex and Systemic Problem ..................... 187
6.03 Persistent Emotional Strain Affects the Targets’ Health ................................. 188
6.04 The NOtON Of INEWHESS ..........coueuevvecrirririinieieiieeiesitesieeae et seaees 188
6.05 Envy as a Key Reason for Bullying .....................cccccovvvvninnininninnieeieciennens 189
6.06 The Context in which Bullies Operate .........................ouveveuevvernevirieniniinnrnennn, 190
6.07 Pattern of Bullping ..................cccoooueeimneeeevniriicnrinieiennenniesinsieseessse s ssssesees 190
6.08 Effects of Prolonged Bullying.......................cccoovneeremeriininvioniiniinriennennnenieenies 192
6.09 Gender Effects.............uooeeoveneiiviiiciiieniiirenrerieeeesenateniesessae s srnesers s s ases 192
6.10 Reasons for being Bullied ........................cooouevvvviivuiniiniiniiiiiniiiieneenrienenen 192
6.11 Sources of Bullies BeRaviour ......................c...cuuueeuevcvonuinuiiviineiiiineeneeneenses 194
6.12 Dealing with Bullping ...................cccocovuevimuenueninniiiiieeiiencceciise e saeeaen 195
6.13 RecOmMMERAALIONS .................coveeeeeeiineieiniieeeeeeeneeceereeet et 196

RETCICIICES ......ooivveerieerreiiiereiireerereesressree e ee et e et e bessstebs s e s st s b e s asesasesssnanesrnbestnees 199

APPEINAICES ...ttt bbb e aas 206
APPENAIX A ..ottt b e 206
APPENAIX B ... 207
APPENAIX € ..ot bbb 210
APPENIX D ..o s 212

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Bullying in the Educational Workplace 7

1.0 Introduction

1.1 Overview

Little research exists on workplace bullying relationships in educational settings. To date,
only one study has been devoted to this topic: Breaking the Silence: Overcoming the

Problem of Principal Mistreatment of Teachers by Blasé and Blasé (2003).

Most of the research to date has been devoted to workplace bullying in general. In these
studies, examination of the common behaviour of the bully and the effects on the target

has been well documented.

The purpose of this thesis is to examine workplace bullying in educational settings, using
material that is grounded in my own and others’ classroom experiences, and then

fictionalized and developed as case studies.

In the literature, workplace bullying has been conceptualized as violence (Jackson et al.,
2002), misalignment (Dobrich, Dranoff & Maatman, 2002), mistreatment (Blasé¢ & Blasé,
2003), incivility (Waggoner, 2003), invalidation (Carter, 2003), peer abuse and
victimization (Olweus, 2003), and rankism (Fuller, 2003). Despite the variety of
descriptors used for workplace bullying the terms are “defined synonymously in all the

related research and theoretical literature” (Blasé & Blasé, 2003).

Workplace bullying is all about power and control (A. Adams, 1992; Field, 1996; Field,

2002c; Namie & Namie, 2003; Needham, 2003). There are subtle differences in the
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shades of meaning between the terms bullying and harassment. Bullying is behind all
forms of harassment, discrimination, prejudice, abuse, conflict, and violence (Field, 1996,
p. 34 — 39). Harassment focuses on a trait that cannot be changed such as gender, race,
colour, or disability, whereas workplace bullying focuses on any item or characteristic
that challenges the workplace bully (Needham, 2003). Workplace bullying begins with
one-to-one harassment; if this behaviour is left unchecked it escalates to bullying and the
creation of hostile workplace relationships that can pollute the work environment or the
entire organization (Namie & Namie, 2003). All harassment is bullying if the actions or
words hurt the target; without harm being felt, the act is not bullying (Carter, 2003; Field,
1996; Namie & Namie, 2003). Workplace bullying is conducted primarily at the
psychological level where the injuries are invisible, there are few witnesses, and no
recorded evidence is kept (A. Adams, 1992; Field, 1996; Needham, 2003). Workplace
bullies often experiment with a number of colleagues simultaneously, to identify those
who are most susceptible and vulnerable to their attacks (Jennifer et al., 2003). The
consequences of workplace bullying are so destructive and injurious (Field, 1996) that

they undermine the individual’s dignity (Eardly, 2002).

In the literature, academics use both victim and target to describe the recipient of the
bullying behaviour. Namie and Namie (2003) use target throughout their work,
capitalizing the term wherever it appears. Field (2005¢) prefers to use target, citing that
victim conjures images of “victimhood” which suggest that the problems are caused by
and the fault of the receiver. Over time the target sustains harm and becomes the victim,

though not in the sense of being at fault or the cause of their outcome. Both terms are
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valid and useful, but in my opinion, the term target more accurately captures the
situations and behaviours that emerge from the case studies. Throughout this document I

will use the term target to describe the recipient of the bully’s behaviour.

The five case studies will explore bullying in the following relationships: teacher/student;
teacher/teacher; caretaker/teacher; parent and student/teacher; principal/teacher. Primarily
the case studies will focus on adult bullying behaviours and relationships, but bullying

involving elementary school children will be included in two of the studies.

Through an analysis of each fictionalized case study, the themes and techniques of
bullying will be highlighted and connected to the published literature in order to explore
the ways workplace bullying in educational settings parallels workplace bullying in

general.

This study examines only a few educational relationships. It is limited to my five case
studies and my literature review. It is subject to my interpretation and biases. Others,
such as the relationships that exist among all employees, staff and professionals in
educational settings (secretary, school board member, board administrator, for example)
are not included here. The fictionalized case studies presented are meant to be

representative, not exhaustive.
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This thesis will be organized using the following structure:

Chapter Two will provide a review of the contemporary literature on bullying in the

workplace.

Chapter Three describes the methodology and the method of conducting the research.

Chapter Four is divided into five sections, each of which includes two parts: a narrative

case study, and an analysis of the case study immediately following it.

Chapter Five provides a summary of the findings in the case studies.

Chapter Six offers a discussion and conclusion that highlights the themes and patterns
related to bullying behaviour as illustrated in the case studies; it concludes with

recommendations.

1.2 Personal Perspective:

The seeds of this thesis were sown as I sat in Master MacBride’s classroom in grade four,
in a two-room school house, in Ireland. Mr. MacBride was a great big man who spilled
over the steering wheel of his volkswagen car. Other than eyebrows and lashes, and a few
tufts of hair that protruded from his ears and nose, this man’s head and face were hairless.

On the school ground he never acknowledged his students; we were just there like trees
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or pillars of the gate. In the classroom, Kitty Smith, one of the grade six students was his
target. Daily, Kitty was ridiculed and physically assaulted by this teacher. Kitty had a
stammer. When she tried to answer a question, especially in Irish, she had difficulty
getting her sentence started. As she gasped to catch her breath, her nostrils flapped open,
and shut rapidly. It was then that the attack began. With closed fist, Mr. MacBride
punched Kitty between her hip bone and the bottom of her rib cage. He shouted “get the
words out” to the rhythm of his thumps. The more Kitty tried to catch her breath amidst
sobs and punches, the more silent the class grew. Her cries filled the room. We were
petriﬁed. Later, in secondary school, I sat in classrooms where students were undermined
and criticised daily. Here in Nova Scotia, I watched adults humiliate and embarrass
others in staffrooms. As I worked in schools I experienced bullying first hand. So for
years, I’ve questioned why some adults feel such a need to control other people, why
some adults have to put others down to make themselves feel good, and why these adults
go to such lengths to accomplish their goals. This thesis is the harvest of my research and

my understanding of the Mr. MacBrides and Kittys in educational settings.
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2.0 Literature Review

The issue of workplace bullying was first brought to the public’s attention in June 1989,
on BBC Radio 4 (A. Adams, 1992). Workplace bullying is a new phenomenon of study
(Blasé & Blasé, 2003; Einarsen, S., Hoel, H., Zapf, D., & Cooper, C. L., 2003; Field,
1996; Jennifer, D., Cowie, H., & Ananiadou, K., 2003). Workplace bullying has become
the focus of scholars and theorists (Davenport, N., Schwartz, R.D., & Elliott, G. P., 2002;
Namie & Namie, 2003; Needham, 2003; Olweus, 2003; Smith, 1997) and sundry writers
(Rigby, 2002) such as Beane, 1999; Brinkman and Kirschner, 1994; Byme, Maguire, and
| Byrne, 2004; Middelton-Moz and Zawadski, 2002; Paulson, 1991; Stone, D., Patton, B.,

& Heen, S., 2000.

2.1 Definitions

Some academics regard workplace bullying as the systemic abuse of power (Craig &
Pepler, 2003; Lewis & Orford, 2005; Lipman, 2003; Rigby, 2002). Horn (2002) defines
a bully as “someone who knowingly abuses the rights of others to gain control of the
situation and the individuals involved; bullies deliberately and personally use
intimidation and manipulation to get their way” (p.3).

A. Adams (1992) maintains that bullying at work

is like a malignant cancer. It creeps up on you long before you ... are able
to appreciate what it is that is making you feel the ill effects. .... The

disturbing manifestations of adult bulling [at work] are widely dismissed

®. 9).

Lipman (Oct., 2003) in the Canadian Journal of Psychiatry states:
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bullying can occur in many forms across the lifespan, from playground interaction
to dating violence, workplace harassment, and elder abuse...patterns of peer
interaction learned in childhood generalize to other relationships throughout the
lifespan. Bullying, a form of interpersonal violence, is emerging as an important
public health issue... It is characterized by repeated physical or verbal
interactions that are meant to be hostile, cause distress, and involve a power
differential between bully and victim. ...These individuals have associated
impairments that may persist, and there are substantial costs associated with
bullying and victimization in multiple domains ...the health care system and the

judicial system... Bullying is a systemic problem (Lipman, Oct. 2003, p. 575).

Peyton (2003) uses the definition of bullying as set out by the Manufacturing Science and
Finance (MSF) Union:

Persistent, offensive, abusive, intimidating, malicious or insulting
behaviour, abuse of power or unfair penal sanctions, which makes the
recipient feel upset, threatened, humiliated or vulnerable, which
undermines their self-confidence and which may cause them to suffer

stress (p. 38).

Field, who is held in high regard as an expert in the field of anti-bullying (Rigby, 2002),
uses the internet to create awareness and to offer resources related to workplace bullying.
Field’s (2005d) website includes the following definition of workplace bullying:

Bullying is a compulsive need to displace aggression and is achieved by
the expression of inadequacy (social, personal, interpersonal, behavioural,
and professional) by projection of that inadequacy onto others through
control and subjugation (criticism, exclusion, isolation etc). Bullying is
sustained by abdication of responsibility (denial, counter-accusation,

pretence of victimhood) and perpetuated by a climate of fear, ignorance,
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indifference, silence, denial, disbelief, deception, evasion of

accountability, tolerance and reward (e.g. promotion) for the bully.

To date, there is no universally accepted definition of workplace bullying (Blasé¢ & Blasé,
2003; Ireland & Ireland, 2003; Lewis & Orford, 2005). While the people, places and jobs
may vary, in most cases the profile, behaviour and dynamics of the workplace bully as
well as the outcomes of bullying are the same (Field, 1996; Field, 2002b; Namie &
Namie, 2003), and “abusive principals, like abusive bosses in general, engage in similar
behaviours ... and abused teachers experience the same devastating effects [as targets in

general]” (Blasé & Blasé, 2003; p.140).

2.2 Bullying in the workplace

At least 20% of employees report to work for brutal bosses on any given day, and 90%
of workers will experience some brutality from their bosses at some point in their work
life (Gates, 2004; Hornstein, 1996). Although there is an increased awareness of the
impact of workplace bullying on the target’s physical and emotional health (Blasé &
Blasé, 2003; Davenport et al., 2002; Field, 2005; Henry, 2004; Lewis & Orford, 2005;
Lubit, 2004; Namie & Namie, 2003) and of the social and economic consequences of
workplace bullying (Field, 2005; Hornstein, 1996; Lipman, 2003; Needham, 2003),

workplace bullying continues largely unabated (Peyton, 2003).

A clear overlap exists between bullying actions that are evident among school children

and bullying actions carried out in the workplace; typical tactics include slandering,

spreading rumours, deliberately excluding members from the group and manipulating
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friendship relationships (Field, 1996; Ireland & Ireland 2003; Namie & Namie, 2003;

Needham, 2003; Olweus, 2003; Rigby, 200; Smith, 1997).

Researchers also point to a direct link between intergenerational continuities in bullying
tendencies outside the home; children respond to stressful situations, employing similar
behaviours of bullying, abuse and aggression as their dominant caregiver demonstrates in

the home (Henry, 2004; Olweus, 2003).

Targets of workplace bullying share many similarities with victims of domestic violence
(Needham, 2003). In workplace bullying as in domestic violence, the bullying acts of
undermining, exclusion and isolation of the target are repeated, the target’s self-
confidence diminishes leaving the person less assertive, and the target’s preoccupation to
satisfy the bully’s demands, outbursts, nitpicking and criticism deflects the target’s
attention from the primary goal of the bully, which is to control the target (Blasé & Blasé,
2003; Davenport et al., 2002; Field, 1996; Fuller, 2003; Namie & Namie, 2003;

Needham, 2003).

Targets often believe that it is only their performance that provokes the bully’s attacks;
hence, this mind set ensures sympathy for the bully and silence and cooperation from the
targets (Lubit, 2004; Needham, 2003). Within the home and work environments, the
target feels inadequate and tries to improve, but eventually becomes emotionally
exhausted (Field, 1996; Hornstein, 1996; Lubit, 2004; Namie & Namie, 2003; Needham,

2003).
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Workplace bullying is not a gendered issue but bullies prefer a same-sex target on the
basis that one knows one’s own gender best, especially their weak spots (A. Adams,
1992; Blasé & Blasé, 2003; Field, 1996; Hornstein, 1996; Lubit, 2004; Namie & Namie,
2003; Needham, 2003). Workplace bullying occurs most frequently during leadership
change and in institutions with a hierarchical structure such as in teaching and nursing

(Blasé & Blasé, 2003; Field, 1996; Needham, 2003).

Research shows that most people are bullied by one person who is a known serial bully
(Field, 1996; Hornstein, 1996). The workplace bully is usually in a senior position, and
management knows the history of that workplace bully but refuses to address the issue
(Blasé & Blasé, 2003; Field, 1996; Gates, 2004; Jackson, D., Clarke, J., & Mannix, J.,

2002; Lubit, 2004; Namie & Namie, 2003; Needham, 2003; Rigby, 2002; Vaknin, 2002).

The workplace bully typically resorts to vindictive, malicious, humiliating, cruel and
unpredictable treatment of their target (A. Adams, 1992; Blasé & Blasé¢, 2003; Carter,
2003; Davenport et al., 2002; Eardly, 2002; Field, 1996; Field, 2005a; Field, 2002c;
Gates, 2004; Graves, 2002; Hornstein, 1996; Jackson, et al., 2002; Jennifer et al., 2003;
Lewis & Orford, 2002; Maguire, 2001; Namie & Namie, 2003; Needham, 2003; Vaknin,
2002). This behaviour creates an atmosphere of fear in the workplace and leaves most
feeling vulnerable and in dread of the next outburst; targets are harmed in body, mind,

spirit, and in their ability to work (Hornstein, 1996; Lewis & Orford, 2004; Zirkel, 2002).
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Workplace bullies obtain a perverse pleasure by intimidating others and, they are
energized by their target’s admission of pain or discomfort (Field, 1996; Lubit, 2004).
Due to their lack of connections to people, workplace bullies often use new employees to
betray old ones (A. Adams, 1992; Blasé & Blasé, 2003; Field, 1996; Fuller, 2003; Horn,

2002; Hornstein, 1996; Lubit, 2004; Needham, 2003).

Every workplace bullying situation begins with either the workplace bully or the target
being new to the other person (Namie & Namie, 2003; Needham, 2003). Researchers
agree that targets are selected by the workplace bully because of their virtues -
competencies and dedication to their work, leadership and net working abilities,
popularity and a deep sense of social justice (A. Adams, 1992; Blasé¢ & Blasé, 2003;
Field, 1996; Homstein, 1996; Jennifer et al., 2003; Lewis & Orford, 2005; Lubit, 2004;

Maguire, 2001; Namie & Namie, 2003; Needham, 2003).

Once the workplace bully perceives the target as being superior, the target is identified as
a threat and must be controlled (A. Adams, 1992; Blasé & Blasé, 2003; Carter, 2003;
Davenport et al., 2002; Einarsen et al., 2003; Field, 1996; Lubit, 2004; Namie & Namie,
2003; Needham, 2003; Rigby, 2002). Workplace bullies’ emotions of anger, fear, and
resentment exhibit themselves in the workplace through jealousy and envy directed
towards the target (Blasé & Blasé, 2003; Field, 1996; Lubit, 2004; Namie & Namie,

2003; Needham, 2003; Vakin, 2002).
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Over time, with the culmination of criticism and intensification of isolating tactics, the
target experiences a loss of self-confidence, declining productivity, deteriorating health,
and the target’s state of mind alters (A. Adams, 1992; Blasé & Blasé, 2003; Carter, 2003;
Einarsen et al., 2003; Field, 1996; Hornstein, 1996; Jennifer et al., 2003; Lewis & Orford,
2005; Lubit, 2004; Namie & Namie, 2003; Needham, 2003). The target no longer knows
who can be trusted (Davenport et al., 2003). Workplace bullying has been identified as a
major source of damage to employees’ mental and physical health which can lead to
depression and signs of post traumatic stress disorder (Blasé & Blasé, 2003; Field, 1996;
Hornstein, 1996; Jackson, 2002; Lewis & Orford, 2005; Lubit, 2004; Namie & Namie,

2003; Needham, 2003).

Workplace bullying affects everyone (A. Adams, 1992; Davenport et al., 2003; Eardly,
2002; Field, 1996; Graves, 2002; Lubit, 2004; Namie & Namie, 2003; Needham, 2004),
through costs associated with absenteeism, overtime and replacement costs (Humphreys,

2005).

In the workplace there is little support for the target of the workplace bully, for Human
Resources (HR), trade unions and managers are likely to collude with each other to

silence the target and to keep bullying inside the workplace quiet to protect themselves
and their personal or institutional interests (Blasé & Blasé, 2003; Field, 1996; Lewis &

Orford, 2005; Namie & Namie, 2003; Needham, 2004).
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When denial (Davenport et al., 2003; Einarsen et al., 2003; Field, 1996; Fuller, 2003;
Homnstein, 1996) of workplace bullying is the response to targets by management, unions,
and HR, any respect or credibility by staff in the adequacy of the internal complaints
process is lost (Field, 1996; Graves, 2002; Waggoner, 2003). Moving to another position
within the organization or institution is the best long-term strategy for the target (Lubit,

2004), but according to Field (1996) the best solution is to leave that workplace.

Often management lacks the skills required individually or collectively to address the
workplace bully (Blasé & Blasé, 2003; Davenport et al., 2002; Dobrich, W., Dranoff, S.,
& Maatman, G., 2002; Field, 1996; Fuller, 2003; Hornstein 1996; Lewis & Orford, 2005;

Namie & Namie, 2003; Needham, 2003).

2.3 Bullying in Educational Settings
Bullying in educational settings can occur in relationships such as teacher/student,
teacher/teacher, caretaker/teacher, parent and student/teacher, and principal/teacher as
well as in all relationships that exist among all employees, staff and professionals in

educational settings such as secretary, school board member, and board administrator.

Until relatively recently there has been a “silence” with regard to staffroom bullying
(Maguire, 2001; Blasé & Blasé¢, 2003; Smith, 1997). Within school settings workplace
bullying may be regarded as a group phenomenon in which most group members have a
defined participant role (Jennifer, et al., 2003; Maguire, 2001). The level of bullying in a

school can be gauged by measuring staff turnover, sick leave, supply staff, stress
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breakdowns, ill-health and early retirements, grievances, dismissals and employment
tribunals (Blasé & Blasé, 2003; Field, March, 2002). A straight analogy to workplace

bullying is bullying of students by teachers (Smith, 1997).

In schools, bullying managers set targets up to fail by contriving to stack the class with
the most challenging students and demanding parents, arranging the timetable in the least
efficient manner, providing the fewest resources, and micromanaging the targeted teacher

(Blasé & Blasé, 2003; Field, June 2002).

University-based programs in educational leadership and teacher preparation programs
fail to equip student-teachers to understand or deal with workplace bullying (Blasé¢ &
Blasé, 2003). Without protective policies and procedures, teachers subjected to bullying
by school principals have little recourse (Blasé & Blasé, 2003; Davenport et al., 2002;

Namie & Namie, 2003).

2.4 Workplace Bullying - Research and Legislation

Workplace bullying can only be addressed when a clear statement of employer policy is
adopted, implemented and followed by all (Field, 1996), for the subtlety of the workplace
bully’s behaviour and psychological terror attacks can never be under estimated

(Needham, 2003).

Today, research on workplace bullying is being conducted in USA, Canada, Australia,

New Zealand, Ireland, England, Finland, the Netherlands, Belgium, Germany, Italy,
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Spain, and Portugal (Field, 2005; Lipman, 2003; Lipton, 2003; Namie & Namie, 2003;
Smith, 1997). In Ireland, during March 2002 a Code of Practice on Workplace Bullying
came into effect (Eardly, 2002). The prevention of workplace bullying is a specific
objective of the European Commission in its new Health and Safety strategy (Eardly,
2002). In June, 2004 the first anti-bullying law in North America came into effect in
Quebec (Canada Safety Council, 2005). Currently a Private Member’s Bill, Bill No. 181,
is before the Nova Scotia House of Assembly to amend the Occupational Health and
Safety Act to ... “establish and implement a policy to prevent bullying in the workplace”
(MacDonald, 2005). Since 1996, Sweden has legislation in place to address workplace

bullying (Needham, 2003).
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3.0 Methodology and Method

3.1 Methodology

This study examines bullying that occurs in several relationships in educational settings:
teacher to student, teacher to teacher, caretaker to teacher, parent and student to teacher,
administrator to teacher. The methodology I have chosen to use to study bullying in these

relationships is the fictionalized bricolage case study.

The study of local particulars of a social phenomenon has deep roots in qualitative
research (Geertz, 2002). The case study, through close examination of context of a given
phenomenon — in this case, bullying — allows the researcher to document the complexity
of human experience of a phenomenon in order to gain insight into some of the factors
that may give rise to it (Dyson & Genishi, 2005). In these case studies of bullying,
common issues define the relationships: the degree of familiarity between bully and
target; the behaviour used to control and humiliate; and the course of action taken by the
target. In spite of these common features, each case is particular in its illustration of the

issues that transpire between bully and target.

While the case study is a common approach in qualitative research in education, the
fictionalized bricolage is relatively new. Dunlop’s (1999) doctoral study, a fictionalized
account of teachers’ lives, was written as a novel. Many works since have used fiction to
report qualitative data for several reasons, the most important of which, for this study, are

the ethical implications (Neilsen, Cole and Knowles, 2001). By fictionalizing the
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circumstances, names, and details of my observations of bullying in educational contexts,

I am not likely to put any individual at risk of exposure or further bullying.

These studies not only fictionalize information, they also form a bricolage of material: the
information is mixed and distributed among the cases so that no single case of bullying
can be identified by any member of the local educational community (Denzin and

Lincoln, 1994).

3.2 Method

Over the course of the last five years, I have gathered in journals, notebooks, articles and
research studies, instances of bullying that mark educational contexts. The sources for
these examples of the phenomenon are the following:

1. My experience of being bullied — over a two-year period working in a
local school, I experienced bullying from my administrator, bullying
from another teacher, bullying from a caretaker, bullying from a parent
and student, and observed a teacher bullying a student.

2. Others’ stated experiences of bullying discussed in everyday
conversations or as expressed by colleagues.

3. Examples of bullying in articles in mainstream media including
newspapers, radio, and magazines.

4. Examples of bullying described in research studies.
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The research method 1 used for this study was the following:

1. Journal-keeping

2. Accumulation of articles (mainstream and research)

3. Writing as research (Richardson, 1994) in which I used writing as a
means of understanding the relationships among the ideas, examples,
and theory.

4. Analysis of theoretical and anecdotal material.

Because of my decision to use a fictionalized bricolage to write the case studies, I did not
require informed consent from individuals (their situations have been changed
dramatically in the writing in order to ensure their anonymity), nor did I require ethical
approval for the study. Given the approach taken, this study, like many arts-based studies,
involved a research process that was cumulative and in which analysis, through writing of
the studies, was an integral element of the process. As a result, while the case studies
which follow describe particular people in particular circumstances (all fictionalized), the
“findings” of the study are embedded in the studies themselves as illustrations of the

phenomenon of bullying.

At the outset of preparing this thesis I began with the writing of the case studies and later,
through my reading and research I noticed similarities in the way workplace bullying is
conducted. I returned to my case studies and recognized that the workplace bullies that 1

encountered accurately reflected what was found in the literature. A reciprocal
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relationship developed between the readings and my writing; the research helped me to
interpret what I had written and informed my understanding of the concept of workplace
bullying. My case studies deal with a selected number of workplace bullying
relationships in educational settings and, so do not span the full range of workplace

bullying in educational settings.

A chapter following the case studies and their analyses outlines the features of bullying

that are common among the case studies and highlights behaviours of bullies and their

targets.

The final chapter provides a discussion, conclusions and recommendations.
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4.0 Case Studies

Each case study will be followed by a brief analysis.

4.1 Teacher Bullies Student

Islandyiew

Islandview is a beautiful new elementary school in the south end of Halifax, Nova Scotia.
Its student population of almost five hundred arrives from upscale, mainstream, double
income households. Ownership of summer cottages, yachts and pure bred dogs is the
norm. Lines of sport utility vehicles and new cars, driven by impeccably-dressed parents
on their way to work compete with teachers and staff on the driveway to the school. From
Islandview the landscape of MacNabs’ and George’s Islands is serene. Further across the
harbour, the city of Dartmouth graces the shoreline with its modest homes and coves of

pleasure crafts.

At Islandview, an out-of-boundary waiting list of almost a hundred students sits on the
secretary’s desk, beside the two-metre aquarium of exotic fish. Islandview, with its floor
to ceiling windows, air conditioning and two elevators is a truly modern facility. Brightly
coloured classrooms that seem almost half the size of a soccer pitch are furnished with an
assortment of tables, desks and couches. Lighting is state of the art. Maps of the different
continents and pictures of authors and famous people add a worldly touch to the
classrooms. A library and a dozen computers with instant access to the internet are

standard in each room.
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Ms. Reid, the teacher-librarian, assists teachers in developing their programs as she
embraces the full use of the technology throughout the curriculum. Daily, Mr. Ward, the
librarian’s assistant, visits several classrooms and reads aloud to the children. His trolley,
with its banners proclaiming that “those who read lead” on one side and “knowledge is
power” on the other, is packed with a range of fiction, non-fiction and picture books.
Students read for pleasure and information, and following Mr. Ward’s read aloud session,
they confidently explore his variety of books as they talk passionately, recommending or
offering their review of particular publications to their friends. Mr. Ward’s selection,
which is approved by Ms. Reid, satisfies the most discriminating tastes in reading
material. Since its opening ten years ago, Islandview has led the province in its scores in

the Department of Education’s Math and Language Arts assessments.

Ms. Brown’s artistic flair and infectious enthusiasm coax a flourish of creativity from
even the most reluctant amateur. Solo works and murals of children’s master pieces
embellish the hallways and stairwells. Enhancing the visual arts are the strains of singing
voices and sounds of musical instruments. And as Mr. Stein stirs magic among the strings
on his violin, his students pick up the rthythm and together they cause those within earshot
to step lightly to the beat of the rousing renditions. It is little wonder that so many parents

wish to have their child attend Islandview.

Only a handful of parents enter this building. Generally, these parents are volunteers who

assist with organizing displays in the hallways, re-shelving books in the library, or

supervising the lunch program; parents rarely visit classrooms during the day. Four
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parents take responsibility for the safe arrival program; they contact the family of absent

children. Safety of students at Islandview is very important.

Typically, communication between school and home is conducted over the internet.
Newsletters, bulletins from the School Board and Homework are posted on the school’s
web page. Homework is accessible on the school’s homework hot line. Islandview prides

itself on its technological connections between home and school.

It is not that the parents of Islandview feel unwelcome at their school; most parents take it
for granted that the school works in the best interest of their children. Few seem to have
time to observe what happens within the classroom and fewer still seem to have space in
their day to talk with their children about the behaviours, learning and activities occurring
in the school. Many students accept the treatment that is served out to them by their

teachers as normal, acceptable practice.

Islandview has an enthusiastic administration that supports its teachers. Those wishing to
experiment with new approaches to learning, such as developing book clubs in their

-classroom, are given a budget of between five and seven hundred dollars to purchase
novels. Funds are provided to pay for workshops by visiting authors and artists. Teachers
are encouraged to participate in professional development and to attend at least one

conference annually.
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It is never an inconvenience to the administration to attend a parent teacher meeting;
there, they support their staff and offer constructive suggestions. Like the teachers, the
administration participates in recess and lunch time supervision of students. It is common
practice for the principal or vice principal to cover teachers’ classes when they must leave

early to attend meetings or appointments. This is a fabulous administration to work with.

Teachers give willingly of their time, too; they provide extra help for students during
recess and lunchtime and, to those students who need more in-depth support to grasp a
concept or to complete an assignment, they run a homework club. Almost every teacher’s
name is on the roster for supervision of this club. For the most part Islandview has a
congenial staff that promotes the rights of the child and supports all students in their

learning needs.

Mprs. Basil

Behind the automatic-closing doors of Islandview, you will find all is not as it seems.
Mrs. Basil has been teaching Grade Four at Islandview for the past two years. She is a
large round woman with a stern, flat face under a thin layer of tight, short grey curls. She
has a reputation of moving laterally, every two to three years, to a school in a different
area within the same School Board. Given that she has a permanent license and accepts a

permanent position wherever she goes, you might wonder at the frequency of her job-

hopping.
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Most staff members know little about Mrs. Basil. She keeps to herself, and her network
of friends seem limited to the close-knit group of three teachers who visit her classroom.
Mrs. Basil rarely frequents the staff room. Occasionally, she breezes in to heat a frozen
dinner. Sometimes, she pauses to eat, but only if one or more of her likeminded

colleagues is present.

As Mrs. Basil sits, the jovial atmosphere and casual conversations of the staff in the room
gradually dissipates. Teachers glance at each other and think: look who’s arrived. 1t’s
time to get out of here. The hum of spirited voices become reserved, and silence descends

like a wet wool blanket as she pulls the chair under the magnitude of her body.

And Mrs. Basil starts: Lisa Smith presents me with a note this morning. She’s all smiles

as she stands there while | scan it. Her mother wants me “to prepare Lisa’s homework
assignment” - now, get this — “by lunch.” These parents think I'm Lisa’s personal
secretary; they're always looking for something. They think 've nothing else to do, but

jump to satisfy their little darling’s needs.

Lisa is making a presentation to the Lieutenant Governor on behalf of her Girl Guides’
company. Could | care less where she’s going? But won't that be just grand for her
family? Dad and Mom standing there beside her with their chests puffed out like stuffed
robins, and all three showing off their perfect smiles, like in a toothpaste ad. Then she’ll
have her picture in tomorrow’s paper, with a caption that bleats “look-at-me, I'm-so-
wonderful.” Well, Lisa can pick up the phone, call another student after her fancy do,

and get the homework herself.
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Throughout Mrs. Basil’s dramatization of her story, she and her friends laugh as though

they are watching bloopers on television.

During these outbursts, other staff members search for a safe spot to rest their eyes and
quickly get on with the task of eating their lunch. Soon they are on their feet, dusting
crumbs from the placemats and packing their containers before they finish chewing.

Everyone wants to vacate the staffroom as inconspicuously as possible.

In the mornings, Mrs. Basil arrives at Islandview just ahead of the first bell and leaves
promptly, exactly thirty minutes following class dismissal; she never hangs around.
Often, at the beginning of brief, emergency staff meeting at day’s end, Mrs. Basil voices
her disapproval to no one in particular: this better be something very important. | was in

the middle of planning for tomorrow; I've got things to do, besides sitting here being

lectured at. Most teachers ignore her.

When Mrs. Basil meets a parent in the parking lot of Islandview, she pauses to comment

Oh, Timothy is doing wonderful work in my room; your son/daughter is such a sweet,

charming child; or I'm so glad to have your child in my classroom.

Other teachers who overhear Mrs. Basil’s remarks comment among themselves: isn’t it
amazing, but if only the parents heard the comments that she makes in the privacy of the

staffroom, they’d think they’'d met the real Dr. Jekyll and Hyde.
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Despite these irregularities in her dealings with parents, no one takes up the issue with
Mrs. Basil. Seasoned teachers at Islandview remind newcomers, be cautious in your
dealings with Mrs. Basil, for you may hear remarks attributed to you that you never

uttered.

From the hallways of Islandview, you will notice that Mrs. Basil’s classroom is different.
Every other classroom along the corridor has those tall windows as bare as plucked
chickens and the classroom doors are wide open. It is clear to any passer-by what is
written on the white board, the activities the students are engaged with and the

interactions and body language of everyone in the room. Everything is on display.

However, the bottom half of Mrs. Basil’s windows are completely covered with large
sheets of chart paper that seem like a puzzle or a patchwork quilt; there are no empty
spaces. Those on the outside cannot see in, and those on the inside cannot see out. With
the classroom door constantly closed, what goes on behind the chart-paper-blinds is

anyone’s guess.

For the most part, teachers deal with misbehaviour in their classroom or send the
disrupting student to the office for a chat with the administration; students are seldom
sent to the hall. But Mrs. Basil proves to be the anomaly in the use of the corridor as a
punishment centre. One student, Tina Tompkins, seems to spend a great deal of time

standing in the hall, outside Mrs. Basil’s classroom door.
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Tina
Tina is different in more ways than one. To arrive at Islandview wearing two different
socks or sporting just one sock is not uncommon for Tina. And whether the top of her

outfit matches the bottom, matters not to her.

Tina’s school bag and desk bulge to overflowing point with thick novels and sheets of
loose paper, all of which carry lines of writing or graphics that are of significance to her.
Some sheets bear outlines of Tina’s original thinking for a story or an idea for an
experiment. Other pages list phrases that caught her attention as she devoured a novel and
wished to hold on to those words to use in her own writing at a later date. A number of
leaves have key terms on topics that Tina hopes to research on the internet. More
documents display a multitude of detailed drawings of her pet rabbit, gerbil family, horse
and dog. Many letter-size sheets store several unfinished poems with sprouting artistic

depictions woven around selected verbs. Tina has many works in progress.

Other pages are full with Tina’s stories that reflect a writing ability far in advance of a
grade four student. Judging from Tina’s markings on the majority of her papers, few are
devoted to Social Studies. Rumour has it that Social Studies is Mrs. Basil’s favourite

subject; perhaps Social Studies is Tina’s least favourite.
Yet, if you talk with Tina’s Grade Three teacher, Mrs. Green, you will learn that Tina is

one of those academically gifted students, functioning way beyond her grade level, but

challenged socially and emotionally. Most children pick up social norms through
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interacting with adults and children, by observing and reading and talking about
appropriate behaviour in specific situations, but Tina needs explicit teaching. Once Mrs.
Green addressed Tina’s idiosyncratic behaviours of attracting negative attention and
provided Tina with alternatives, she showed considerable improvement; the key to

success is to tune into Tina’s learning style.

With input from Tina and her family, Mrs. Green designed projects that incorporated the
outcomes for grade three, Tina’s interests and her vast general knowledge. Mrs. Green
has the skills and knack of integrating aspects of most subjects in each assignment. Over
the year, Tina’s academic success was astounding. Tina felt valued and proud of her
accomplishments; her opinions mattered and were respected. With a positive focus on
what Tina could contribute to her classroom, Tina’s social interaction and organizational

shortcomings began to take care of themselves.

Tina felt secure in approaching Mrs. Green when she was stuck or was having difficulty
shaping her mountain of research. After school, Tina and Mrs. Green spent time working
with Tina on structuring the format of the project so as to incorporate what Tina felt was

relevant.

In addition to endorsing Tina’s learning style, Mrs. Green insisted that Tina develop the
art of patience and the significance of silence in the classroom. Tina learned to jot her
ideas down on a sheet of paper and to draw as she listened to others formulate their

thinking and articulate their ideas.
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And like every other student in Mrs. Green’s classroom, Tina lined up quietly, was
responsible for submitting her homework and the previous day’s classroom assignments,
and was required to check that all her loose documents were filed appropriately before

reading her novel, engaging in her extra curricular activities or going out to recess.

That year in Grade Three, negotiation, compromise and accountability were foremost in
Mrs. Green’s dealings with Tina and the rest of her students. In the safe environment of
consistency, Tina cultivated the skills that allowed her to perform beyond the confines of

her classroom.

Mrs. Green arranged visits for Tina in other classrooms at Islandview. Tina presented her
latest findings and answered questions. Frequently, she re-visited classrooms carrying
responses to questions that required further research before answering a student’s query

in a definitive way.

Because of Tina’s academic maturity and highly-developed vocabulary, as well as her
hunger for knowledge and thirst for understanding, fellow students often consulted with
her on subjects relating to science and technology, and sought her evaluation of books in

the classroom’s library. Tina’s opinions were respected among her peers.

But in spite of Tina’s enthusiasm for learning and willingness to share her discoveries

with her classmates, she had few true friends in the classroom. Despite Mrs. Green’s best
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efforts, Tina was more often treated as a consultant or expert by her fellow students rather

than as someone to play with after school. In many respects Tina was a loner.

In the evenings, Tina preferred to work on her own, in the quiet of her home, at the barn
with her horse, Bongo, or just hang out with her dog, Puzzle, rather than play street
hockey, tennis or swim in the neighbours’ indoor pools. By the end of Grade Three, Tina
had developed a keen sense of reading people’s body language. She could easily
recognize those who accepted her for who she really was, rather than for her academic
prowess and budding skills in the realm of social graces. At her graduation from Grade

Three in June, Tina showed a strong promise of success both academically and socially.
From One Classroom to the Next

It is September at Islandview, and Tina is now in Grade Four. Mrs. Green’s you can do it
approach and assignments tailored to Tina’s needs contrasts with Mrs. Basil’s lock, step,
sequential methods of teaching, where every student works on the same assignment.
Gone are the groupings of friends sharing tables. Everyone in Mrs. Basil’s classroom has
an assigned seat. The class sits in rows — boy, girl, boy, girl. Tina is sandwiched between

two boys at the back of the room.

In the beginning, Tina tries very hard to participate in Mrs. Basil’s classroom. She raises

her hand, but Tina’s turn to speak comes less frequently. During Authors’ Circle, the
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class often runs out of time before Tina and a few other less popular students can read

their work.

Tina invariably had refreshing ideas when issues of human rights and social justice were
discussed in Mrs. Green’s class. Tina’s fellow students enjoyed her creative ability in
comparing, contrasting and linking ideas but, in Mrs. Basil’s room, Tina’s insights no

longer flow; Mrs. Basil rarely asks for Tina’s thoughts.

Tina believes that the best way to read a novel is to finish it in one sitting. She has usually
read the class novel by the time the reading part of Language Arts class is over. Last year,
Mrs. Green rewarded Tina for her talents in reading, often allowing Tina to select a novel
for a personal study while the rest of the class worked on a novel more suitable to their

abilities or worked in Literature Circles.

This year, Tina’s swift reading disrupts Mrs. Basil’s plans for dissecting the novel to
determine exactly what the author means by certain statements. One day during one of
these class discussions Tina suggests: we all bring different ideas to a novel,
depending on what we have read and know, so how can you know for sure

what the author is saying, if you haven't asked them?

Mrs. Basil is taken aback and replies: / have read the rest of the novel and | know what is

going to happen.
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Tina offers: but even so, that still doesn’t guarantee that what you think the

author is implying is necessarily correct.

Already, Mrs. Basil’s approach to discussions is dampening Tina’s critical thinking skills,

which she honed in Mrs. Green classroom.

Mrs. Green is not one of Mrs. Basil’s best friends, and they have few things in common.

In many respects, you might think Mrs. Green has everything that Mrs. Basil lacks.

Mrs. Green is popular with her students, the staff and the parents; she has a reputation of
being an outstanding teacher. She works to help the marginalized in her classroom,
organizes extra curricular activities for her students, and exposes them to different
cultures and to the Fine Arts. She sows the seeds of appreciating the simple things in life
and the pleasure of nurturing one’s own deeply felt passions. Friday afternoons in Mrs.
Green’s classroom are times for her students to pursue their personal hobbies and to
socialize. As Mrs. Green enriches her students’ education, she models interpersonal skills

and qualities that will serve them well throughout their lives.

Mrs. Basil knows of Mrs. Green’s reputation in the community from parents who
volunteer: my son/daughter was well prepared for grade four by Mrs. Green; she’s such
an outgoing and caring type of person; or Mrs. Green gave her students so many
enrichment opportunities during the year. From firsthand experience, Mrs. Basil has

encountered the strength of Mrs. Green’s teaching through the students she has inherited.
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Mrs. Basil also sees Mrs. Green'’s interpersonal skills at play at committee meetings. Mrs.
Basil covets Mrs. Green’s natural gifts as Mrs. Basil attempt to show Mrs. Green in a

negative light at every opportunity.

Mrs. Basil and Mrs. Green are on the School Improvement Committee. Mrs. Green is the
chair; she didn’t circulate a hard copy of the minutes before the most recent meeting. At
this meeting Mrs. Green asks: Mrs. Basil, do you have the report that you volunteered to

prepare?

Mrs. Basil looks around the table and says: / couldn’t prepare my report because I'm still
waiting for the details of the assignment, which were recorded in the minutes, but you

never distributed the minutes.

But, Mrs. Basil, I extracted the details of what everyone needed for their report and
placed all the information on one sheet. I ran the copies on orange paper, to have them
stand out from other papers in the tray. As is usual, I included three extra copies, just in

case someone misplaced their original, explains Mrs. Green.

Well, | never got them, counters Mrs. Basil.

Let me stop here for a minute to check on this. Did everyone else pick up their details on

an orange sheet, asks Mrs. Green.
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The three other committee members answer, yes.

I know I placed the sheet in the tray and, in addition, I displayed the minutes on the
school web site as usual. Did you check there? I don’t remember you approaching me

looking for the information, says Mrs. Green.

I’'m not responsible for coming to you to find out what I've to do; you're responsible for

forwarding the minutes to all of us, offers Mrs. Basil. This is not the first time; you're

always making mistakes when you distribute the minutes. Maybe you're too busy to

manage chairing this committee.

Just let me check. I have our committee’s tray with the files up on my desk, says Mrs.

Green.

As Mrs. Green pulls out four orange coloured sheets she remarks, here’s your copy, Mrs.
Basil, with your name written on it; the other three sheets have no names on them. Mrs.

Green passes the sheet to Mrs. Basil.

Following the meeting Mrs. Basil announces to her friends and the other staff in the

teachers’ lounge: Mrs. Green is always screwing up the minutes. | wonder is she having

trouble coping with the demands of her classroom and this committee.
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Mrs. Basil and her friends laugh; Mrs. Basil goes on to explain: /ast week that Mrs.

Green promised to send the magnifying glasses to my room, but, of course, they never

arrived either.

A few days later, Mr. Grimes, a friend of Mrs. Green’s comes to ask: are you okay? I
hear through Mrs. Basil that you are making several mistakes and that you cannot keep

up with your committee and school work.

Mrs. Green hears more and more second-hand information about herself. After she hears
of a third rumour spread by Mrs. Basil—this time about cancelling a number of meetings
with parents, who have been waiting to see her, Mrs. Green decides to confront Mrs.
Basil. Mrs. Green reminds Mrs. Basil, if you plan to repeat other people’s stories you
should try to get them right next time. If you really want to know, the parents cancelled
the meetings; I didn’t. The relationship between Mrs. Basil and Mrs. Green, which has

always been distant, has now become frosty.

Mrs. Basil’s direct attacks on Mrs. Green end, but her assaults pick up elsewhere. Tina,
another of Mrs. Green’s success stories, becomes Mrs. Basil’s latest target. In Mrs.
Basil’s classroom Tina feels trapped and incapable of succeeding. Nothing that Tina does
can satisfy Mrs. Basil. By December, symptoms of Tina’s discontent and uncertainty

surface in the classroom.
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Tina reverts to her old practices of shouting out answers, thinking that her wealth of
knowledge and rapid replies will both impress and win favour with Mrs. Basil. For this

behaviour, Tina is showered with several swift reprimands from Mrs. Basil.

To deal with her frustration and Mrs. Basil’s attitude of ignoring her, Tina begins to
scribble and draw all over her desktop and chair. Mrs. Basil is committed to keeping up
appearances, so Tina frequently spends her recess scrubbing her desk and erasing the
pencil marks from the tiny groves on her red chair. When Tina is asked by other teachers
where she is going as she walks through the halls carrying fistfuls of oversaturated paper

towel, Tina is grateful for a kind voice and divulges what happened to her desk and why.

In Mrs. Basil’s classroom, Tina often disregards the teaching parts of many lessons and
takes refuge in the pages of books. Soon her sanctuary becomes her peril; it is when Tina
is kidnapped by a novel that Mrs. Basil asks her a question. Tina is often at a loss to come

up with a plausible reply, particularly in Social Studies.

Tina surveys the writing on the board and attempts an answer. Her thinking is usually off
the mark; she has not heard the exact question, but is aware only that she is supposed to
give a response. Following Tina’s reply, Mrs. Basil usually pauses, looks at the class and
smiles. The students laugh. Tina becomes defensive. In an effort to prove the correctness
of her response, Tina offers all kinds of reasons why her answer is an option. Her peers

laugh even harder. Mrs. Basil baits Tina further with another smirk to the class. Tina
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swallows the lure. She continues to alienate herself further by attempting to emphasize

the merits of her thinking. By now the class and Mrs. Basil are reeling with laughter.

Quite often, and just in minutes, it seems as though everyone in the room has ganged up
against Tina. The girl once revered for her academic abilities and knowledge of the world
is being torn to pieces by those around her, egged on by the person who seems to be

acting more like a child than a leader.

These familiar humiliating encounters totally undermine Tina’s confidence. Social
Studies’ class becomes Tina’s Achilles’ heel. Mrs. Basil preys on Tina’s vulnerability.
Ever so shrewdly, Mrs. Basil manipulates the class to side with her in ridiculing Tina.
Tina’s classmates, co-opted by the teacher’s power, participate. Either out of fear or to
ingratiate themselves, they side with Mrs. Basil against Tina, perhaps hoping that they

will be spared similar treatment at another time.

No matter how Tina is feeling on the inside, from the outside she still maintains a dogged
determination to get her views across on some issues. When Mrs. Basil and the library
assistant, Mr. Ward, read aloud from non-fiction books, Tina never hesitates to put the

record straight if she knows that the information is inaccurate.

Mr. Ward takes the time to pause and discuss where Tina has discovered the new

information, and he graciously thanks her for her input. Over the years, Mr. Ward and

Tina have developed a close bond through their mutual love of reading and research.
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It is a different story when Tina interrupts Mrs. Basil’s reading; Tina is consistently sent
to stand outside the classroom door for interrupting the concentration of the class. At the
end of the read aloud Tina is permitted to re-enter her class. Before taking her seat Tina

must apologise to the class for her unacceptable behaviour.

As January rolls around, Tina has become a frequent visitor to the office; during the
previous year with Mrs. Green, Tina was rarely in the office. Now it seems infractions of
schoolyard protocol during recess are Tina’s main offences. Invariably, on the days that
Mrs. Basil is on duty, Tina ends up in the chair at the office; few identify this pattern at
the time, but the administration has a feeling that something is not adding up. On many of
these days Mrs. Basil catches Tina fighting, bickering with other students, or throwing

rocks.

Within the classroom in follow-up exercises, particularly in Language Arts class, Tina
completes only part of the circulated sheets; most often she ignores them and writes what
she feels like recording on her personal paper. Mrs. Basil is a supporter of trade books
that require students to fill in the blanks. Tina detests sheets that call for filling in the
blanks. Tina regularly comments sotto voce, these sheets are a good way to keep the

class busy, but we don’t learn anything. Such comments do not impress Mrs. Basil.

A Tidy Desk
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If you look at Tina’s desk or schoolbag, you will see that the papers spilling out are
usually blank sheets and Tina’s personal notes. More often than not, Tina’s work space
gives the impression that a tornado has passed over it. Scrunched balls of paper dot the
floor like mushrooms beside her desk. Other students pretend to play soccer with the
balls as they quietly kick them to each other along the floor and over to the garbage can.

Mrs. Basil’s room, unlike every other classroom at Islandview, has no recycling bin.

Weekly desk check is Tina’s worst experience. It always takes the same format, but Mrs.
Basil’s class never can predict which day of the week it will happen. Tina never can be
ready when Mrs. Basil announces that in ten minutes she will make her rounds; Tina
really needs at least an hour to tidy her desk to the standard that Mrs. Basil expects. The
rest of the students have developed the practice of at least placing sheets in some folder;
subject specificity isn’t an issue for Mrs. Basil never checks that aspect. The aim is to
have all sheets filed somewhere. Those highly-organized students, whose desks look like
what appear in magazines, have time to offer help to their friends. No one volunteers to

assist Tina. Perhaps the thought is too overwhelming.

In Tina’s desk, sheets intertwine, fold into each other or are scrunched together. When
she pulls one sheet an avalanche of papers dance like snowflakes to the floor. She works
herself into a frenzy. She snatches pages with both hands, glances at them, shoves some

into her schoolbag, and rushes to the overflowing garbage can with others.
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As Tina becomes engrossed in checking the importance or significance of each sheet, the
time for Mrs. Basil’s inspection draws nearer. In desperation to clear the floor and to get
the desk looking organized as the count down minutes expire, Tina wraps her arms
around the bundles, scoops everything off the floor into a tight ball and packs her pile
back into the depth of her desk, out of Mrs. Basil’s view. Tina’s sheets need future
consideration. With a sigh of relief, she places some novels neatly along the inside edge

of her desk.

Tina waits and the class waits. Tina pretends that everything is fine, but she is aware of
the reality. Usually she takes solace in a novel as she braces herself and tries to deny what
is coming. As Mrs. Basil draws nearer, Tina withdraws from her novel and looks
expectantly at her desk hoping that for once Mrs. Basil will utter the words: that'’s a fine
job, well done, Tina. But in Mrs. Basil’s room these words of approval are never to be

directed at Tina.

Weekly, Mrs. Basil repeats the same pattern. Before Tina can quite comprehend what has
happened, she finds herself staring through tear-filled eyes at all her sheets and novels
littering the floor. Mrs. Basil lifts up Tina’s desk, tips it over, and spills all its contents.
The class freezes in disbelief. The silence is usually broken by Mrs. Basil’s

announcement that they will work on choral reading.

Weeks of the desk check event have taken a toll on Tina’s self-esteem. On this particular

day, she can no longer hold back the embarrassment and disgrace. Torrents of water
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welling in her deep brown eyes break loose. Rivers run down her cheeks and plunge from
her chin to the knees of her pants, spreading into wide damp patches. Tina’s sobs echo

throughout the room.

On the days that desk check occurs before recess, the boys and girls huddle in clusters on
the playground afterward and talk in hushed tones. The duty teacher, curious to know
what the students are preoccupied by, often wanders close by and starts talking to the
riled up boys and girls. Gradually, news of some of the treatment that Tina is suffering in
Mrs. Basil’s classroom comes out. Teachers report the concerns of the girls and boys to

the administration.

One afternoon, near the end of February, the Principal, Ms. Davis, speaks on the Public
Announcement system in Mrs. Basil’s room. Tina is asked to stop by the office on her
way out of Islandview for a message. This is the first time that Tina has been paged over

the PA system. Everyone looks at her as though she has committed a crime.

Ona number of occasions when Mr. Ward drops in for his read aloud session in Mrs.
Basil’s classroom, he has noticed Tina is often crying and tidying her desk at the same
time. Mr. Ward has always assumed that Tina is the one who tosses all the contents onto
the floor. Last year, in Mrs. Green’s classroom, filing was a daily expectation for Tina
and the other students; hence, a mountain of sheets was never something that Tina had to
confront. In Mrs. Basil’s room filing time is not built into the daily routine, and Tina

finds it much faster to stuff her sheets far back in her desk rather than sort and file them.
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