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Abstract  
 
This paper is a result of a joint research project in the social economy between a community 
partner (an independent school) and academic partners. The school is a democratic organization, 
run by teachers and parents. The goal of the project was to find ways to improve communication 
and reporting about general performance of the school. Among other issues, the group was 
looking for an appropriate approach to measure its performance, and maintain its unique 
characteristics, both from the organizational perspective and its approach to elementary 
education. As with other small democratic organizations, such as cooperatives, the challenges are 
that members may not have the right organizational knowledge and training, and that the 
organization often moves forward on a trial and error basis, relying on member experiences, 
networks and efforts. In that context, we examine the lessons of the balanced scorecard approach 
(Kaplan & Norton 1996), and devise some tools that may shape future efforts in this 
organization. We identify some challenges ahead, and draw parallels for other similar democratic 
organizations. 
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1. Introduction 
 

Performance measurement in schools is often linked to discussions on how to improve 

student performance.  It is associated with a desire to improve the effectiveness and efficiency of 

schools, although views on the nature of such improvements and the appropriate measures to be 

applied vary.  There has also, perhaps, been an emphasis on a top down approach, with measures 

often defined by external regulatory bodies and centering on assessing student achievement, 

typically through formal testing. In addition, and linked to student performance, there has been 

some interest in assessing teachers’ performance, at least partly on the basis of their students’ 

achievements.  One expression of this has been the re-emergence of performance related pay for 

teachers in the U.S. and U.K. (Burgess et al., 2001). 

Our interest is in taking a wider perspective on performance; considering the multi-

stakeholder nature of the organization; and seeking to explore the potential for developing 

performance measurement tools at the individual organization level and with the participation of 

key stakeholders.  Our goal is not to ignore the importance of student achievement, but rather to 

emphasize the different meanings of achievement to different stakeholders instead of rely on the 

standardized testing tools. In addition, we aim to balance these different definitions of 

achievement with other aspects of performance and explore the potential for a more rounded 

form of evaluation that more closely reflects the particular goals and identity of the organization 

and its members.  

The Canadian elementary school which is the focus of our study has a particular teaching 

philosophy that emphasizes the balanced academic and social development of a child. Within the 

philosophy of our focal school, standardized testing can be viewed as counterproductive in that it 

produces an educational strategy aimed at obtaining particular test results, rather than developing 

children as problem-solving individuals within a wider society. Performance related teacher pay 

also violates the culture and intentions of this organization, which is based on a strong sense of 

cooperation, teamwork, equity and equality, so that teacher evaluation and student success must 

be viewed in a different framework.  

The balanced scorecard approach (BSC, Kaplan & Norton 1992, 1996, 2004) appeals in 

our case because of its emphasis on balancing a range of financial and non-financial performance 

measures for organizations. It also has a potential for actively engaging stakeholders during the 

important process of developing measures within a strategic planning framework. In Section II 

we take a closer look at the BSC approach in reference to evaluation of school performance. 
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Section III lays out our experience with stakeholder engagement and evaluation so far, followed 

by Section IV, which examines how the school fares under the balanced accountability model 

(Jones, 2004). Section V sketches some lessons and challenges ahead, and Section VI outlines 

our conclusions and recommendations. 

 

 

2. The balanced scorecard 
 

The BSC approach (Kaplan & Norton 1992, 1996; Niven 2003) assumes that financial 

performance measures on their own provide a limited historical view of an organization’s 

performance, and that financial information, while an essential element in planning and decision 

making, needs to be balanced by other perspectives.  Specifically, in addition to financial 

measures, it adds measures in relation to: customers (how do customers see us?); internal 

processes (at what must we excel?); and learning and growth (how do we continue to improve?).  

The BSC also seeks to concentrate attention on a relatively small, manageable number of key 

measures, which can assist in focusing attention on key goals.  If carefully chosen, the resulting 

measures can potentially avoid the pitfalls of more ad hoc, eclectic compilations which lack 

focus on critical factors.  

One appeal of the process of developing, implementing and using the BSC is that it 

provides opportunities for involving a wider range of people not previously involved in 

discussions of performance measures (Kaplan & Norton 1992). This wider participation results 

in an important shift away from a controlling perspective, traditionally driven by the finance 

function, to one that embraces vision and strategic thinking. This is particularly true in small 

organizations where people at all levels can potentially be involved in the process (Andersen et 

al 2001), and therefore seems suitable for a democratic organization like the one in our study. 

In the non-profit organizations context the customer perspective may be placed at the top 

of the BSC, moving finance from its preeminent spot (Kaplan & Norton 2001a). More 

importantly, non-profits can place their overarching mission objective at the top of their 

scorecard, since the mission represents their reason for existing and their point of accountability 

with society. The mission represents the long term goal, while the four categories can then be 

used to represent short and medium term objectives. Such division into more manageable shorter 

term goals appears to have merit for non-profits if one takes into account the findings by Sawhill 

and Williamson (2001), who report difficulty of measuring mission impact for non-profits, but 

relative success when they measure mission-oriented goals. 
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Kaplan and Norton (2001b) notes the value in communicating the BSC to all levels of the 

organization and points to the role of the BSC in clarifying strategic thinking. Numerous other 

case studies also indicate the differing levels of intensity of use and integration of the BSC 

within planning and decision making processes, as well as the various ways of applying the 

approach to different functions within an organization. Some organizations, for example, have 

made extensive use of the BSC and performance measures and management in order to better 

understand the relatively complex workings and activities of the organisation and improve 

decision making at various levels (Pointer et al., 2005; Kaplan & Norton 2001b; Meliones 2000). 

On the other hand, some smaller organisations may not go as far as implementing BSC measures 

or indicators, but value the initial process of discussion and consultation, providing an 

opportunity to share information and reflect on the organisations activities and clarifying 

strategic goals (Lawrie, Andersen, & Cobbold 2006; Manville, 2006; Sioncke 2005; Halpern & 

Richman, 2002). Lawrie et al., (2006) suggest that there is a role for considering performance 

measures and performance management in small organizations but in a way that takes account of 

both limited resources but also the much closer involvement of decision makers to the day to day 

activities of the organisation.  This closeness to daily activity allows those involved in managing 

to see some aspects of performance first hand and so reduces the need for the range of 

performance data required in larger organizations. 

Some challenges with the implementation of BSC mentioned in the literature are that it is 

time consuming, because to be effective it needs to: be modified to reflect a particular 

organization’s goals and perspectives and produce measures that are relevant to that 

organisation; it needs strong long term internal leadership, motivation and support for its 

development and implementation, and; poor design and poor implementation may lead to its 

failure. On the positive note, the BSC is viewed as a potential vehicle for greater participation 

and empowerment of staff and members; it can extend beyond strategic management and assist 

with organizational change; it can also evolve from a measurement to a management tool. The 

process of development of the BSC may also have positive impact on the strengthening of 

organizations’ information and communication systems (Halpern & Richman, 2002). A word of 

caution comes from Forbes (1998), who stresses that, generally speaking, performance measures 

are limited in nature, and that the approaches of devising measures for non-profits must allow for 

reflection, communication and learning. 

Some studies examine the use of the BSC in education. They apply to schools in the US 

(Carr, 2005; Karathnos & Karathnos, 2005) and elsewhere (e.g., Malaysia, see Lee 2006; 

Portugal, see Saraiva et al., 2003; and the UK, see Storey 2002), as well as to institutions of 
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higher education (e.g., Cullen, et al., 2003; O’Neil et al., 1999). These and other studies applying 

the BSC model to measure the effectiveness of schools offer some relevant conclusions for our 

case. For example, there is recognition that development of the scorecard needs to involve staff 

in order to build commitment, and constant review and action is needed to assess strategy 

(Cullen, et al.,2003). The importance of self-evaluation is also indicated as a BSC advantage 

(Saraiva, et al., 2003), stressing that teacher-designed evaluation tools may have more merit than 

measures imposed by the outsiders (Storey, 2002).  

An interesting view is offered by O’Neil et al., (1999) who see the BSC as an opportunity 

to effect change from within and structure measures internally before they are externally 

imposed. In other words, they suggest that the BSC development has the potential to satisfy 

regulators demands for measurable performance and accountability, while also encouraging 

internal engagement and consultation in the process. Another point they make is that most 

effective use of BSC depends on the agreement about the core processes, their assessment, and 

acceptance of credible mission-driven measures of performance. 

The need to strike a balance between the various interests of stakeholders is also echoed 

in the literature, as is the need to be cautious in applying a model originally designed for use in a 

market economy setting. Dimmock and Walker (2004) underscore the importance of avoiding 

too narrow a focus on market measures (such as enrolment and finance) and support the need for 

a more holistic approach to strategy including a coherent set of values. Strategic intent and 

leadership for school improvement should be value driven, learning focused, include cultural 

context, and be long term.  

Lastly, Jones (2004) stresses that student testing need not imply student learning, and 

believes that schools should be held accountable for physical and emotional well being of 

students, student learning, teacher learning, equity, access and improvement. He also emphasizes 

that schools should be accountable to their “primary clients” (students; parents and the local 

community), with accountability achieved through multiple measures including qualitative and 

quantitative approaches, seeking to improve student learning and school practice, equity, and 

access; provide guidance and information for decision making; and reflect a democratic 

approach. In Jones’ view, the educational version of the BSC’s four components would consist 

of: 1) Student learning; 2) Opportunity to learn; 3) Responsiveness to students, parents and 

community; and 4) Organizational capacity for improvement, replacing the BSC business model 

components: Financial;  Internal business; Customer;  Innovation and learning. We return to this 

study in Section IV. In light of these arguments, most of which apply to our case, we describe the 
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process of development of some qualitative measures for the school, which evolved within the 

organization.   

 

3. Performance measures for an independent school-a case of a small democratic 
organization 
 

3.1. Background  
 

We are looking at a case of a school governed by a Board of Directors (consisting of 

parents and teachers) and managed daily by teachers and one administrative support person. In 

the few years prior to the beginning of this project, the school has undergone expansion in the 

number of classes and age groups, as well as an overall increase in the number of students from 

approximately 80 to the present 168, in less than two years. A new building was built in a new 

location to house the expanded school. 

The school has been in operation for over 30 years as a joint effort of parents and 

teachers. It started small, and grew in stages over the years to include children from Kindergarten 

to  grade 4, then expanded up to grade 6, and finally to its current size that includes grades pre-

Kindergarten to grade 9 (children ages 4 to 15).  

The teaching philosophy of the school does not conform to the standards of the public 

school system, nor other private schools in the region. It subscribes to a holistic approach to 

education (see Gamberg et al., 1988): experiential learning; multi-age classrooms; theme-

teaching rather than teaching by subjects; it ascribes to the scientific methods in learning, so that 

children of all ages engage in brainstorming, organization, research and delivery; and it does not 

use any formal testing as an evaluation method, save for the grades 8-9 students who require this 

skill for entry into the public or private high school systems. At younger ages (up to grade 6) 

report cards are also not produced, thus requiring extensive communication and trust between 

teachers and parents. 

In terms of the organization, teachers and parents share responsibilities on a number of 

committees, which have a supporting role in the operations of the school. In other words, the 

management and governance is conducted by laypersons, even though teachers who have been 

with the school longest have accumulated knowledge about the organization and carry its vision. 

Strategic planning for the school has typically been haphazard, even though strategic planning 

sessions have been used, particularly when growth was on the agenda. However, fast growth has 

also meant that the fashion in which the school was run when it was small is no longer producing 

the same results now that the school has doubled in size.  
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Communication among stakeholders was negatively affected by the sharp increase in 

size, thus Board of Directors has engaged in discussions about performance evaluation and 

effective communication within the school. The school joined in on a Social economy research 

project, funded by the Social Sciences and Humanities Research Council of Canada, as a partner 

with local academics, and together the partners have been examining these issues over the past 

two years. 

  

3.2. Initial stages  
 

Given the nature of the organization, the initial challenge was to achieve consensus about 

the purpose and scope of evaluation, and to agree on the process and methods. The process was 

driven by a small group of parents and the Head Teacher, and supported by the Board. It was 

recognized that a two-fold approach would be best: the school would engage in data collection 

and decisions about appropriate indicators and both quantitative and qualitative measures would 

be produced in the form of survey instruments for the stakeholder groups. Stakeholders were 

identified to be teachers, parents, students and the outside community, and it was decided to 

proceed with engagement of the two major stakeholder groups-teachers and parents- in the 

development of survey instruments. Ultimately, an Alumni Survey was also developed, but due 

to small sample sizes because of limited numbers of junior high school graduates to date, the 

results of this survey are not discussed in this paper. 

The process started with survey development for a couple of reasons. One is that it was 

less time consuming, and less contentious. Participation from both stakeholder groups was 

required in order to make the tools relevant, and that implied discussions about issues that were 

then addressed by direct questions, rather then indirect measures. Further, there was some initial 

apprehension among the teachers about the purpose and use of evaluation, and concerns about 

tools and their “ownership”. A participative way forward through a dialogue was the only 

acceptable option. Also relevant was lack of clear understanding (or lack of discussions) about 

the possible indicators and measures to use and their relationships to outcomes. Given the 

schools cultural aversion to testing, the survey approach was seen as a better fit. 

An invitation for volunteers was issued to the parents and teachers at the school, who 

then formed separate research groups. Both groups engaged in discussions about evaluation and 

reporting, and each developed a list of general issues of importance to them to become a part of 

the survey for their group. They also participated in the development of questions to address 

selected issues (see Appendix). Parents were involved in both the parent and alumni survey 
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development (but not the staff survey) and feedback from teachers was invited on all aspects of 

the process.  

On the staff survey, teachers included questions that address overall job satisfaction, 

parent-teacher interactions, professional development, communication and leadership, 

governance, and evaluation. It is interesting to note that teachers wanted to report on the 

consistency of teacher evaluations, as well as the effectiveness of peer evaluation process that the 

school uses to achieve these aims. Also of interest was the issue of communication and stress on 

transparency in decision making. The parent survey included questions about the overall school 

life of the children, curriculum, parent-teacher interactions, school environment, governance and 

administration, as well as special programs in the school. 

Parallel to this process, the school engaged in revamping the mission statement, so that 

other efforts could be aligned with the mission, but also to develop a common understanding of 

the school’s mission and purpose so that the measures could be more effective.  

The surveys were constructed using standard psychometric approaches in order to ensure 

adequate balance (positive and negatively phrased items) as well as appropriate response scales 

(e.g., likert type forced choice scales) to allow for quantitative analysis, and open-ended 

comment-based responses to allow for qualitative analyses. This dual approach allowed 

respondents to provide information in the format they felt most comfortable with. Surveys, once 

developed, were discussed in three separate focus groups; one for parents, one for teachers, and 

an additional one with the graduates of the school for the survey of the alumni. Changes were 

made to the survey in order to ensure that all topics of interest were being covered. 

 

3.3. Results and reporting  
 

As can be seen in the Appendix, three surveys were constructed: one for the parents, one for 

the staff of the school, and one for the students who graduated from grade 9. The parent survey 

first asked parents to report the class level of the child concerning whom the respondent was 

answering the questions. For those families with more than one child in the school, parents were 

asked to respond to the child specific questions once for each child. Overall, parents responded 

to questions distributed across nine sections of the survey: 

 

• Overall Impression 

• Parent-Teacher Interactions 

• Curriculum Content 



 11 

• Classrooms & Outdoor Environment  

• Your Child and the School 

• Before / After-School Programs 

• Other Programs and Activities 

• Open-ended Questions  

• Administration and Board of Directors 

 

One hundred and eleven respondents started the survey, 19 of whom had a second child in the 

program and one of whom had a third child in the program. Thus, in total, 131 surveys for the 

child-specific portions were started and 111 surveys for the non-child-specific items were 

started. There was some attrition throughout the survey, reducing the total number of child-

specific responses from 131 to 125.  Overall, based on 148 students enrolled at the time of the 

survey, this translated to a response rate of 89% - an excellent response rate by any standard. 

 The Staff survey was very similar in structure to the parents’ survey. Staff responded to 

questions distributed across eight sections of the survey: 

 

• Overall Impression 

• Parent-Teacher Interactions 

• Job Aspects and Professional Development 

• Communication and Leadership  

• Administration and Board of Directors 

• Evaluation and Assessment 

• Clubs and Other Activities 

• Open-ended Questions  

 

Sixteen of nineteen staff members responded to the survey representing an overall 84% 

response rate, also an excellent response rate. All surveys were completed online using a web-

based survey collection tool. Clearly, the computer access necessary to complete the survey was 

not an issue, given the high response rate. It is also not surprising, given the higher than average 

socio-economic status of the respondents. Most if not all parents and staff have home computers 

and internet access, and we could therefore carry out web-based data collection. It should be 

noted however, that this approach may not be ideal for all contexts.  
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The data were coded and analysed by an independent research assistant. Data were 

analysed using standard statistical and qualitative analytic procedures. Although the purpose of 

this report is not to present this data in detail, it is worth noting that in the parent survey the 

responses were overwhelmingly positive, with a number of suggestions for improvements 

provided. In terms of the Staff survey, responses were similarly positive, although concerns were 

raised in a number of areas, particularly surrounding staff evaluations and hours worked.  

An important part of our approach was stakeholder engagement and communication, thus 

a series of opportunities to meet with the respondent groups was organized. Besides the 

questionnaire development stage, stakeholder groups were engaged in the presentation of results. 

First, the data were presented to the Board, and then to the staff, and at the annual general 

meeting to all members. In addition to the oral presentations and discussion periods, two 

complete written reports were also made available. The alumni survey is still in progress, given 

the small number of graduates so far. It will take a few years before this data can provide 

conclusive results.  

 

 

4. The balanced accountability argument 
 

As stated in the introduction, Jones (2004) argues that health of (public) schools depends 

on a balanced accountability model. According to Jones, the four components of the balanced 

school accountability model are 1) student learning; 2) opportunity to learn; 3) responsiveness to 

students, parents, and community; and 4) organizational capacity for improvement. The author 

lays out arguments in favour of this approach, and possible indicators for each of the four 

performance areas.  We believe that those arguments carry over to the school described in our 

study, even though it is a private school, given its philosophy and values it is based on. 

Therefore, we take a closer look at how the school in question fares under this model, and how 

our assessment addresses each of these issues, based on the results of the surveys and focus 

groups. We also discuss possible indicators that can be extracted from the surveys, and some that 

need yet to be developed to measure school’s performance. 

 

4.1. Student learning  
 

Tracking student learning and progress is not a trivial task. Jones (2004), among many 

others, outlines the importance of reliance on a variety of assessment methods to evaluate 
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learning, rather than depend on standardized tests alone. Arguments against standardized testing 

as the learning assessment tool abound (see www.fairtest.org for example), and in case of the 

school in our study, testing is not applied at all in grades pre-K to 8. The school uses a theme-

based teaching approach, with ongoing evaluation of student progress (outlined in Gamberg, et 

al., 1988). Theme based learning in this context provides a specific topic (e.g., “Oceans” or 

“Discovery”) and all of the subjects in the school are included within this underlying theme. This 

links the subjects together and allows them to be taught in a fluid and connected (rather than 

esoteric and unconnected) fashion. Teachers report on students’ progress through ongoing 

communication with parents facilitated through small class sizes. As indicated in our survey, this 

occurs through frequent before and after school communications, as well as four times annually 

parent-teacher meetings. This approach seems to be received well by parents, especially for 

students at younger ages. Indeed, the majority of parents felt they understood where their 

children should be and how well they were doing, even with no testing or report cards (with the 

exception of the upper middle school children, who must have report cards in order to progress 

to High School in the public system).  

An important issue with the lack of formal evaluation approach is the need to invest in 

professional development for teacher assessment training, in order to achieve high “assessment 

literacy” (Jones 2004). Another issue is that parent-teacher communication must be very 

effective in order to build trust and provide the “missing information”, that is, the benchmarks 

parents usually construct through test results. This is one area where small cooperative based 

schools may have some difficulty. It was clear in the staff survey that, being outside of the public 

system, opportunities for professional development were somewhat limited. In addition, because 

of the school’s unconventional approach, relevant learning opportunities were rare. 

Therefore, a two-tiered approach seems important. First, the school needs to be clear on 

the use of evaluation methods other than (or complementary to) standardized testing. Our school 

does well on that score alone. Specifying those methods is an important element of 

communication with the stakeholders. The second part of the equation must be evaluating the 

effectiveness of those alternative methods. Indicators may be used to track the professional 

development, effective communication, and other measures of increased likelihood of learning. 

Another important element is parent perceptions of learning. Parents in our survey generally felt 

that their children were learning, but had some concerns about specific subjects (e.g., history, 

geography). This is in part due to the lack of communication about how topics get covered in the 

theme-based approach when there is no official time allocated to the subject. The shift needs to 
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be from evaluation-based performance to outcome-based performance. How do the children 

apply their knowledge? 

Thus it was important in the survey that parent and staff opinions about learning were 

obtained. Select survey questions developed by the school’s stakeholders can be used as 

indicators of specific goals or outcomes. Based on this approach, one could use answers to the 

questions related to teacher professional development, and teacher evaluation and assessment, 

but also parents’ view of the learning and progress of their children overall, and in specific areas. 

Nonetheless, these are simple perceptions. One must also be aware that perceptions and reality 

may not always mesh. Thus it may be important to obtain and assess objective outcomes (reading 

level, math preparedness, and language skills) relative to same age peers in other schools.  

 

4.2. Opportunity to learn 
 

In the public school context Jones (2004) argues that schools must provide equitable 

learning opportunities to all students. We are looking at a private school, and as such it is not 

open to all. Efforts are made to provide scholarships, but as in any private school, those are not 

sufficient to render the school “open to all”. The school is guided by the interests of the insiders, 

and actions are typically taken to benefit the long term goals of the organization, rather than 

address the individual needs of the broader community of learners.  Alternative interpretations of 

the opportunity to learn may be: access to knowledge; professional teaching conditions; learning 

environment; fair, humane and equitable treatment of students; as well as other factors. 

Generally speaking, schools need to devote time to develop measures of opportunities to learn 

within the school, as well as to evaluate teachers on some of these measures.  

Results of the parent and staff surveys speak to the above issues for our target school. 

Access to knowledge by the teachers was reflected in staff responses to the professional 

development section. They felt that professional development, if relevant and available, was not 

always accessible, due to time and budget constraints. With a high teacher to student ratio, little 

money was left over for substitute teachers to allow for professional development. In addition, 

teachers reported working an average of 49.5 hours per week, thus little time was left for 

additional development. Teachers also noted that part of professional development was teacher 

evaluations, and although they found the peer evaluations useful, when deficiencies were found, 

they did not have much time to work on the issues identified. Furthermore, lack of time limited 

the frequency of evaluations, further impeding the opportunity to learn and develop. 
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Nonetheless parents highlighted the fair and ethical treatment received by the students, 

and lauded the fact that the small classes allowed for greater teacher-student contact. Both 

parents and staff discussed the importance of communication in the learning process, but both 

groups also felt that parent-teacher communication was sufficient, although parent-

administration and teacher-administration communication could be substantially enhanced. 

Again, this deficiency was perceived to be due in large part to the multiple roles the 

administrators held (e.g., full time teacher as well as division head or head teacher).  

An additional measure of students’ opportunity to learn may be the availability of 

additional learning resources. A resource teacher is typically made available to assist with 

specific student needs, for example, but with limited resources this service may not be available 

at all times and to all students.  

Some of relevant measures can be quantified (resource teacher availability; teachers 

hours per week; number of days per teacher in professional development; number of scholarships 

etc.), while others may be extracted from the survey (percentage of parents or teachers who rate a 

particular item highly, for example). If descriptive reporting format is chosen, it ought to be 

consistent over time to track progress. 

 

4.3. Responsiveness to students, parents and community 
 

The process of development of performance measures we have described in this study is 

a reflection of responsiveness of the school in question to its stakeholders, and from that 

perspective the school is doing very well. Moreover, in our case the stakeholders include 

teachers who are typically viewed (as is in case of Jones 2004) as the executors of other 

stakeholders’ demands, rather than equal partners in the delivery of education programs. It is 

worth noting that as a private school free of the demands of local geographical divisions, most 

teachers with children have had their own children educated at the school as well. Thus most 

teachers are or have been parents of students themselves. Generally speaking, the overall high 

investment by teachers is evidenced by a strong teacher presence in the management and school 

governance, which results from its history as a multi-stakeholder cooperative. This aspect makes 

the school portrayed in this study quite unique. The process of development of stakeholder 

surveys and other evaluation methods, as well as the use of those tools has the potential to further 

increase the responsiveness of the organization to its stakeholders. Improvements can be made to 

include community interests in a wider range of activities, but also to report on all the aspects of 

the school’s responsiveness to the stakeholder needs.  
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It has been said that the simple act of measuring something causes it to change. This 

appears to be the case with this school as well. When the project started, the Board of Directors 

was eager to see the fruits of the study, as they believed that they had a strong school but there 

were areas for improvement. Importantly, as the results of the surveys were disseminated, clear 

areas for development were identified. Communication with parents, particularly around school 

policies and grade appropriate benchmarks, was identified as an area where improvements could 

be made, and in the time since the results were made known the school has made strides to 

address these and other issues. Survey results also identified strengths, and boosted confidence in 

the school’s education methods and philosophy. 

In order for endogenous changes to continue, it is of paramount importance that all 

stakeholders have a sense of ownership of the process and tools of performance evaluation. 

Stakeholder engagement is therefore essential in identifying issues, the development of 

measures, finding solutions, and strategic planning. This school continues to demonstrate 

achievement in those areas. A potential challenge is that stakeholder participation could be 

unbalanced, with parents being under-represented relative to their numbers. Effective 

communication with parents is therefore essential for success. 

  

4.4. Organizational capacity 
 

The fourth aspect of a balanced school accountability model is organizational capacity to 

provide high levels of performance. The school in our study already delivers on the aspect of 

teacher empowerment, considered by Jones (2004) to be an integral part of capacity building. All 

teachers are deemed equal, all share responsibilities, and have a say in the school governance, 

teaching, curriculum and other aspects of the school life. In a typical public school the 

curriculum is pre-determined. At our target school, all of the teachers, including those new to the 

school, meet for two weeks in the summer to work out the curriculum for the year. This makes 

for substantial additional workload, but this level of control is mentioned as an important benefit 

by the teachers.  

A downside of the control exerted by the teachers may be that this level of engagement includes 

a high degree of responsibility and workload. Thus, many of the teachers indicate that they (and 

their families) feel they are overworked and burned out by the end of each school year. Based on 

the survey, these perceptions can be quantified and reported. Additional indicators may also be 

developed as needed, such as numbers of teachers involved in particular decisions, teacher 

turnover, etc. 
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In addition, the teachers are paid significantly below public school teachers with similar 

level of experiencei. Another potential issue, as mentioned above, may be that teachers have less 

time to prepare for teaching, document student progress, and engage in professional development 

compared to public schools. Indeed, the exceptionally high average hours per week worked is 

already more than 10 hours per week above an average teacher in the public system. Collective 

decision-making and support however, may take away some of the stress and improve 

performance. It is well established in the organisational stress literature (Carayon, 1995; see 

Kelloway & Day, 2005, for a review) that increased job control is predictive of reduced stress 

and negative stress outcomes. Therefore in order to ensure the continued improvement and 

development of the school and staff, these issues need to be closely tracked and reported on, in 

order to give them the attention they deserve. Also important is tracking of volunteer hours by all 

stakeholders, for both communicationii purposes, as well as awareness of value added and 

commitments to the school. On that note, measures of perceived openness (democratic decision-

making) of the school to input from all stakeholders are also vital (for example, are all teachers 

exerting equal decision-making powers; are students engaged in decisions that concern them; are 

parents equal partners in decision-making; do the community partners influence decisions in any 

way, etc). 

 

 

5. Lessons and challenges ahead  
 

As discussed in this study so far, the balanced scorecard approach outlines the importance 

of stakeholder engagement and strategic thinking in an organization (Kaplan & Norton 2007). 

Performance measurement of non-profit organizations is typically linked to the fulfillment of 

their mission, rather than financial goals (e.g., see Sawhill & Williamson 2003), while balanced 

mission-supporting goals would form the content for reporting, vision and strategic thinking.  It 

is also emphasized in the literature that the key stakeholders of organizations have to decide on 

strategic goals, clarify the mission and define the organization’s approach to both the 

competition and trade-offs it makes (Speckbacher, 2003). In order to fulfill that task, 

organization has to be transparent and to engage its stakeholders in all aspect of the 

organization’s life and decision-making.  

The mission of the school in our study, besides student academic performance, includes 

promotion and preservation of an educational approach, namely theme learning in multiage 
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groupings, with emphasis on co-operation rather than competition. It should therefore focus on 

measures that indicate success in those areas. We discussed a balanced approach above, and 

addressed some issues relying on survey results. Other types of measures and indicators need to 

be developed, however, and used in regular intervals to report progressiii. Ideally, the school 

would focus on consistency in the delivery methods (teacher training and ability to apply 

teaching through theme), and collecting supporting evidence that the method does what it is 

claimed to do. Some possibilities include comparative studies of children of different ages. 

Following children after they leave the school and documenting their progress would also be a 

valuable tool to document success of the educational approach taken in this school. Alumni 

surveys will do some of that, but a coordinated effort engaging all stakeholders is needed to 

devise appropriate measures and indicators.  

It has been recognized (see Andersen et al 2001) that small organizations may lack 

resources to fully implement the BSC measures and indicators. However, they may value the 

initial process of discussion and consultation, providing an opportunity to share information and 

reflect on the organization’s activities and clarifying strategic goals.  

The focus school in our study has undergone this consultative process, and moved toward 

stakeholder surveys to measure progress. We find that the school has also benefited from the 

process, even though advances have occurred in stages, with various participants and varying 

degrees of success. In the process of stakeholder engagement around survey development and 

reporting the school has developed additional communication channels, responded to stakeholder 

suggestions and comments, engaged in strategic planning, and improved communications.  

However, much remains to be accomplished, particularly on institutionalizing 

communication channels and stakeholder engagement. The ad hoc approach that worked 

reasonably well in a smaller school in the past is no longer sufficient. A move in a positive 

direction was the recent establishment of an Evaluation Committee of the Board. This committee 

is charged with developing and reporting on the results of the current and future stakeholder 

surveys. However, the mandate of the Evaluation Committee needs to be revisited on a regular 

basis in order to ensure currency and focus. This committee may provide the institutional support 

and memory needed to continue development of the balanced indicators and measures, assist 

with survey results and recommendations, and provide leadership in evaluating performance.  

We also believe that a consistent set of measures needs to be developed to assist in the 

school’s management and facilitate succession planning, both based on the survey data, and 

additional quantitative indicators of interest to stakeholders. Developing a BSC is viewed in the 
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literature as a potential vehicle for greater participation and empowerment of staff and members; 

it is said to extend beyond strategic management and assist with organizational change; and it 

can also evolve from a measurement to a management tool. The development of these measures 

should involve all stakeholder groups, as stakeholder engagement and an inclusive process that 

has been this school’s hallmarkiv.  

Another aspect of the process of development of self-evaluation tools and methods using 

internally accepted, credible, mission-driven measures of performance is their potential for 

external impact. O’Neil et al., (1999) see the BSC as an opportunity to effect change from within 

and structure measures internally before they are externally imposed. In our context, the school 

may consider external accreditation at some point in the future. Therefore, developing its own 

measures that accurately reflect its mission and goals may serve a double role. Clarity about need 

for the particular multi-stakeholder governance structure it developed would also be beneficial in 

case of such an effort.  

 

6. Concluding remarks 
 

We have discussed the process of development of performance measures for a school, 

which is a small, multi-stakeholder, democratic organization. Devising such measures in such an 

organization is a challenging and lengthy process that depends on the particular skill set of the 

volunteers engaged at different times. In addition to the lack of resources (including time), small 

democratic organizations face other challenges, such as leadership and vision to carry forward 

performance assessment tasks. Typically, decisions are ad hoc, with limited strategy, making it 

all the more difficult to undergo the process of organizational change. For the school in our study 

the need for organizational change resulted for the most part from its fast growth. Parents and 

teachers involved wanted to preserve organizational culture, while the school doubled in size. 

In this paper, we described the process of development of stakeholder surveys, to be used 

for reporting about progress and responsiveness of the school as an organization to stakeholders’ 

concerns over time. The dialogue between various stakeholders, in the spirit of devising balanced 

measures of performance, has been described in the paper with the goal to refine the mission of 

the organization, and communicate about the mission, the vision and interim goals that support 

it.  

The balanced scorecard literature related to non-profit and small organizations, and to 

educational institutions in particular, addresses some relevant issues for our purposes. We 
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adopted the balanced accountability framework (Jones 2004) to illustrate some possibilities for 

consistent evaluation and reporting within that structure. School accountability to its 

stakeholders, we argue (in line with Jones), calls for reporting about student and teacher learning 

and opportunities to learn, addressing working and learning environment, responsiveness to 

stakeholder concerns, and ensuring organizational capacity for high levels of performance. An 

additional dimension must be stakeholder involvement, measured both by objective measures, as 

well as subjective views of organization’s openness to receive input from all stakeholders. 

For the school in our study, the key to meaningful evaluation and reporting of 

performance is turning to strategy and institutionalizing the main values that create its unique 

culture. The balanced approach is a natural fit, given this organizations mission, culture and 

values. A prolonged focus on the “bottom line” may negatively impact the values espoused by its 

members. The organization has made great strides towards this goal, but more needs to be done. 

In particular, concerted efforts are necessary to create a balanced report with the purpose to 

increase transparency with more open communication, and ensure long term member loyalty.  

The organization we described in this paper has been facing all the challenges of a small 

democratic organization engaged in devising its performance measures. However, democratic 

organizations can benefit from this process in the long run, since stakeholder engagement and 

ownership of particular processes, based on shared responsibilities, is important. Also important 

for the future shape of the organization is the slow process of building the institutional 

framework to support its mission. 

 

 

References  
 

Andersen, H., Cobbold, I., & Lawrie, G. (2001). Balanced scorecard implementation in SMEs: 

Reflection in literature and practice. Paper presented at the SMESME Conference, Denmark. 

Retrieved July 23, 2007, from http://www.csudh.edu/dearhabermas/smebal01.pdf  

 

Carayon, P. (1995). Chronic effect of job control, supervisor social support, and work 

pressure on office worker stress. In S. L. Sauter & L. R. Murphy (Eds.), Organizational risk 

factors for job stress (pp. 357-370). Washington, DC: American Psychological Association 

 

Carr, N. (2005). Process meets progress. American School Board Journal, 192(3), 14-17.  

 

http://www.csudh.edu/dearhabermas/smebal01.pdf


 21 

Cullen, J., Joyce, J., Hassall, T., & Broadbent, M. (2003). Quality in higher education: From 

monitoring to management.  Quality Assurance in Education, 11(1), 5-14.  

 

Dimmock, C., & Walker, A. (2004). A new approach to strategic leadership: Learning-

centredness, connectivity and cultural context in school design. . School Leadership & 

Management, 24(1), 39-56.  

 

Forbes, D. P. (1998). Measuring the unmeasurable: Empirical studies of nonprofit organization 

effectiveness from 1977 to 1997. . Nonprofit and Voluntary Sector Quarterly, 27(183), 202.  

 

Gamberg, R., W. Kwak, M. Hutchings, J. Altheim (1988). Learning and Loving It. Theme 

Studies in the Classroom, Hainemann Educational Books Inc. OISE Press, Toronto. 

 

Jones, K. (2004). A balanced school accountability model: An alternative to high-stakes testing. . 

Phi Delta Kappan, 85(8), 584-590.  

 

Kaplan, R. S. (2001). Strategic performance measurement and management in nonprofit 

organizations.  Nonprofit Management & Leadership, 11(3), 354..  

 

Kaplan, R. S., & Norton, D. P. (1992). The balanced scorecard--measures that drive 

performance.  Harvard Business Review; Jan/Feb92, Vol. 70 Issue 1, p71-79, 70(1), 71-79. 

 

Kaplan, R. S., & Norton, D. P. (1996). The balanced scorecard. Boston: Harvard Business 

School Press.  

 

Kaplan, R. S., & Norton, D. P. (2001a). Balance without profit.  Financial Management, 23.  

 

Kaplan, R. S., & Norton, D. P. (2001b). Transforming the balanced scorecard from performance 

measurement to strategic management: Part 1.  Accounting Horizons, 15(1), 87-104.  

  

Kaplan, R. S., & Norton, D. (2004). Plotting success with 'strategy maps'. . Optimize, 65.  

 

Kaplan, R. S., & Norton, D. P. (2007). Using the balanced scorecard as a strategic management 

system. Harvard Business Review, 150. 



 22 

 

Karathanos, D., & Karathanos, P. (2005). Applying the balanced scorecard to education. . 

Journal of Education for Business, 80(4), 222-230.  

 

Kelloway, E. K. & Day, A. L. (2005). Building Healthy Workplaces: What We Know So Far. 

Canadian Journal of Behavioural Science, 37(4), 223-235 

 

Lawrie, G., Andersen, H., & Cobbold, I. (2006). Balanced scorecard implementation in SMEs: 

Reflection in literature and practice. Maidenhead, UK: 2GC Limited. 

  

 Lee, N. (2006). Measuring the performance of public sector organisations: A case study on 

public schools in malaysia. Measuring Business Excellence, 10(4), 50.  

 

Niven, P., R. (2003). Balanced scorecard step-by-step for government and not-for-profit 

agencies. Hoboken New Jersey: John Wiley & Sons, Inc.  

 

O'Neil Jr., Harold F., & Bensimon, E. M. (1999). Designing and implementing an academic 

scorecard.  Change, 31(6), 32.  

 

Saraiva, P. M., Rosa, M. J., & d'Orey, J. L. (2003). Applying an excellence model to schools. . 

Quality Progress, 36(11), 4.  

 

Sawhill, J.C. and D. Williamson (2001). Mission Impossible? Measuring Success in Nonprofit 

Organizations. Nonprofit Management and Leadership. 11(3): 371-386. 

 

Sioncke, G. (2005). Implementation of a balanced scorecard in a care home for the elderly: 

Useful or not? Total Quality Management, 16(8/9), 1023-1029.  

 

Speckbacher, G.(2003). The Economics of Performance Management in Nonprofit 

Organizations. Nonprofit Management and Leadership. 13(3): 267-281. 

 

Storey, A. (2002). Performance management in schools: Could the balanced scorecard help? . 

School Leadership & Management, 22(3), 321-338.  



 23 

 

Appendix 
X Parent Feedback Survey 

The survey is designed to find out how well we are meeting the needs of students and families within 
X.  As you will see it is also designed for you to complete the survey once for each child you have at 
the school. The reason for this is because, as you will notice below, some elements of the survey 
assess how well you feel you child is doing in the school. Your candid and honest responses will 
enable us to improve communication and programs for you and your child.  It is not necessary to put 
your name on the form, however, if you would like to be contacted by a member of the board for a 
more in depth discussion, please put your name and phone number at the end of the form or send an 
email to xxx@xxx.xx. Also, please note your child’s classroom(s) at the bottom of the survey.  
 
For each of the questions below, please circle from 1 (strongly disagree) to 5 (strongly agree) that 
best represents your feelings for each of the following sections. In addition, please feel free to add 
any other comments on the space provided. 

Overall Impression 

 

Comments:_________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

____________________ 

Parent-Teacher Interactions 
 

  
Disagree 
Strongly 

Disagree 
 

Neutral/ 
   Unsure 

Agree 
 

Strongly 
Agree 

1 The atmosphere at X is warm and nurturing 1 2 3 4 5 

2 I feel comfortable leaving my child at X 1 2 3 4 5 

3 I feel welcome to visit my child’s 
classroom 1 2 3 4 5 

4 The teachers and staff are enthusiastic 
about working here 1 2 3 4 5 

5 If I have any concerns about my child, I 
know where to go with my concerns 1 2 3 4 5 

6 I feel confident any concerns I have will be 
addressed promptly and respectfully 1 2 3 4 5 

7 My child’s teachers know and care about 
my child 1 2 3 4 5 

8 My child’s teachers respond to my child’s 
individual needs 1 2 3 4 5 

9 The teachers and staff at X are friendly 1 2 3 4 5 

mailto:xxx@xxx.xx
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6 I am regularly informed about my child’s 
behaviour at school 1 2 3 4 5 

 

Comments:_________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

____________________ 

Curriculum Content 
 

1 Overall, the curriculum is age appropriate 
for the children 1 2 3 4 5 

  
Disagree 
Strongly 

Disagree 
 

Neutral/ 
   Unsure 

Agree 
 

Strongly 
Agree 

1 I have received adequate information 
about programs and curriculum. 1 2 3 4 5 

2 I have received adequate information 
about policies and procedures 1 2 3 4 5 

3 I have found parent-teacher meetings 
useful 1 2 3 4 5 

4 I would like more opportunities to meet 
with my child’s teacher 1 2 3 4 5 

5 I have a variety of opportunities to 
participate in the school 1 2 3 4 5 

7 I am regularly informed about my child’s 
academic development 1 2 3 4 5 

8 I am regularly informed about my child’s 
social development 1 2 3 4 5 

9 
I am satisfied with how information about 
my child is communicated to me by the 
teachers 

1 2 3 4 5 

10 The self-assessment my child completed 
in Middle School was useful  1 2 3 4 5 

11 Middle School reports are helpful in 
understanding my child’s progress 1 2 3 4 5 

  
Disagree 
Strongly 

Disagree 
 

Neutral/ 
   Unsure 

Agree 
 

Strongly 
Agree 
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12 I know the grade appropriate learning 
benchmarks for my child 1 2 3 4 5 

12 The field trips are useful 1 2 3 4 5 

 

PLEASE LET US KNOW IF THERE ARE ANY ISSUES THAT NEED TO BE ADDRESSED  
__________________________________________________________________________
__________________________________________________________________________
__________  
 
ARE THERE ARE ANY OTHER TOPICS YOU FEEL SHOULD BE INCORPRATED INTO 
THE CURRICULUM? 
__________________________________________________________________________
__________________________________________________________________________
__________ 

 
Classrooms & Outdoor Environment 

 

2 I believe my child finds the material 
interesting 1 2 3 4 5 

3 Overall, the curriculum is sufficiently 
challenging for my child 1 2 3 4 5 

4 Overall, the theme approach is 
appropriate for my child 1 2 3 4 5 

5 My child’s reading skills are progressing 
appropriately 1 2 3 4 5 

6 My child’s math skills are progressing 
appropriately 1 2 3 4 5 

7 My child’s writing skills are progressing 
appropriately 1 2 3 4 5 

8 My child’s French skills are progressing 
appropriately 1 2 3 4 5 

9 My child’s music skills are progressing 
appropriately 1 2 3 4 5 

10 My child is learning critical thinking skills 1 2 3 4 5 

11 My child is learning research skills 1 2 3 4 5 

13 I understand how theme based learning 
works  1 2 3 4 5 

14 I think my child should get less homework 1 2 3 4 5 

15 My child gets appropriate feedback on 
His/her homework 1 2 3 4 5 

16 I frequently help my child with His/her 
homework 1 2 3 4 5 

17 I know what I should be doing to help my 
child with His/her homework 1 2 3 4 5 

18 I think my child should get more 
homework  1 2 3 4 5 

19 The gym program is adequate 1 2 3 4 5 
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Comments:_________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

____________________ 

X Administration and Board of Governors 
 

 

Comments:_________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

____________________ 

  
Disagree 
Strongly 

Disagree 
 

Neutral/ 
   Unsure 

Agree 
 

Strongly 
Agree 

1 The classrooms at the school are 
appealing 1 2 3 4 5 

2 The classrooms meet the needs of 
children 1 2 3 4 5 

3 Supplies and equipment are adequate 1 2 3 4 5 
4 The classrooms are kept clean 1 2 3 4 5 

5 I am comfortable with how rules for 
behaviour in class are set for my child  1 2 3 4 5 

6 The playgrounds meet the needs of 
children 1 2 3 4 5 

7 The playground equipment is adequate 1 2 3 4 5 
8 The playgrounds are kept safe 1 2 3 4 5 

9 The playgrounds at the school are 
appealing 1 2 3 4 5 

10 The social interactions on the playground 
are well monitored 1 2 3 4 5 

11 Staff are proactive at handling playground 
disputes 1 2 3 4 5 

  
Disagree 
Strongly 

Disagree 
 

Neutral/ 
   Unsure 

Agree 
 

Strongly 
Agree 

1 I know people who sit in the board 1 2 3 4 5 

2 The Head Teacher is accessible to me 1 2 3 4 5 

3 If I have a concern for the board, I know 
how to communicate it to them 1 2 3 4 5 

4 I know the mandate of the X board 1 2 3 4 5 

5 I am usually able to attend the Annual 
General Meeting 1 2 3 4 5 

6 I find the Annual General Meeting useful 1 2 3 4 5 

7 The board and committees communicate 
their decisions well 1 2 3 4 5 

8 I find the X website useful and easy to 
navigate (please specify) 1 2 3 4 5 



 27 

Your Child and the School 

 

Comments:_________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

____________________ 

 
Before/After-School Programs 

 

6 
The staff are engaged with the 
children in the after-school 
program 

1 2 3 4 5 N/A 

 

  
Disagree 
Strongly 

Disagree 
 

Neutral/ 
   Unsure 

Agree 
 

Strongly 
Agree 

1 My child is happy at X 1 2 3 4 5 
2 My child enjoys his/her time at X 1 2 3 4 5 

3 In the morning, my child wants to come to 
the school 1 2 3 4 5 

4 My child likes the other kids at X 1 2 3 4 5 
5 My child likes his/her teachers 1 2 3 4 5 

6 My child is willing to speak up for 
him/herself 1 2 3 4 5 

7 My child has benefited from his/her time at 
X 1 2 3 4 5 

8 Overall, the X experience enhances my 
child’s self-esteem 1 2 3 4 5 

9 
My child has benefited from the multi-aged 
interactions at X (e.g., plays, book 
buddies) 

1 2 3 4 5 

10 My child has benefited from being in multi-
grade classes 1 2 3 4 5 

  
Disagree 
Strongly 

Disagree 
 

Neutral/ 
   Unsure 

Agree 
 

Strongly 
Agree 

Not 
Applicable 

1 I know what happens in the 
before/after school program 1 2 3 4 5 N/A 

2 I believe my child enjoys the 
before/after school program 1 2 3 4 5 N/A 

3 

I am comfortable with the way 
rules for behaviour are set for my 
child in the before/after school 
program 

1 2 3 4 5 N/A 

4 
The activities in the before/after 
school program are appropriate 
for my child 

1 2 3 4 5 N/A 

5 I believe the before/after school 
program staff are competent  1 2 3 4 5 N/A 

7 The snacks served in the program 
is nutritious 1 2 3 4 5 N/A 
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Comments:_________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

____________________ 

Other Programs and Activities 
 

6 My child enjoys the special trips 
(3-day trips, Quebec trip). 1 2 3 4 5 N/A 

 

Comments:_________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

____________________ 

Do you understand the “vision” of the school? (Yes/No). What do you think the “vision” of the 

school is? 

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

_______________ X has grown in size and grade levels in the last several years. How well 

do you think the school has adapted to this change? 

__________________________________________________________________________

__________________________________________________________________________

  
Disagree 
Strongly 

Disagree 
 

Neutral/ 
   Unsure 

Agree 
 

Strongly 
Agree 

Not 
Applicable 

1 The meals and snacks served at 
the school are nutritious 1 2 3 4 5 N/A 

2 There is enough choice in the 
clubs for my child 1 2 3 4 5 N/A 

3 I am happy with the swim program  1 2 3 4 5 N/A 
4 My child enjoys the swim program 1 2 3 4 5 N/A 

5 
The community involvement 
opportunities (e.g., Terry Fox Run; 
other charities) benefit my child 

1 2 3 4 5 N/A 

7 My child benefits from the special 
trips (3-day trips, Quebec trip). 1 2 3 4 5 N/A 

8 
My child enjoys the Middle School 
enrichment activities (e.g., 
photography, cooking)  

1 2 3 4 5 N/A 

9 
My child benefits from the Middle 
School enrichment activities (e.g., 
photography, cooking) 

1 2 3 4 5 N/A 
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__________________________________________________________________________

_______________ 

__________________________________________________________________________

__________________________________________________________________________

__________ 

If you could change any element of the school atmosphere or environment, what would it be? 

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

_________________________ 

If you could change any element of the curriculum what would it be? 

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

_______________ 

If you could add one more question to this survey what would it be? How would you answer 

it? 

__________________________________________________________________________

__________________________________________________________________________

__________ 

 

Child’s Classroom:____________________       
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X: Staff Feedback Survey 
This questionnaire is designed to find out how well we are meeting the needs and expectations of the 
teachers within X.  Your candid and honest responses will enable us to improve communication and 
conditions for you at the school.  Please do not putt any identifying information anywhere on the 
survey – this survey is meant to be completely anonymous. However, if there is anything in this 
survey that prompts you to want a direct response to a concern, please communicate your concern to 
xxx@xxx.ca and you get a response. However, we would like you to please indicate which age group 
you teach: Pre-Primary (check box) Primary (check box) or middle school (Check box). 
 
For each of the questions below, please select the appropriate answer from the options provided. In 
addition, please feel free to add any other comments on the spaces provided. 

Overall Impression 

 

Comments:_________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

____________________Parent-Teacher Interactions 

  
Disagree 
Strongly 

Disagree 
 

Neutral/ 
   Unsure 

Agree 
 

Strongly 
Agree 

1 
The atmosphere at X is warm and nurturing 
for the children 1 2 3 4 5 

2 I am happy to be working at X 1 2 3 4 5 
3 The teachers and staff at X are friendly 1 2 3 4 5 

4 The teachers are enthusiastic about 
working here 1 2 3 4 5 

5 The parents are supportive and helpful 1 2 3 4 5 

6 The school is clean and well maintained 1 2 3 4 5 

7 I expect that I will be working at X in 1 year 1 2 3 4 5 

8 I expect that I will be working at X in 5 years 1 2 3 4 5 

mailto:xxx@xxx.ca
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Comments:_________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

____________________ 

  
Disagree 
Strongly 

Disagree 
 

Neutral/ 
   Unsure 

Agree 
 

Strongly 
Agree 

1 I have a variety of opportunities to meet 
the parents of the children I teach  1 2 3 4 5 

2 Parent-teacher meetings are useful 1 2 3 4 5 

3 
I would like more scheduled opportunities 
to meet with the parents of the students I 
teach 

1 2 3 4 5 

4 The parents of the children I teach are 
involved in their education 1 2 3 4 5 

5 
I get support from the administration (e.g., 
Head Teacher, Heads of Department) in 
dealing with parents 

     

6 
The parents of the children I teach need to 
be more involved with their child’s 
education 

1 2 3 4 5 

7 The parents of the students I teach are 
aware of the teaching philosophy at X 1 2 3 4 5 

8 The parents of the students I teach are 
supportive of the teaching philosophy at X 1 2 3 4 5 

9 

It is important to me that parents feel 
comfortable discussing their concerns 
about their children’s schooling with me 
directly. 

1 2 3 4 5 

10 The parents of my students are supportive 
of my approach to the curriculum. 1 2 3 4 5 
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Job Aspects and Professional Development 

 

Approximately how many hours do you work per week? ___________________________ 
Comments:  
__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

____________________ 

Communication and Leadership 

1 I feel that my work is supported  by my 
Head of Department 1 2 3 4 5 

2 I feel my work is supported by the other 
teachers at the school 1 2 3 4 5 

3 I feel that X has a very collegial 1 2 3 4 5 

  
Disagree 
Strongly 

Disagree 
 

Neutral/ 
   Unsure 

Agree 
 

Strongly 
Agree 

1 Teacher salaries at X are adequate 1 2 3 4 5 

2 I feel my job is secure 1 2 3 4 5 
3 Our benefits plan is sufficient 1 2 3 4 5 

4 X supports me in my professional 
development 1 2 3 4 5 

5 I would like more opportunities for 
professional development 1 2 3 4 5 

6 
The professional development 
opportunities provide by X are appropriate 
for me 

1 2 3 4 5 

7 The supplies and equipment available to 
the teachers are adequate 1 2 3 4 5 

8 My job description is clear 1 2 3 4 5 

9 I frequently do things that are outside my 
job description 1 2 3 4 5 

10 I am comfortable doing things outside my 
job description 1 2 3 4 5 

11 I am asked to do too many volunteer 
activities at the school 1 2 3 4 5 

12 I have input into the school curriculum 1 2 3 4 5 

13 
I feel I have enough input into the school 
curriculum 1 2 3 4 5 

14 I am asked for my input into decision-
making at the school  1 2 3 4 5 

15 My input is valued at X 1 2 3 4 5 

16 I feel there are enough career 
advancement opportunities for me at X 1 2 3 4 5 

17 I work too many hours at my job 1 2 3 4 5 
18 The pension plan is sufficient 1 2 3 4 5 
19 Committees are a vital part of X 1 2 3 4 5 

20 Teachers should have representation on 
all X committees 1 2 3 4 5 

  
Disagree 
Strongly 

Disagree 
 

Neutral/ 
   Unsure 

Agree 
 

Strongly 
Agree 
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atmosphere 

4 Conflicts between teachers are dealt with 
effectively 1 2 3 4 5 

5 
If there is a disagreement between a 
teacher and a Head of Department, it is 
dealt with effectively  

1 2 3 4 5 

6 I think the teachers in the school have 
good relationships with each other 1 2 3 4 5 

7 If I have any concerns about my job, I 
know where to go with my concerns 1 2 3 4 5 

8 I feel confident any concerns I have will be 
addressed promptly and respectfully 1 2 3 4 5 

9 Administrative decisions are 
communicated to us promptly 1 2 3 4 5 

10 I feel that my work is supported  by the 
Head Teacher 1 2 3 4 5 

11 The assistance I receive from the support 
staff helps me do my job 1 2 3 4 5 

 

Comments:_________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

____________________ 

X Administration and Board of Directors 

 

Comments:_________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

____________________ 

Evaluation and Assessment 

  
Disagree 
Strongly 

Disagree 
 

Neutral/ 
   Unsure 

Agree 
 

Strongly 
Agree 

1 I know people who sit on the board 1 2 3 4 5 

2 The Head Teacher is accessible to me 1 2 3 4 5 

3 If I have a concern for the board, I know 
how to communicate it to them 1 2 3 4 5 

4 I know the mandate of the X board 1 2 3 4 5 

5 I am usually able to attend the Annual 
General Meeting 1 2 3 4 5 

6 I find the Annual General Meeting useful 1 2 3 4 5 

7 The board should do more (please specify 
below) 1 2 3 4 5 

8 The Personnel Committee has been 
helpful in addressing staff concerns 1 2 3 4 5 
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Comments:_________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

____________________ 

Clubs and Other Activities 

  
Disagree 
Strongly 

Disagree 
 

Neutral/ 
   Unsure 

Agree 
 

Strongly 
Agree 

1 Teachers are regularly assessed at X 1 2 3 4 5 

2 I feel peer teaching evaluations are useful 1 2 3 4 5 

3 I feel Head of Department teaching 
evaluations are useful 1 2 3 4 5 

4 Teacher assessments should be done 
more often 1 2 3 4 5 

5 Teacher assessments should be done 
less often 1 2 3 4 5 

6 I find that the assessments are conducted 
in a consistent manner 1 2 3 4 5 

7 I feel the assessments are fair 1 2 3 4 5 

8 I believe teachers should assess other 
teachers 1 2 3 4 5 

9 I believe the Head Teacher should assess 
the teachers 1 2 3 4 5 

10 I believe that the Board should do teacher 
assessments 1 2 3 4 5 

11 Teachers get enough support (e.g., time)  
to perform the peer evaluations 1 2 3 4 5 

12 I get sufficient feedback from the 
administration about my performance 1 2 3 4 5 

13 Teachers should assess the Heads of 
Department 1 2 3 4 5 

14 Teachers should assess the Board 1 2 3 4 5 
15 I feel the mentoring program is useful 1 2 3 4 5 

16 Teachers should assess the Head 
Teacher 1 2 3 4 5 

1 I feel the before and after school programs 
are good 1 2 3 4 5 

2 I believe that the before and after school 
programs should be evaluated regularly 1 2 3 4 5 

3 I find the clubs are useful for the children 1 2 3 4 5 
4 I spend too much time involved in clubs 1 2 3 4 5 

5 The before/after school monitors are 
adequately paid 1 2 3 4 5 

6 The before/after school staff have good 
leadership 1 2 3 4 5 

7 The before/after school monitors get 
adequate support from the administration 1 2 3 4 5 

8 
The before/after school staff get 
appropriate feedback from parents and 
adminstration 

1 2 3 4 5 
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Comments:_________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

____________________ 

 

Do you understand the “vision” of the school? (Yes/No). What do you think the “vision” of the 

school is? 

__________________________________________________________________________

__________________________________________________________________________

__________ 

X has grown in size and grade levels in the last several years. How well do you think the 

school has adapted to this change? 

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

_______________ 

If you could change any element of the school, or the atmosphere, what would it be? 

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

_________________________ 

If you could change any element of the curriculum what would it be? 

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

_________________________ 

If you could add one more question to this survey what would it be? How would you answer 

it? 
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___________________________________________________________________

___________________________________________________________________

__________ 
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X: Alumni Feedback Survey 
Thank you for taking the time to fill out this survey. THIS survey is designed to find out how well we 
are meeting the needs of students and families within X.  One of the important ways to determine this 
is to ask our former students (who may now be in High School or even University) how well prepared 
they feel after they have left X. Some elements of the survey assess how well you feel you are doing 
in school now, as well as how well you’re X experience prepared you for your current school. Your 
candid and honest responses will enable us to improve programs for future X students.  It is not 
necessary to put your name on the form, however, if you would like to be contacted by a member of 
the board for a more in depth discussion, please put your name and phone number at the end of the 
form or send an email to XSurveysAdmin@gmail.com.  
 
For each of the questions below, please circle from 1 (strongly disagree) to 5 (strongly agree) that 
best represents your feelings for each of the following sections. In addition, please feel free to add 
any other comments on the space provided. 
 

Overall Adjustment to High School 

 

How many years were you a student at X?  _____________________ 

What is currently your strongest subject in school? 

_____________________________________ 

What is currently you weakest subject in school? 

_______________________________________ 

Please tell us how easy or difficult you found the transition from X to another school to be. 

Were you able to do what you wanted to do? Why or why not? 

__________________________________________________________________________

__________________________________________________________________________

  
Disagree 
Strongly 

Disagree 
 

Neutral/ 
   Unsure 

Agree 
 

Strongly 
Agree 

1 
I found it easy to make new friends in High 
School 1 2 3 4 5 

2 Overall, I am happy at my school 1 2 3 4 5 

3 I have found the tests in my current school 
to be difficult 1 2 3 4 5 

4 I feel the education at X prepared me well 
for tests in High School. 1 2 3 4 5 

5 I feel I have done well on my tests 1 2 3 4 5 

6 I felt well prepared for the math curriculum 
in High School 1 2 3 4 5 

7 
I felt well prepared for the 
Reading/Language curriculum in High 
School 

1 2 3 4 5 

8 I felt well prepared for the Social Studies 
curriculum in  my current school 1 2 3 4 5 

9 I felt well prepared for the Science 
curriculum in  High School 1 2 3 4 5 

10 I feel I was as well prepared for  High 
School as kids from public schools 1 2 3 4 5 

11 I feel I was as well prepared for High 
School as kids from private schools 1 2 3 4 5 

mailto:HISSurveysAdmin@gmail.com


 38 

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

_________________________ 

 

Please feel free to add any comments you may have: 

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

____________________ 

Your Perceptions of X 
 

 
 

X Curriculum Content 
 

  
Disagree 
Strongly 

Disagree 
 

Neutral/ 
   Unsure 

Agree 
 

Strongly 
Agree 

1 The teachers at X are more enthusiastic 
than teachers in High School 1 2 3 4 5 

2 My teachers at X knew and cared about 
me less than my current teachers 1 2 3 4 5 

3 
My teachers at X responded to my 
individual needs more than my current 
teachers 

1 2 3 4 5 

4 I found teachers at X more friendly than 
my current teachers 1 2 3 4 5 

5 I found the staff at X to be less caring 
than my current teachers 1 2 3 4 5 

6 There are more rules at my current school 
than there was at X 1 2 3 4 5 

7 The students in High School break school 
rules more than the students at X did. 1 2 3 4 5 
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Are you currently enrolled in a French Immersion programme?   YES   NO     (circle one) 

Are there any other topics that you feel should be incorporated into the X curriculum? (Please 
specify)  
__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

_______________ 

 

What are you doing now? 

 

What do you usually do over the summer? (e.g., employment, community involvement, 

volunteer work, etc.) 

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

_________________________ 

 

  
Disagree 
Strongly 

Disagree 
 

Neutral/ 
   Unsure 

Agree 
 

Strongly 
Agree 

2 I found the material covered at X 
interesting 1 2 3 4 5 

3 Overall, I found that the theme approach 
to teaching worked for me 1 2 3 4 5 

4 The X Curriculum prepared me for the 
math courses I am currently doing  1 2 3 4 5 

5 The X Curriculum prepared me for the 
English courses I am currently doing  1 2 3 4 5 

6 The X Curriculum prepared me for the 
French courses I am currently doing  1 2 3 4 5 

7 
The X Curriculum prepared me for the 
Social Studies courses I am currently 
doing  

1 2 3 4 5 

8 The X Curriculum prepared me for the 
Music courses I am currently doing  1 2 3 4 5 

9 The X Curriculum prepared me for the 
Science courses I am currently doing  1 2 3 4 5 

10 At X I learned critical thinking skills 1 2 3 4 5 

11 The homework I did at X prepared me for 
the level of homework I do now 1 2 3 4 5 

12 I found that we had enough 
sports/physical education at X. 1 2 3 4 5 
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What extracurricular activities do you do (in and/or out of school) during the school year? 

(e.g., clubs, bands, sports, employment, community involvement, volunteer work, etc.) 

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

_________________________ 

 

Is there anything you miss about X? 

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

_________________________ 

 

Is there anything that your current school has that you did not have at X? 

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

_________________________ 

 

If you make any suggestion for how to prepare X students for High School, what would it be? 

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

_________________________ 
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If you could add one more question to this survey what would it be? How would you answer 

it? 

__________________________________________________________________________

__________________________________________________________________________

__________ 

___________________________________________________________________
_____ 

 

 

What was your average grade over the last year? _______________________ 

 

Have you won any awards or been recognized for any achievements? If yes, please specify  

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

_________________________________________________________________________________________

________________________ 

 

Are you planning on going to University?  YES NO MAYBE (Circle one) 

 

Please feel free to add any comments you may have: 

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

____________________ 
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Endnotes 
 

                                            
i Approximately 80% of the public teacher salary at the time of the project. The Board’s goal 
of achieving 90% of public school salaries has recently been achieved. 
ii Teachers often express that parents commitment to the school is insufficient, while parents 
may be unaware of the long hours teachers spend at the school. Tracking volunteer hours may 
explain some of these trends. 
iii This could become a part of the Head teacher’s report, for example. 
iv The school has in the recent past examined the terms of reference of its committees. 
Historically, all committees have been open to all members, but more recently some were 
defined as Committees of the Board for functional reasons. This may require re-examination 
by parents and teachers, as this openness 
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