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Abstract

The current study used a questionnaire to explore 15 elementary school teachers’ 

perceptions of psychological r^orts. Teachers indicated the extent to which internal 

variables (those inherent to reports, such as clarity) and external variables (those external 

to rqx>rts, such as the school psychologist’s oqperience) impact their decision to read 

reports and implmnent recommendations. Overall, teachers rated W1 variables as having 

at least somewhat of an intact on their decision to read reports and imfdement 

recommendations. As well, all teachers indicated that they perceive all sections of reports 

as at least somewhat useful, and that they attempt to inclement recommendations at least 

some of the time. Most teachers reported typically reading entire reports, and all teachers 

reported typically reading tl» majority of report sections. Teachers predominantly 

mentioned external variables related to classroom workings whm listing factors that 

impact the frequency with which they attempt to implement recommendations.
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Introduction

The Puipose of Psychological Reports

Psychological reports written for educational settings can play a paramount role in 

promoting the well-being of children. In addresring parents’ and teachers’ concerns 

regarding an individual child’s academic achievement, «notions, and behaviour, rq>orts 

can help meet the needs of the individual child by providing knowledge and encouragng 

action. School psychologies, as writers of psychological reports, make connections 

between information gathered from cumulative record folders, classroom observations, 

parent and teacho* interviews, and various tests to provide a description of a child’s 

functioning and abilities. Based on the profile of results, school psychologies can then 

formulate recommendations to capitalize on the child’s strengths and to remectiate or 

compensate in areas of weakness. Following the assessment of children, school 

psychologists use reports to convey assessment results to parents, teachers, and other 

professionals. Implementation of recommendations may have a positive effect on a 

child’s fimctioning in school, as recommendations often address, directly or indirectly, 

the child’s academic achievement, emotional well-being, and behaviour.

It seems reasonable to surmise that teachers’ views of psychological reports and 

related variables will have an impact on whether they read reports and implement 

recommendations. Unfortunately, informal conversations with teachers and school 

p^chologists indicate that many teachers may read only certain sections of psycholo^cal 

reports, and that some may not read reports at all. A teacher who does not read «itire 

rqjorts or reads only sections of reports may misinterpret results and/or 

recommendations, which could impact the implementation process. A study by Nodi

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Reading Rq>orts and Riq)l@mendng Recommendations

(1999) that explored school psychologists’ and teachers’ perceptions regarding 

consultation revealed that both teachers and school psychologists reported believing that 

teachers were most accountable for the efifectiveness of interventions. Literature on 

teachers’ decision to read psycholo^cal reports could not be located, and literature on 

^ective psychological report writing for school settings, teachers’ decision to read 

reports, and variables impacting implementation of recommendations was limited.

This document is organized in chapters. The first chapter includes a rationale for 

this study, a review of literature on report writing, and research questions addressed by 

the study. The second chapter on methodology discusses participants, materials, and 

procedures used. Results are presented in the third chapter and discussed in the fourth 

chapter. Study limitations and implications are also explored in the fourth chapter.
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Chapter I- Rationale, Literature Review, and Research Questions

Rationale for Current Study

Th«e is minimal research on effective psychological report writing (Ownby,

1997), particularly as it applies to school settings. The present study examines one aspect: 

which variables relate to increased utility of reports in the eyes of teachers. It is 

hypothesized that several variables may impact teachers’ perceptions of reports, and that 

teachers will identify that many of these variables impact their decision to read rqwrts 

and implanent recommendations. Variables examined will be classified as internal or 

external. Internal variables, such as format and writing style, are inhermt to the report 

itseff whereas extemW variables, such as setting and purpose, are not inherent to the 

actual report but related to it (Ownby, 1997).

In the following literature review, I will explore the current state of research on 

both internal and extanal variables. This distinction may allow clear presentation of 

variables that could facilitate report writing and developing an awareness of factors 

related to teachers’ perceptions of reports. Given the aforementioned lack of research 

conducted in school settings, I will examine studies from experimental, clinical, and 

school settings.

Of the available studies on perceptions of psychological reports, several focus on 

clinidans’ opinions of reports or on opinions of contrived reports read in conbived 

settings. The current study will have teachers assess rqwrts they typically receive. Gaps 

in research related to teachers’ general attitudes towards and experiences with 

psychological reports will also be idmtified and used to develop items for the 

questionnaire.
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The tenn “psydioeducational rqx)rt” is sometimes used, rather than 

“psychological report,” when a report focuses on problems that children have in school 

(Sattler, 2001). Many researchers, howev«’, also use the term “psychological report” to 

refer to a report written for school settings (Sattler, 2001; Ownby, 1997). In this study, 

the t«m “psychological rq>ort” will be used to refer to reports written for both settings.

Literature Review 

Perceptions of Psychological Reports

According to Ownby and Wallbrown (1986), most reviews of literature on 

effective psychological report writing comprise expert opinions rather than research 

findings. This applies to much of the current literature. Many of the studies that provide 

research findings are outdated. The present section will explore literature on 

professionals’ perceptions of psychological reports and the variables that may impact 

perceptions of reports.

In an early study of perceptions of psychological reports, Tallent and Reiss (1959, 

p. 446) asked 712 professionals, including psychiatric social workers, psychiatrists, and 

psychologists, to complete the stem, “The trouble with psychologcal reports i s . I t  was 

found that the main concerns of participants related to over- or under-interpretation of 

data, the use of jargon, wordiness and ambiguity of content. Berry (1975) found that 65% 

of teachers surveyed reported bang generally satisfied with reports they received fi’om 

clinical psychologists, although the return rate of Berry’s questionnaire was only 46% 

(Ownby, 1997).

Hagborg and Aidlo Couftier’s study (1994) was one of the few to e?q>lore 

teachers’ perceptions of actual reports they recave on their students. Questiormaires
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completed by 28 classroom teachas and 26 special education teachers indicate that 

teachers viewed reports positively in terms of technical language, relevance, and 

comprdhenrion.

Iritenial VariaUes

Internal variables wae selected based on their connections to paceptions of 

psychological reports found in litaature or on my hypotheses of their connections to 

perceptions of reports.

Components o f a Psychological Report

The following sections explore various components of psychological reports and 

guidelines for their construction. Discussion focuses on teachas’ perceptions of report 

components, although research in this aea is limited.

a) Referral Reason

This section of a psychological report explains why a child was referred for 

psychoeducational assessmait. Teglasi (1983) states that one of the main fimctions of 

psychological reports is the clarification of the referral problem. This partly involves 

providing paents and teachers with a new perspective and greater understanding of a 

child’s problems, which may lead them to develop more ppative attitudes (Teglasi). 

Support for this hypothesis comes fiom a survey where two-thirds of teachers reported 

tiiat the lagest benefit of a psychological rqrort was that it helped them to think more 

clealy about individual cMldren (Grubb, Petty & Flynn, 1976).
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b) Background

The background section of psychological reports offers a history of the child 

based on interviews with current teachers and paents as well as information found in 

cumulative record folders, including report cads and details of contact with otha 

professionds. Teglasi (1983) states that gathering information from various sources may 

produce a detailed history of the referral issue, including problem onset, frequaicy, and 

severity. He suggests that obtaining a developmental history and paceptions of others 

involved in the assessment process can aid in shaping conclusions and recommendations. 

Information gathered regading the three domains in which a child functions—school, 

femily, and peer group—cmi help to form a well-rounded picture of the child (Teglasi). 

The school psychologist must also recognize that people may have unique interpraations 

of behaviour; asking for q)ecific examples of behavior can help the school psychologist 

to form his or her own conclusions (Teglasi).

c) Behavioural Observations

In the behavioural observations section of psychological reports, school 

psychologists include their perceptions of the referred child’s behaviour during testing 

and/or classroom observations. Teglasi (1983) states that this section should include 

physical and attitudinal information that might have had an effect on test results (e.g., 

lack of interest, fatigue), descriptions of the child’s approach to different types of tasks, 

and procedures that promoted cooperation and attention. A study by Lacey and Ross 

(1964) found that a sample of psychologists, social workers, and psychiatrists woridng in 

child guidance centers believed that information about the client’s appearance and 

behaviour during the assessment should be included in the rq>ort.
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Research by Ownby, Wallbrown, and Brown (1982) explored special education 

teachers’ perceptions of psychological reports. Findings indicate writers of reports oft«i 

included behavioural observations in reports, but seldom linked them to antecedent 

behaviours. The researchers concluded that the psychologists writing the reports deemed 

behavioural observations inq)ortant, but did not assess behaviour systematically (Ownby, 

Wallbrown, and Brown).

d) Results and Interpretation

The results and interpretation section of psychological reports includes results 

from individual tests and the school psychologist’s interpretation of the pattern of results, 

including implications for the classroom. Sattl^ (2001) states that childrm’s profiles of 

test scores should be described clearly using percentile ranks, and that test scores should 

be interpreted in addition to being cited. When reporting results, however, Teglasi (1983) 

suggests that it is important to distinguish data from interpretations, and that conclusions 

should be clearly stated with supporting information.

e) Recommendations

Based on test results and their interpretation, the school p^chologist provides 

recommendations that parents and teachers can implement at home and/or at school. A 

study by Berry (1975) found that 61% of teachers surveyed rated the recommendations 

section of reports received from clinical psychologsts as the most valuable section in 

working with children. Littlejohn (1977) found that elementary school teachers and 

principals, school psychologists, and school psychology instructors rated 

recommendations as the most important part of reports. Ford and Migles (1979) found
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that, although readers of psychological reports were most interested in the 

recommendations section, it was also the section of which th ^  were most critical.

Teglasi (1983) lists making recommendations for takh^ action as an important 

ftmction of psychological reports. Taking action could be similar to Sattler’s (2001) 

description of the purpose for making recommendations: providing a flexible intervention 

and placmnent approach rather than labeling a child. Sattler also states that 

recommendations are intended to “describe realistic and practical intavention goals and 

treatment strategies (p.687).”

Number and specificity of recommendations may impact teachers’ perceptions of 

the effectiveness of recommendations. Hagborg and Aiello Couhier (1994) found that 

38% of classroom and special education teachers surveyed indicated that the 

recommendations in actual rq)orts they recaved were lacking in number and 

concreteness.

Studies have found that teachers prefer to read (Brandt and Giebink, 1968) and 

are better able to understand (Wiener, 1987) reports that contain specific ratha than 

general recommendations. A stuify by Noble and Dickinson (1988), howeva, found that 

although teachas rated least specific recommendations as hadest to implement, the most 

specific recommendations w ae rated as the next hardest to implement.

Recommendations with moderate amounts of specificity were rated as easiest to 

implement, suggesting that too little or too much detail could impede implementation. 

Ownby, Wallbrown, and Brown (1982) studied special education teachers’ perceptions of 

report specificity. Sixty-five percent of those surveyed felt that reports they typically
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received were eitha defimtely or usually genaal in nature, and only seventeen pacait 

felt that reports were definitely or usually specific in nature.

Format

The format of psychological reports (the manna or style of presenting report 

information) may shape teachers’ paceptions of reports and influence whether reports 

a e  read mid recommaidations implanented. The following section describes general 

guidelines for fermatting a psychological report and eiqilores teachas’ ratings of various 

rqiort formats. Discussion also focuses on summaries, as the literature on report format 

often includes information on summaries.

The format of psychological reports may vary depending on the author. Although 

attaching summaries to reports is optional, the length of reports may determine whether 

they a e  used. For example, ^ o rta  reports may not require summaries, although a 

concise summary of major findings may benrfit readas of longer reports (Teglasi, 1983). 

Sattla (2001) believes that rqmrt summaries should be limited to one or two short 

paagraphs, and notes that some school psychologists omit summaries in order to avoid 

having readers disrqgad the body of the rqiort.

Littlejohn (1977) compaed how school psychologists, elementary school teachas 

and principals, and school psychology instructors rated three formats of psychological 

reports: a traditional narrative report, a brief checklist, and a brief narrative report with an 

emphasis on recommaidations. Results indicae tha teachers preferred the traditiona 

narrative report.

Wiena (1985) explored 81 elemaitary school teachas’ views of three 

psychologicW report formats; a short report, a typicd psychologicW report, and a report
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that consisted of refmal questions and answers. The two latter reports both contained 

elaborate descriptions of recommendations and learning styles. Wiener found that 

teachas preferred elaborate reports to shorta rqmrts.

In a la a  study, VWena (1987) reseached fiirtors that prediaed elementary 

school teachas’ comprehaision of and prefaaice for various psychological report 

formats. Forty-nine elemeaary school teachers were randomly assigned to read one of 

four formats of a p^chological report: a short report, a régula p^chological rqiort, an 

elaborae report, and a report with daborae recommendaions. Results indicae tha 

teachas prefared to read daborae reports that wae easy to comprehend.

Comprehension of reports increased when what W aier considers to be the two major 

sections of reports—the description of the child’s learning style and the 

recommendations—wae eldiorate.

Lacks, Horton, and Owen (1969) explored psychiatrias’ satisfection with various 

psychological report formas. Participants described the aandad narraive report as too 

long, redundant, subjective, gaiaal, and as coaaining too much information. The 

checklist was described as too limited, and the outline format received the most favorable 

ratings. The reseachers suggea that this format, described as containing less detail than 

the standad report and more detail than the checklist, might be moa suitable when a 

prompt reporting of results is preferred.

Overall, results seem to indicate that some readas of psychological reports, 

namdy teachers, may be willing to read narrative r^orts in which certain sections a e  

elaborate. Preference for a certain r^ort forma in a contrived setting, however, may not 

translate to the everyday workings of a school. Informal conversations with teachas and
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school psychologists su rest that some teachers may read onfy the summary and/or 

recommendations section of psychological reports.

O rganism

The organization of a psychological rqrort could impact teachers’ comprdbension 

of the report and, therefore, their decision to read the report and implement 

recommendations. The following section explores gataal guidelines for organizing 

reports and research on teachers’ preferences for various rq>ort formats.

Teglasi (1983) believes that a well-intqgrated report combines data in a more full 

and complete manna than a rq)ort in which information is interpreted in a test-by-test 

fesMon. In some cases, reports can be organized by an ovaall theme that emerges from 

the data, with the relationship among findings being interpreted in terms of the theme that 

emerges (Teglasi). Wiena (1985) studied 81 teachers’ comprehaision of psychdogical 

reports and preferences for report organization. Results indicate teachers preferred and 

were betta able to compreheid reports that wae organized by domain (e.g., memory, 

motor skills) or by referral question and answer rather than shorter reports that lacked 

these organizational structures.

Clarity

Lack of clarity in pi^chological reports could affect teachas’ ratings of report 

efficacy, their comprehaision of p^chological reports and, consequently, their decision 

to read psycholo^cal reports and implemem recommendations. The following section 

examines the importance of writing with clarity, guidelines and research on avoiding
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jargon, and professionals’ pac^rtions of psychological report clarity and understanding 

of tenns generally used in reports.

Some authors urge school psychologists to communicate clearly and concisely, 

noting that use of unnecessary technical information, or jargon, hinders clarity (Sattla, 

2001; Teglasi, 1983). An example of jargon would be naming subtests without describing 

them (Te^asi). Sattla states that words used to describe test performance, such as 

“good” and “excellent,” are inexact and subjective. He believes that results can be shared 

more objectively through discussing them in terms of age appropriateness and absolute 

and relative strengths and w^knesses.

Although a need for recent research exists, sevaal researchers have conducted 

studies on paceptions of psychological report clarity. Baker (1965) used a survey to 

explore 479 teachers’, counselors’, and administrators’ paceptions of psychological 

services in schools. He reported that, “the claim that the rqports of the school 

psychologists are commonly too technical, theoretical or are written in a vague style was 

not substantiated in this study (p.39). ” Results from several studies, howeva, do not 

support these findings. Cuadra and Albaugh (1956), for example, studied the relationship 

between the message report writers intended to convey and the actual message readas 

received. They found that this relationship was modest at best, which prompted them to 

urge writas of psychological reports to state their intended message explicitly.

Berry (1975) explored teachers’ views of psychological reports received from 

clinical psychologists. The researcha found that 30% of participants felt that reports 

were unclear and contained too much psychological taminology. Shively and Smith 

(1969) studied teachas’, counselors’, and undergraduate education students’
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compreheoMon of ternis frequently used in reports. Although counselors understood more 

of the technical terms found in the rqiorts, only 54% of these terms wae understood by 

the groups overall. This could be problematic, considering an earlier study found that 

teachers prefer to read reports that contain fewer technical tarns or that explain technical 

terms (Rucker, 1967 b).

On the surfece, it seems that a reduction of technical terms may be a simple and 

effective way to inaease the clarity of psychological reports. Yet, Ownby (1997) 

suggests that linking assessment data to conclusions and recommendations requires the 

use of technical terms. He states that terms will be jargon unless the writer and the reader 

share a frame of reference. To help ensure that readers understand terms being used, 

Ownby urges writers of reports to include descriptions of terms when readas’ 

comprehension is questionable.

Ownby (1997) notes that terms such as intelligence, anxiety, and perceptual skills 

are often used to describe behaviour, but rardy have a shared definition. He points to a 

study ly  Rucker (1967 b) that found disagreement among psychologists themselves 

regarding the definitions of terms used in reports. Ownby (1997) feels that technical 

terms provide psychologists with a shared vocabulary with which to communicate, but 

that they are likely the jargon for which reports are criticized. He advocates cormecting 

the terms to something femiliar to both the reader and writer. If the writer feels that the 

reader is not familiar with the term, authtory perceptual skills, for example, he 

recommends using following report statement: “The client’s auditory perceptual skills 

were assessed as his ability to break down words into their component sounds (Ownby, 

1997, p.55-56).”
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Ownby (1990) conducted research to determine how to improve the clarity of 

psychological reports. The model of writing he advocated vras based on the assumption 

that reports often lack clarity because th y  fail to make an explicit link between 

potentially confusing constructs, such as “attention,” to basic data, conclusions, and 

recommmdations. School psychologists rated statements based on this model as more 

credible and persuasive than statements not based on this model (Ownby).

Sattler (2001) su^ests that the writer of a pychological lyrort would want to 

ensure that non-professionals could understand the report. Deciding on the degree of 

elaboration and the complexity of lan^iage to use in a report, however, may still be a 

challenge. If school psychologists incorrectly assume teachers are femiliar with certain 

terminology, or if teachers are hesitant to seek clarification of terminology, 

comprehension may suffer. Writing a report that non-professionals understand may be a 

difficult task. Ownby’s previously mentioned definition of the term “auditory perceptual 

skills,” for example, may be confuang to some.

External Variables

Teachers’ perceptions of variables extonal to psychological rqmrts are examined 

in the following sections. Variables were selected based on their probable connection to 

teachers’ perceptions of psychological reports and thar decision to read reports and 

implement recommendations.

Views o f Assessment

Teachers’ decision to read ryorts and implement recommendations may be 

shaped by the value th y  place on assessment. A study by Watkins, Crosby, and Pearson
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(2001) of a group of Arizona special education and classroom teachers found that 

teachers valued traditional assessment activities and wanted to maintain those services; 

however, teachers also wanted more pychological services in general. The researchers 

noted that school psychologists often report that th y  would like to reduce the time th y  

spmd assessing chüdren to focus on other forms of service delivery, although teachers 

and administrators often reveal that th y  prefer to have all forms of service delivery 

increased ami do not want a reduction in assessment services (Watkins, Crosby, and 

Pearson). In a longitudinal study in England, Evans and Wright (1987) examined head 

teaches’ and educational psychologists’ percytions of the effectiveness of services 

provided by school psychologists. Results indicate teachers gave the highest priority to 

assessment. The value placed on assessment services suggests teachers view assessment 

as instrumental in meeting the needs of students, and as a result, may be more interested 

and involved in the assessment process.

The Impact o f Consultation on Perceptions o f Pî chological Reports

Teachers’ decision to read psychological reports and implemmt recommendations 

may be impacted by the quality and amount of consultations th y  have with school 

pychologists. The following is an exploration of guidelines and research on the various 

stages and purposes of consultation that highlights the posrible relationship between 

consultation and perceptions of psychological reports. Qualities of the school 

psychologist as a consultant that may impact perceptions of reports are also explored.
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a) Stages and Purpose of Consultation

Cole and Brown (2003) describe several phases of consultative problem solving 

used by school teams: clarification of presenting problem, analysis of identified problem, 

brainstorming ahmrative solutions, developing intervention plans, assigning 

responsibilities and time lines, and monitoring interventions and follow-ups. They 

describe the process of consultation as being interactive; members are fi-ee to discuss 

concerns and ask questions.

Several researchers offer ideas on the fimctions of consultation and its possible 

impact on implemWation of recommendations. Borghese and Cole (1994) note that 

whether or not the school pychologist consults with the ref«ring teacher likely affects 

the implementation of recommendations, and Teglasi (1983) notes that consultation 

between the two parties is necessary for implementation of recommendations. A study by 

Gutkin (1986) found a small, significant relationship between fi’equency of consultation 

and perceptions of recommandations.

Researchers note that teachers may not be motivated to implement an intervention 

if they lack adequate training in the theory behind recommendations and the practices 

required to implemoit them (Sladeczek, Kratochwill, Steinbach, Kumke, and 

Hagermoser, 2003). Researchers also suggest that teachers will passively resist change if 

th y  are not fi-ee to eyress their ideas regarding change to the school psycholo^

(Siegel and Cole, 2003). Both training in interventions and expression of ideas could 

occur during consultation. Collaborating with teachers to form recommendations during 

consultation seems valuable, given their knowledge and responsibility for implementing 

m ay intoventions. Consultation throughout the assessment process may allow teachers
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to Stay mformed of test results and to aid in interpreting results. Time constraints and 

caseloads, however, may leave school psycholo^sts pressed to provide desired levds of 

service. An early survy of479 school staff su^ests this may be the case; participants 

fdt that the communication between classroom teachers and school psychologists was 

inadequate (Baker, 1965). Teachers who participated indicated that th y  desired fester 

sovice and improved follow-up.

According to Teglasi (1983), several researchers responded to oitidsms that 

school psychologists in the past have failed to develop open communication within 

schools by suggesting that fece-to-fece meetings should complemmt formal reports. 

Sudduth (1976) explored the impact of four methods of reporting information to teachers; 

report only, fece-to-fece consultation only, rqport and consultation, and no ryort or 

consultation. Significantly greater agreement between teachers and psychologists about 

the nature of the child’s problem was evidenced in the ryort and consultation group.

In most Nova Scotia school boards, scheduling consultations to discuss 

assessment results with parents and teachers is mandatoiy. Some school pychologists 

may write reports prior to holding the consultation, and then use information gained 

during the consultation to finalize reports. School psychologists may also discuss various 

topics informally with teachers, including concerns regarding children, report results, or 

classroom management techniques. Such unscheduled discussions could occur at any 

time, including recess or afl;er school. The amount of ongoing support teachers receive 

throughout the assessment process may influence their views of ryorts.
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b) Qualities of the School Psychologist as a Consultant

Qualities of the school psychologist as a consultant may also impact teachers’ 

perceptions of the assessment process and pychological reports. A study by Gutkin 

(1986) indicates certain qualities of the consultant might influence how consultées view 

recommendations generated during consultation. In that study, the researcher developed a 

questionnaire to compare, fi-om a teacher’s perspective, the relationship between 

consultation experiences and outcomes. Participants had a more positive view of 

recommendations when school psychologists communicated their ideas in a sldUful 

manner, had a strong background knowledge of psychological principles, and shared their 

ideas with enthusiasm. It is probable that improved perceptions could positively influence 

implementation. According to Siegel and Cole (2003), effective fimctioning as a school 

psychologist requires avoiding the expert role, one that may be assumed or may be given 

by others. The researchers ryort that, in their own experiences, teachers resent receiving 

“expert advice” fi-om outside professionals in areas in which teachers are knowledgeable. 

Engaging in collaborative consultation, part of which involves gathoing as well as 

providing information, allows teachers to feel involved and valued in the assessment 

process. Research supports that educators prefer collaborative approaches to consultation 

(Cole & Brown, 2003).

Enhancement o f Knowledge

The extoit to vdiich teachers fed that psychological ryorts enhance their 

knowledge of students may impact their decision to read reports and implement 

recommendations. Teachers who feel that psychological reports provide them with new 

insight into a child’s academic achievement, intelligence, behaviour, or emotional well-
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bang may place a higha value on reports and be more willing to read reports and 

implement recommendations. A study by Baker (1965) compared experienced (more than 

four years of ©cperience) and inaq>erienced (less than four years of ê qperience) tâch as’ 

ratings of the utility of psychological reports. Approximately half of inexperienced 

teachers responded that psychological reports enriched their knowledge of problems, 

although only 28% of e^qienenced teachers responded similariy.

The area of teaching specialty may also relate to views of the amount of new 

infonnation offered by psychological reports. In particular, researchers have found that 

special education teachers may be dissatishW with school psychological services, 

particularly with reports (Ownby, 1982; Ownby, Wallbrown, & Brown, 1982). Although 

many &ctors may explain this finding, special education teachers may have more 

experience and/or training in meeting individual students’ needs and, therefore, feel that 

rqrorts do not offer any new suggestions.

Classroom Workings

Teachers’ views of whetha" recommendations reflect an awareness of classroom 

workings and classroom workings themselves likely influence their decision to read 

reports and inclement recommendations. Borghese and Cole (1994) state that school 

psychologists must consider the limitations of the classroom and practicality when 

formulating recommmdations that teacha*s will implement. A surv^ by Rucker (1967 a) 

found that teachers prefared easily-implemented recommendations that did not single out 

children, a finding that could relate to teachers’ concern with the child’s self-esteem, and 

to the addition^ time required to implement individualized recommendations.
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Rucka (1967a) found that teachas rated reports that conveyed an awareness of 

classroom workings as more favorable than those that did not convey such awareness.

This awaeness would likely involve being cognizant of the time constraints, resources, 

and probable effectiveness of recommendations in the classroom. In support of one of 

these coimections, Frankel and Kassinove (1974) found that teachas wae less wiling to 

implement recommendations that require excess effort. Demands on time may result in 

teachas being less able to read psychological reports and implement recommendations. 

Teachers may be more likely to inq>lement individualized recommendations that reflea 

the holistic needs of the child ratha than generic recommaidations ofiien used for 

common concerns, such as ADHD.

Exploration o f Referral Problem

School psychologists’ thorough exploration of referral problems with teachers and 

parents would likely enhance their ability to provide these individuals with an accurate 

description of a child’s functioning. This, in turn, could improve paceptions of 

psychological reports. Although little research exists on the exploration of referral 

problems, Ownby and Wallbrown (1986) attribute lack of satis&ction with many 

psychological reports to school psychologists’ Mure to propaly explore the child’s 

problan prior to report writing. The authors state that a problem-oriented rqport must link 

data to environmental variables. A learning problem, for example, might be the teacha’s 

major concern in making a reMral, but a school psychologist should assess the child’s 

bdiaviour in various contexts to determine how the child’s behaviour relates to learning 

problans identified (Ownby & Wallbrown). Teglasi (1983) states that if the refaral 

reason has not been examined carefiilly, the school psychologist may not be able to
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gather appropriate data. He bdieves that school psychologists should e;q)lore the 

boundaries and implications of the referral question and help to clarify or adapt the 

question with the referral source.

Relationship with School P^chologists

The relationship between the school psychologist and the teacha may impact 

teachers’ perceptions of psychologcal reports. Although little research specifically 

connecting these variables could be located, the present section proposes a potential link. 

Researchers outside the field of school psychology have studied the professional-client 

relationship’s effect on w haha directives are followed. Machenbaum and Turk (1987), 

for example, found that the relationship between patient and doctor may affect patients’ 

adherence to treatments prescribed. The researchas suggest improving the relationship as 

a way to improve adhaence. The effect found within the professional-client relationship 

may translate to the professional-professional relationship: teachas who report having a 

more positive relationship with school psychologists may be more willing to meet with 

them to discuss children both formally and informdly, thus enhancing comprehaision of 

and involvement in assessments. They may also be more willing to read reports and 

implement recommendations provided by someone with whom they share a good 

working relationship.

One study suggests that teachas paceive the relationship between themselves 

and school psychologists as less than optimal. O’Hagan and Swanson (1983) used a 

questionnaire to assess 206 Scottirii primary teachers’ perceptions of psychological 

services provided in schools. A section of the questionnaire addressed teachers’ 

paceptions of the teacha-psychologist relationship. Although results indicate teachers
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viewed psycholo^s as fiilfilling a worthwhile role within the school, th ^  felt a closer 

relationship between themselves and psychologists was required. Heavy caseloads may 

prevail school psychologists from devoting adequate time to building relationships with 

teachas.

School Psychologists ' Experience

The school psychologist’s levd of experience may impact teachas’ paceptions 

of psychological reports and their decision to read reports and implement 

recommendatimis. In a survey conduaed by Robats (1970), teachers reported that school 

psychologists required more training in classroom-related topics. School psychologists 

with more aqperience may be more awae of classroom workings. Th^r may also have 

had more experience writing psychological reports and have received more feedback 

from teachas on providing acceptable rqiorts and recommendations.

Summary of Guidelines for Conducting Assessments and Writing Reports

The literature review identified variables that may impaa teachers’ paceptions of 

psychological reports. Based on this review, guidelines for conduaing assessmaits and 

writing reports that may encourage teachers to read reports and implement 

recommendations can be proposed. Some of these guidelines can be organized according 

to the following main goals of psychological reports: providing an accurate description of 

a child’s fimctioning that addresses parents’ and t^ h e rs’ concerns about the child, and 

providing recommendations to aid in meeting the child’s needs. Additional guidelines 

relate to writing comprehensible reports and promoting positive interactions with 

teachers.
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Accmate Description of Functioning

1) The school psychologist should thoroughly efq>lore the referral reason. This may 
include asking for specific examples of behaviour and gathering infonnation fi'om 
various sources.

2) The report should link behavioural obs«vations to antecedent behaviours. This may 
provide valuable insight regarding possible causes of behaviour.

3) The school p^chologist should distinguish data fi’om interpretations of data. This may 
allow readmi to separate more objective data from interpretations. Interpretations should 
be followed with supporting information.

4) The rqwrt should help to clarify referral reasons and provide new infî rmation 
regarding a child’s fimctioning.

Promoting Implementation of Recommendations

1) The report should include an increased (but not overabundant) number of 
recommrâdations. This would allow teachers to choose recommmdations they feel are 
most suitable.

2) The report should provide moderatdy spedfic recommaidations—those that include 
an adequate, rather than overwhehmng, amount of detail for implementation.

3) The report should contain recommendations that reflect an awareness of classroom 
workings. This awareness could be gauged by recommendations’ demands on time, likely 
effectiveness, and required resources. Effective recommendations would likely reflect the 
holistic needs of the child.

4) The report should include recommendations that, when implemented, do not alert 
students that a child is receiving extra help.

Comprehensible Rqwrts

1) The school psychologist should avoid using jargon and link potentially coi^sing 
tarns to data, conclusions, and recommendations.

2) The school psychologist should state messages explicitly.

3) The rqport should contain information grouped by domain or referral reason, rathar 
than by test.

4) The report should include sufficient detail to fecilitate comprehension.
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Interactions with Teachers

1) The school psychologist should strive to become a knowledgeable, effective 
communicator who is willing to seek insight about a child’s functioning from others.

2) The school psycholo^st should engage in frequent consultation with teachers to help 
them feel involved in the assessment process and to provide support during 
implementation of recommendations.

3) School psychologists should use consultation to collaborate with teachers to form 
recommendations and to help them receive adequate training in the theory behind 
recommendations and the actions required to implement them.

4) The school psychologist should attempt to form a close working relationship with 
teachers.

5) The school psychologist should be aware that his or her level of expaience, the value 
teachers place on assessmmt, and danands of the teaching profession may impact 
teachers’ decision to read reports and implement recommendations. The two parties could 
discuss these issues.

Research Questions

The literature review has identified several areas likely rdated to teachers’ 

perceptions of psychological rqjorts. The current study will attempt to answer the 

following questions regarding teachers’ experiences with psychological reports:

1) Which variables, both internal and external to psychological rq>orts, do teachers rate 
as having an impact on their decision to read psychological reports and implement 
recommendations foimd in psychological reports?

2) How do teachers rate the utility of various sections of psychological reports?

3) How frequently do teachers attempt to implement recommendations they receive, and 
why?

4) Do teachers typically read entire psychological reports, certain sections of 
psychological reports, or do th ^  not read them at all? If teachers report reading only 
certain sections of psychological reports, which sections are they most likely to read?
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Chapter n  -Method

Participants

It is important for elementary school teachas to read psychological reports and 

implement recommendations because they are able to identify problems affecting young 

students and implement early interventions. For this reason, elementaiy school teachers— 

those teaching grades kindergarten to six—were chosen as participants for the current 

study. Thirty-five packages containing consent forms and questionnaires were evenly 

distributed amongst five elementary schools within a rural Nova Scotia school board. 

Fifteen of the returned questionnaires, three fi’om each school, were randomly selected 

and analyzed to obtain an indication of teachers’ perceptions of and experiences with 

psychological reports. Distributing more than twice the number of questionnaires to be 

analyzed served to obtain the desired level of participation. Schools were selected such 

that no school psychologist serviced more than one of the chosen schools. Also, some 

schools have been serviced by more than one school psychologist within recent time 

because of staffing changes. These fectors helped to avoid having several teachers 

comment on the same school psychologist.

Materials

A questionnaire (Appendix A) was developed by the researcher to ejq>lore 

teachers’ perceptions of and experiences with psychological reports. The first page of the 

questionnaire gathered subjects’ demographic information, including sex, years of 

teaching experience, grades taught, area of teaching specialty, and degrees or diplomas 

held. These data were used for statistical purposes only.
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In Section A of the questionnaire, teachers ithed the inqpact of numerous variables 

on their decision to read reports and inqîlemait recommendations on a five-point, Likert- 

type scale, with one rq)resenting “no impact,” and five, a “laige impact.” “No opinion” 

was an available option fiar each item. Teachers wae also asked to list any additional 

fectors that influence their decision to read rqiorts and implonoit recommendations.

In Section B of the questionnaire, teachas rated how useful they consider sections 

fypically found in psychological reports on a five-point, Likot-type scale, with one 

representing “not useful,” and five, “useful.” “No opinion” was also an available option 

throughout this section. Section C contained two questions related to teachas’ attitudes 

towards and experiences with psychological reports. In the first question, teachers 

indicated how fi-equently th y  attonpt to implement recommendations by choosing one 

of five options ranging from “always” to “neva.” They wae also encouraged to provide 

reasons for their responses. In the second question, teachers indicated whaher they read 

all sections, some sections, or no sections of reports. Teachas who reported reading some 

sections of reports wae asked to idoitify sections th y  are most likely to n%d.

Procedure

The Director of Programs and Student Services with a rural Nova Scotia school 

board was contacted at the begutining of Septemba to discuss the proposed study. Upon 

rœ ipt of ethics approval from the University Research Ethics Board at Mount Saint 

Vincent Univasity, the director was given a letter detailing the nature and purpose of the 

study and a copy of the questionnaire. Afta granting ethics approval, the director 

selected schools for the study. He also sort letters to principals of these schools
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requesting thdr participation in the study, along with a copy of a letter about the study 

prepared by the examina (Appendix C).

Principals from the schools selected were contacted by the researcha once the 

school board and the University Research Ethics Board approved the study, and all 

agreed to have thor schools participate. Each principal randomly distributed packages to 

the mailboxes of seven teachers in his or h a  school. Each package contained an 

information letta (Appoidix D), a questionnaire (^^pendix A), a consent form 

(Appendix E), and two envelopes—one labeled “(Questionnaire,” and the other, “Consent 

Form.” The information letta explained the study and invited teachas to participate. To 

promote confidentiality and anonymity, teachers were instructed—in the iidbrmation 

letters, questionnaires, and consent forms—to seal questionnaires and signed consent 

forms in separate envelopes before returning them to an oivelope in their school’s office. 

The letter also outlined precautions that would be taken during and afta data collection to 

promote confidentiality and anonymity. Letters to teachas, principals, and the director 

contained contact information for questions and concerns regarding research.

Written reminders on the questionnaire envelopes asked teachers to return surveys 

within ten days. Survys were colleaed by the ©camina two to three weeks after 

distribution, and those suitable for analysis wae assigned a nunfoer. For schools whae 

more than three survys were returned, numbas assigned to survys were placed in a hat. 

Three numbas were then drawn to select the survys to be analyzed from each school.

Descriptive statistics were often used to analyze data. Teachas’ ratings of 

variables’ impact on thor decision to read reports and implement recommendations wae 

compiled. Two median ratings—one reflecting impact on reading ryorts, one reflecting
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impact on implemoiting recommendations—were found for each variable and then 

compared (the median is the middle value of a group of numbers arranged in order of 

size). Teachers’ ratings of the usefiilness of report sections were also compiled, and mean 

ratings were found and compared. For questions m^suring hylementation frequoicy 

and sections and portions of reports typically read, the numba of teachers who selected 

each option was compiled, and totals were compared. Common themes were identified in 

responses to more opm-mded questions that ©q>lored fi’equency of implementation of 

recommendations and addition^ fiictors affecting implementation. Response patterns 

throughout the questionnaire were explored (e.g., similar responses to similar items 

across questionnaires and connections between demographic variables and particular 

responses).
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Chapter m-ResuIts

Response Rate

Thirty-five survys were distributed amongst five schools in a rural Nova Scotia 

school board. Twenty-seven were returned, including seven fiom School A, four fi-om 

School B, ax from School C, six fiom School D, mtd four fi'om school E. Three of the 

returned survys could not be analyzed, one because of an incomplete demographic 

information page, and two because th y  were not accompanied by written consent forms. 

In accordance with the procedure outlined in Chapter II, the 15 surveys to be an^yzed 

were randomly sdected fi'om the 24 survys

Respondents ’ Demographic Irrformation

Table 1 lists the demographic characteristics of respondents who completed the 

15 surveys selected for analyris. Approximately three-fourths of respondents (eleven 

teachers) were female, and approximately one-fourth (four teachers) were male. 

Participants’ years of teaching experience ranged fi'om 7 to 35, with 21 as the median. 

Thy held diverse educational qualifications, including teaching certificates and 

bachelor’s and master’s degrees in various areas. The majority of participants (close to 

three-fourths of participants, or eleven teachas) held one or more undergraduate degrees, 

and one also had a certificate in guidance. One participant had a teachers’ college
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certificate, and one had a masters’ degree. Two participants reported thdr level of 

teaching certification (TC-5) rather than their degrees or diplomas.̂

Two-thirds of participants taught in the genaal classroom (ten teachers), close to 

one-fourth taught resource (four teachers), and one teacher taught in a learning center. 

Grades taught by participants ranged fi'om one to six. One teacher taught grade one, two 

taught grade three, three taught grade four, three taught grade five, and one taught grade 

six. Five teachas, one-third of participants, taught multiple grades. These wae the 

resource teachers and the learning-center teacha. Resource teachers help students vdio 

are having difficulty meaing curriculum outcomes through supporting them in a small 

group setting or within the genaal classroom, and learning-center teachas help students 

who are experiencing even greata difficulty meeting curriculum outcomes through 

supporting them in a small group setting.

* The registrar of the Nova Scotia Department of Education reported that the holda of a 
TC-5 likely completed teachers’ college or undagraduate studies (B. Woodbury, 
personal communication, February 7,2005).
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Table 1: Demographic Characteristics of Respondents

Ckaracieristics N Percentage o f Pardcpants
Gender

Female 11 73.33
Male 4 26.67

Years Teaching Experience

5-9 1 6.67
10-14 3 20
15-19 2 13.33
20-24 3 20
25-29 1 6.67
30-34 4 26.67
35-40 1 6.67

Degrees or Diplomas Held
Teaching collye certificate 1 6.67
Bachelor’s degree(s)̂ 11 73.33
Masta’s degree 1 6.67
TC-5^ 2 13.33

Area of Teaching Specialty
Learning center 1 6.67
General classroom 10 66.67
Resource 4 26.67

Grade(s) Taught
1 1 6.67
2 0 0
3 2 13.33
4 3 20
5 3 20
6 1 6.67
Multiple grades 5 33.33

 ̂One participant held a guidance diploma in addition to Bachelor’s degrees.
 ̂Teachers iqxsrted level of certification rather than degrees or diplomas held
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Section A Results

Ratings o f Vcoiables '  Impact on Reading Reports and Implementing Reconaneruiations

In Section A of the questionnaire, teachas woe asked to rate the impact 

numaous variables have on thor decision to read reports and implonoit 

recommendations. Participants’ responses to items ranged from one (no impact) to five (a 

large impact). Their ratings of each variable’s impact on thdr decision to read ryorts 

and implement recommendations w ae compiled, and two median ratings wae found for 

each variable—one reflecting the variable’s impact on reading ryorts, and the otha 

reflecting its impact on implementing recommendations. Median scores were used to 

present data because ratings of numaous items fell within a broad range. In Table 2, 

median ratings of variables’ impact on reading reports and implementing 

recommaidations are presented. Discussion of these results will focus mainly on 

variables that recdved relatively high or low median ratings. Internal and external 

variables vrill be grouped togetha to promote ease of interpretation.

Ratings of variables’ impact on implementing recommendations were usually the 

same as, or higha than, ratings of variables’ impact on reading ryorts. All internal 

variables recdved a median impact rating of at least three (which corresponds to 

“somewhat of an impact”), with most (e.g., report clarity, organization, and detail) 

recdving a median rating of four. Two variables—the separation of test scores from 

interpretations of scores and the numba of recommendations in the report—w ae rated as 

having a relatively Iowa overall impact on reading ryorts, although the ratings still 

corresponded to “somewhat of an impact.”
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Similarly, all external variables received a median impact rating of at least three, 

with most (e.g., the specificity of recommaidations, the report’s offering of new 

information, and the school psychologist’s knowledge of psychological prindples) 

receiving a median rating of four. Variables that were rated as having less impact on 

reading reports were: recommendations that reflected an awareness of the whole child, 

the experience of the school psychologist, the support provided to implement 

recommendations, and the school psychologist’s availability for meetings.

Teachers’ working relationship with the school psychologst and the workload of 

the teaching profession were rated as having less impact on reading reports and 

implementing recommendations. Two external variables—the school psychologist’s 

communication skills and the value teachers place on assessmort—were rated as having a 

higher impact on teachers’ decision to implement recommendations. Tables 3 and 4 

include lists of variables and the number of respondents who selected “no opinion” when 

rating their impact on reading reports and implementing recommendations.
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Table 2: Median Ratings of Variables* Impact on Reading Reportii and 
Implementing Recommendations (with variables categorized as internal or external)

Variabte In tact m  R ea^ g  
Reports

Impaeton
Intplemmüng

Recommendatiom

Ca^wtzado!
ofVamdtle

Clarity ami e^qdidt statanent c t messages 4 4 Internal

Clarification or iosigfit into rental concerns 4 4 imemal

Provision of a rationde for the child’s observed behaviors 4 4 Intemd

Oiganization of the rqxnt 4 4 Internal

Spedfidly of recommendations 4 4 Internal

Stqrport offered in the report for interpretations of results 4 4 Internal

Detail of the rqrort 4 4 Internal

Separation of test scores fiom interpretations of scores 3 4 Internal

Numba of recommendations in the r^ rt 3 4 Internal

School psychologist’s ability to communicate effectively 4 5 External

Value teacher places on assessment 4 5 External

New information offered in the rqxnt 4 4 External

Recommendations that reflect awareness of classroom 
limitations

4 4 External

Recommendations that single out a child as recdving extra 
help

4 4 External

Sdmol psychologist's seeking of inpit 4 4 External

School pqrchologist’s knowledge of psychological prindples 4 4 External

School p^chologist’s thorough eaqrloraticm of the reforral 
reason

4 4 External

hfeeting to discuss the theory and practice of 
recommendaticms

4 4 External

Experience of the school pathologist 3.5 4 External

Recommendations that reflect awareness of fte wlmle child 3.5 4 External

School psychologist’s availability for meetings 3 4 External

Support provided to inqrlement recormnoidations 3 4 External

Workload of the teaching profession 3 3 External

Teachers’ working relationship with the school p^chologist 3 3 External
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Table 3: Number of Respmidents Who Selected “No Opinion” When Rating 
Variables’ Impact on Reading Reports

Variables ’ Impact on ReaiBng Rqports Number o f Respondents

New infoimaticHi offered in the ryort 1

Recommendations that single out a child as receivn% extra heÿ 1
School psychologist’s knowledge of psychological principles 2

School psycholc îst’s communication skills 2
School psytholo^’s seddng of input 1

School psychologist’s eyerience 3

School psychologist’s availability for meetings 2

School psychologist’s availability to discuss recotnmcsndations 2

School psychologist’s thorough exploraticm of referral reasons 1

Teacher’s working relationship with the school psychologist 2

Support provided to implemoit recommendations 1

Recomrrteodations reflected an awarmess of the whole child 1

Table 4: Number of Respondents Who Selected “No Opinion” When Rating Variables’
Impact on Implonenting Recommendations

Variable's Impact on Implemenlmg Reconamndatitms Number o f Retpondaits

New information offered in the report 1

Recommendations that single out a child as receiving extra help 1

School psychologist’s knovriedge of psychological principle 2

School psychologist’s communicatims skills I

School psydmlogist’s seeking of input 1

School psychologist’s experience 2

School psychologî ’s availability for meetir%s 2

Schocd psychologist’s availability to discuss reccmunendaticms 2

School psychologist’s thorough exploration of reforral reason 1

Teacher’s working relaticmship with the school psychologist 2

Support provided to irrqrlement recommaidations 1
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Additioml Factors Impacting Reading Reports caul Impkmenting Recommendations

Teachers were asked to list any additional factons that impacted their decision to 

read reports and implement recommendations. Six teachers listed foctors that impacted 

their decision to read reports, most of which related to supporting studoits. Two teachers 

mentioned students’ needs, and the following were each cited by one teacher; providing a 

learning environment to promote success; finding grade levels, adaptations, and 

modifications; continued difficulties following implementation of recommendations; and 

time and report clarity.

Seven teachas listed foctors that impacted their decision to implement 

recommendations, most of which related to practicality of recommendations and ease of 

implementation. The following were each listed by one teacha; classroom resources, the 

inability to implement all recommendations at the same time, the number of children in 

the classroom and the support provided to cany out recommendations, the reasonableness 

of recommendations, practicality of recommendations in the classroom setting, 

implementing some recommendations to help students succeed, and aiding in the 

planning of the student’s Individual Program Plan (a written plan that helps students 

experioicing academic difficulties to mea modified curriculum outcomes).

Section B Results

Section B of the questionnaire provided teachers with descriptions of sections 

typically found in psychological reports. Teachers rated the usefulness of each section 

using a five-point, Likert-type scale, with one representing “not useful,” and five; “highly 

useful.” Mean ratings wae found for each section because responses fell within a narrow 

range. Means ranged from 4.33 to 4.70 (see Figure 1). Overall, the lowest rating givoi to
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any report section was three, which represmted “somevriiat useful,” awl the highest was 

five, which represented “highly useful.” Ratings for the behavioral observations section 

ranged fi-om four to five, and ratings for all other sections ranged firom three to five. The 

behavioral observations section received the highest mean usefulness rating, followed by 

the recommendations section. Both the referitd reason and summary sections recâved the 

same mean usefulness rating. The background information section and the results and 

interpretation section received the second lowest and lowest mean usefiilness ratings, 

respectively.

Figure 1: Mean Usefulness Ratings of Psychological Report
Sections

Mean Usefulness 
Rating

C D 
Report Section

Legend
A-Referral Reason 
B-Background Information 
C-Behavlora! Observations 
0-Results and Interpretation 
E-Recommendations 
F-Summary
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Section C Results

Frequency c f Implementation o f Recommendations

Section C of the questionnaire asked teachers to indicate how frequently they 

attempt to implement recommendations found in psychological reports—always, often, 

sometimes, infrequently, or never. Just over one-third of participants (six teachers) 

reported always attempting to implement recommendations, the same proportion rqiorted 

often attempting to implemmt recommendations, and one-fifth (three teachers) reported 

sometimes attempting to inlplement recommendations (see Figure 2). No teachers 

reported infrequently or never attempting to implement recommendations.

Figure 2: Frequency With Which Teachers Attempt to implement
Recommendations

Number of 
Respondents

Always Often Sometimes Infrequently Never
Frequency

After indicating the frequency with which they attempt to implement 

recommendations, teachers were asked to provide reasons for their responses. Eleven 

teachers responded to this question. Teachers listed mostly external variables that would 

impede implementation: time constraints (three teachers), lack of resources (one teacha).
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practicality of recommendations (two teachers, including one who felt that some 

recommendations could not be carried out in resource), the number of special needs 

studoits or students requiring resource support in the classroom (one teacher), the needs 

of other students (one teacher), and the fairness of recommendations to other students 

(one teacher). Two teachers mentioned interactions with the school psychologist, 

including one who reported that support from the school psychologist was lacking. It is 

unclear if the second teacher perceived these interactions (or lack thereof as having a 

positive or negative impact on implementation.

Several teachers listed external variables that would likely increase frequency of 

implementation. Three teachers commented on the need to support children (one on the 

importance of meeting the child’s needs and promoting feelings of success, and two on 

using recommendations to support the child). One of these three teachers mentioned that 

the psychologist at his or her school always provides usefiil recommandations (this 

teacher reported always attempting to implement recommendations). One teacher seemed 

to take a more practical stance, noting that implementation of recommendations is 

important given the time qnent on testing, discussion, and report writing. Only one 

teacha mentioned an internal variable—clarity of recommendations.

Portions cmd Sections o f Reports Typically Read

In question two of Section C, teachas wae asked to indicate whetha they 

typically read entire psychological reports, sections of reports, or whether they do not 

read rq)orts at all. Roughly three-quarters of participants (eleven teachas) reported 

reading entire psychological rqx>rts, one-fifth (three teachers) reported reading sections
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of reports, and one participant rqwrted reading entire reports or sections of reports, 

depending on their clarity (See Figure 3).

Figure 3; Portions of Reports Typicaiiy Read by Teachers

Number of 
Respondents

Entire Sections Entire or No 
Sections* Sections

Portion of Report

"One participant reported reading entire reports or sections of reports, depending 
on their clarity

Two of the three respondents who reported typically reading only sections of 

reports indicated that they are less likely to read the results and interpretation section. The 

third respondent reported being less likely to read the referral reason section. The 

participant who reported reading entire reports or sections of reports (depoiding on 

clarity) reported being less likely to read the referral reason and background information 

sections. Figure 4 displays sections of reports teachers indicated they typically read.
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Figure 4: Sections of Reports Typically Read by Teachers

Number of 
Respondents

C O 
Report Section

Legend
A-Referral Reason 
B-Background Information 
C-Behavioral Observations 
D-Results and Interpretation 
E-Recommendations 
F-Summary
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Chapter ly-Discussion, Study Limitations and Implications, and Condusion

Discussion

Section A Discussion

Overall, teachers rated all variables as having at least somewW of an impact on 

their decision to read reports and implonent recommendations, and very few teachers 

selected “no opinion” when rating the intpact of variables. This suggests that all variables 

idoitified in Section A may influence most participants’ perceptions and use of 

psychological reports. Neitha internal nor ©eternal variables as a group emerged as 

having more or less of an inq)act on reading reports and inqilementing recommendations. 

Although the reasons for some findings are ambiguous (because of the wording of 

questions and/or because teachers were not asked to elaborate on responses), possible 

explanations are offered.

For most items, ratings of variables’ impact on inq>lementing recommendations 

were the same as, or higher than, ratings of variables’ impact on reading reports, 

suggesting most variables may impact implementation more than reading. Two 

respondents rated clarity as having a higher impact on reading reports than implementing 

recommendations, possibly because clarity impacts readability.

Internal Variables

Most internal variables received the same median rating in terms of their effect on 

reading reports and implementing recommendations—a rating that corresponded to more 

than “somewhat of an impact.” Report detail received this rating, although it is unclear if 

teachers in the current study prefer elaborate reports to shorter reports, as was found in a
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Study by Wiener (1985). Among many otha variables, specificity of recommendations 

and rq)ort organization received this same rating, although it is umslear if teachers prefer 

specific recommendations and particular organizational structures.

Some internal variables wae rated as having a relatively Iowa impact on reading 

reports, although these ratings still correqxmded to “somewhat of an impact.” Separation 

of data fi’om interpretations may have received a rdatively lower median rating because 

teachers value interpretations and do not see a need to keep them separate fi'om data. 

Ahematively, teachas may be accustomed to reading reports in which data and 

interpretations are always distinct or integrated, making than less soisitive to the 

separation of the two.

Although some studies have found that many teachas paceive a lack of 

recommendations m reports they receive (Efagborg & Aiello Coultier, 1994), teachas in 

the current study perceived numba of recommendations as having a relatively low 

impact on reading reports. It is possible that they are accustomed to implementing a 

genaal proportion of recommaidations regardless of the numba provided. Those who 

implement recommendations less fi-equently or are comfortable in mdependoitly meeting 

students’ needs may Wso be less concerned with the numba of recommendations.

Comfort m independently meeting students’ needs seems especially plausible, given the 

©(perience of participants. Teachers’ preferences regarding the numba of 

recommaidations they prefer to receive are ambiguous. One teacha who rated this 

variable as having a relatively high impact on reading reports and implementing 

recommendations mentioned that difficulty implementing all recommendations at the
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same time influenced fiiequency of implementation. This teacher may prefer recëving a 

smaller number of recommendations.

External Vtwiables

Most ectemal variables received the same median rating in terms of their effect 

on reading reports and implementing recommendations—a rating that corresponded to 

more than “somewhat of an impact.” Perhaps thorough exploration of the referral reason 

received this rating because teachers may vŴue reports that address concerns that lead to 

the referral. Recommendations that reflect an awareress of classroom limitations and 

those that single out a child as receiving extra help were among numerous additional 

variables that received this rating. Ratings given to these two variables are consistent with 

findings fi'om a survey in which teachers prefisrred easily-implemented recommendations 

that did not single out children (Rucker, 1967 a).

Several external variables were perceived as having a relatively lower impact on 

reading reports. Many researchers emphasize the importance of consulting with teachers 

to facilitate implementation of recommendations (Borghese & Cole, 1994; Teglasi, 1983; 

Sladeczek, Kratochwill, Steinbach, Kumke & Hagermoser, 2003 ). In the current study, 

however, support fi’om the school psychologist to implement recommendations and the 

school psychologist’s availability for meetings seemed to have a relatively lower impact 

on report reading. Participants’ may be comfortable reading reports independently and/or 

may lack of access to school psychologists. When rating the impact of the school 

psychologist’s availability for meetings, one teacher commented that the school 

psychologist had a huge caseload, and when discussing reasons for fi'equency of 

inq)lemmtation, another noted that support from the school psychologist was lacking.
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The latter teacher gave high ratings to many variables, but did not feel that the school 

psychologist’s availability for meetings or support to implement recommendations highly 

influenced whether she reads reports or implements recommendations. It may be that she 

is accustomed to fimctioning without access to the school psychologist.

Recommendations that reflect an awareness of the whole child appeared to have 

less impact on whether teachers read reports. This may be because teachers recognize 

they are fi-ee to modify recommendations to meet the holistic needs of the child, or 

because they do not feel this variable is important. The experience of the school 

psychologist may have been perceived as having less impact on reading reports because 

teachers feel that all school psychologists provide similar services regardless of their 

experience.

Two external variables—teachers’ workload and their working relationship with 

the school psychologist—appeared to have less impact on teachers’ decision to read 

reports cmd inq)lement recommendations. Although reasons for findings are unclear, 

teachers’ workload may have received a lower rating because teachers attempt to read 

rqwrts and implement recommendations regardless of their busy schedules. Also, 

experienced teachers in the study may be more accustomed to reading reports and 

implemoiting recommendations as part of thdr workload. Teachers’ working relationship 

with the school psychologist may have received a relatively lower rating because teachers 

have become accustomed to working independently fi'om the school psychologist, which 

could make the relationship seem less vital.

Two external variable—the school psychologist’s communication skills and 

teachers’ value of assessment—were perceived as having a relatively higher impact on
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teachers’ decision to implement recommendations. Communication skills of the school 

psychologists may have received a higher rating because they contribute to effective 

consultation with parmts and teaches. Results correspond with those from a study by 

Gutkm (1986) in which teachers surv^ed reported that school psychologists need to 

communicate their ideas in a skillfrd manner. The value teachers place on assessment 

may have received a relatively higher rating because teachers Wio value assessment may 

be more likely to inclement report findings than those who do not value assessment. One 

teacher commented that her value of assessmeit depended on the assessor, and she later 

commented that she read entire reports or sections of rqmits depeiding on clarity. These 

remarks underscore that perhaps there are no typical expoiences with rq)orts—that some 

teachers’ decision to read reports and implement recommendations may be based on the 

school psychologist providing services.

Cormectiom Between Demogyc^hic Variables and Impact Batings

The researcher hypothesized that resource teachers and more experienced 

teaches, in comparison to beginning teachers, would have stronger opinions regardiqg 

the amount of new information offered in reports. It was thought that these teachers 

would rate this variable as strongly impacting their decision to read reports and 

implement recommendations because of their experience and/or training in meeting 

individual students’ needs. For unknown reasons, however, results did not support this 

hypothesis.

In comparison to classroom teachers, resource and learning center teachers gave 

higher ratings to certain variables. Report organization, their working relationship with 

the school psychologist, and the school pychologist’s communication skills seemed to

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Reading Reports and Implementing Recommendatimis 4 7

have a higher impact on reading reports and implemWing recommendations, and the 

school psychologist’s exploration of the referrd reason seemed to have a higher impact 

on reading reports. It may be that resource and learning cent^ teachers receive more 

reports on their students, which causes them to develop stronger presences regarding 

rqmrt organization. Similarly, th<y may work more frequently with school psychologists 

because of thdr students’ needs, and have a greater appreciation for the value of clearly 

communicated results and the role of the working relation^p. Also, because these 

teachers may have a well-developed understanding of students from woridng with them 

in small groups, they may be more likely to feel that a thorough flo ta tio n  of the 

referral reason is required, and to appreciate the value of having input into the refeiral 

reason.

Additioml Factors It^uencing RecuUng Re^rrts cmd Implementing Recommendations 

When listing additional variables that influence their decision to read reports, 

teachers mostly listed those that relate to meeting students’ needs. This suggests report 

reading may be a way for teachers to understand students and help them to succeed. 

Variables listed as influencing inq>lementation of recommendations related 

predominantly to practicality and ease of implementation. Results suggest that some 

teadiers may read reports to aid them in meeting students’ needs, and that variables 

related to practicality and ease of implementation (time, resources, support) may impact 

whether they actually implemaU recommendations.
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Section B Discusston

Overall, teachers perceived all sections of reports as useful. The behavioral 

observations section was rated most useful, and the results and interpretation section, 

least usefiil, although the range of ratings was quite narrow. Any number of factors, 

including format and detail, could account for the slight discrepancy between the mean 

ratings of these sections. The behavioral observations section may be valued because it 

offCTS teachers a new perspective on the child’s observed behaviours. As well, students 

ediibiting behaviour problems may be frequently referred for psychoeducational 

assessments in the school board in which this study was conducted. The results and 

interpretation section may have received the lowest mean rating because it often includes 

potentially confusing information, such as percentile ranks and technical terms.

The recommendations section was rated second highest, a finding similar to 

results from a study by Littlejohn (1977) in which elemmtaiy school teachers and 

principals, school psychologists, and school psychology instructors rated 

recommendations as the most important part of psychological reports. Results are also 

similar to those from a study in which teachers surveyed rated recommendations as the 

most valuable section of reports received from clinical psychologists (Berry, 1975). 

Recommendations may be valued because of thdr direct application to meeting the needs 

of the child.

Section C Discussion

Frequency o f Implementation ofRecommendations

All respondents reported “sometimes,” “often,” or “always” attempting to 

implement recommendations. Participants who offered reasons for the frequency with
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which they attempt to implement recommendations listed more external than internal 

variables, including lack of resources, time constraints, practicality of recommendations, 

the need to support the individual student, the needs of other studmts, support from and 

communication with the school psychologist, and the time required to complete 

assessmmts. Several teachers who reported often attempting to implement 

recommendations offered practicality-related variables. Alternatively, the majority of 

teachers who reported always attenptii% to implement recommendations mentioned the 

needs of the child. Findings highlight practicality as a possible barrier to implanoitation.

One teacher who listed time constraints Wien discussing reasons for frequency of 

implementation did not perceive number of recommendations as stron^y impacting her 

decision to implement recommendations, perhaps because she recognizes that not all 

recommendations need to be implemented. A teacher who rqiorted only sometimes 

attempting to implement recommendations noted that support from the school 

psychologist was lacking, which suggests support might lead to increased frequency of 

implanentation.

Sections o f Reports Typically Read

Contrary to anecdotal reports from teacha-s and school psychologists mentioned 

earlier, participants m this study did not report reading only the summary and 

recommendations sections of rqmrts. The majority of participants reported reading entire 

psychological reports rather than reading sections of reports or not reading reports at all, 

and all respondents rqiorted reading the majority of report sections. Two teachers 

reported that th^r are less likely to read the results and interpretation section. Ironically, 

anecdotal rqmrts from school psychologists suggest this section takes the longest to
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write. Any number of variables (e.g., format, detail, clarity, the school psychologist’s 

availability for meetings) could account for why these teachers are less likely to read this 

section.

Two teachers reported that they are less likely to read the refmal reason section, 

including one who is less likely to read the background information section. Again, 

results could relate to any number of variables, such as the teacher’s belief that he or she 

is already familiar with the referral reason. The teacher who is less likely to read the 

referral reason and background information sections of reports also noted that clarity of 

reports infiumces whether she typically reads entire reports or sections.

Overall Results

Several findings fi’om this study suggest that participants perceive psychological 

reports as useful. All participants reported that all sections of reports are at least 

somewhat useful, that they typically read at least a majority of rq>ort sections, and that 

they attempt to implement recommendations at least some of the time, despite the 

abundance of inhibitive fectors that may influence their decision to do so.

Although it was hoped that results would offer a clear sense of which aspects of 

psychological reports teachers feel are most useful, this was not entirely the case. 

Participants reported reading reports and implementing recommendations with similar 

frequency, usefiilness ratings of report sections and median ratings of variables’ impact 

on reading reports and implementing recommendations fell within a relatively narrow 

range, and no report section cleariy stood out as less likely to be read. As a result, it was 

difBcult to pinpoint specific variables (e.g., report detail, clarity) or report sections (e.g..
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recommendations, background information) that could be targeted to improve perceptions 

of reports.

Participants’ perceptions of and experiences with reports may be affected by their 

rural surroundings. A potential lack of ready access to services for children (mental 

health services, programs to remediate academic skills, etc.) in rural areas may result in 

school psychologists playing a more critical role in providing such services to children 

and adolescents in the school system. Many study participants may value and use 

psychological reports because they are one of the few outside sources of inff)rmation 

available on a child.

The study contained mostly Likert-type items, and teachers w«e not often asked 

to expand upon or clarify responses. This lead to some ambiguity in interpreting results. 

Teadiers rated all variables in Section A, for ecample, as influencing reading reports and 

implementing recommendations, although the nature of this influence is not entirely 

clear. Rqport clarity and detail, for instance, were perceived as having a rdatively high 

inq>act on teachers’ decision to read reports and implement recommendations, but it is 

unknown if teachers are satisfied with these variables in reports they recdve. Some 

teachers perceived the school psychologist’s support as having a relatively low impact on 

their dedsion to read reports and implement recommendations, although it is unknown if 

they do not need this support or if th ^  are accustomed to fimctioning without it. Also, 

ratings of other items in Section A do not provide insight into teachers’ preferences 

regarding report organization and number and specifidty of recommendations.

Although all teachers reported attenqiting to implement lecommendations at least 

some of the time, several did not report thdr reasons for doing so. From those who did
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reqiond, it appears that external variables related to classroom workings (e.g., time, 

resources, practicality of recommendations) may hinder implementation, and that 

external variables related to the needs of the child (eg., supporting the child, promoting 

success) may promote implementation. Reading Wire reports seems connected to 

implementation frequ^cy. All teachers who said that they always attempt to im plm w 

recommendations also said that th ^  read entire reports. Several participants who said 

that they read entire rqiorts, however, did not say that th ^  always attempt to impWnent 

recommendations.

Liinitations of Study

The results of the current study should be interpreted with caution because of 

potential limitations specific to this study and inherent to questionnaire research itself. 

Given that the current study was designed to serve as an indicator of teachers’ 

perceptions of psychological reports, the sample size was low for survey research.

Results cannot be used to make generalizations regarding the views of the population of 

teachers within the selected Nova Scotia school board.

Some limitations relate to selecting questionnaire research over an experimental 

or qualitative study. First, the research involved analyzing teachers’ percqjtions of 

psychologcal reports they typically receive, and did not involve changing teachers’ 

experiences with reports to observe resulting perceptions; ther^ore, there may be a less 

reliable basis for making hypotheses regarding possible causal connections between 

experimices with reports and perceptions of reports.

As noted, most sections of the questionnaire contained multiple-choice and 

Likert-type items that did not prompt teachw to elaborate on their responses. It was
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sometimes difScuh to interpret the meaning of some results, such as teachers’ 

preferences regarding certain variables (e.g., detail and organization of reports, specificity 

and number of recommmdations), the clarity of reports they recdve, and their value of 

receiving support to implement recommmdations. Teachers occasionally added notes, 

and this hdped clarify some responses.

Other limitations stem from characteristics of participants. Most were experienced 

teachers who may have had more opportunity to read rqxirts and implement 

recommendations than beginning teachers, meaning the two groups’ views of reports may 

differ. Finalfy, the sample of participants may not be representative because those who 

volunteered to participate may place a higher value on reports.

Implications of Study 

Implications for Future Research

Future research on teachers’ perceptions of psychological reports could indude a 

larger numb^ of subjects to generalize results. Experienced and inexperienced teachers’ 

perceptions of reports could also be compared. In order to build upon remits from the 

current study, future researchers could include more open-ended questions that allow 

teachers to discuss their experiences with psychological reports in detail. More spwfic 

questions may elicit clearer information; for example, teachers could be asked whether 

reports they receive are typically dear. This information ccxild hdp school psychologists 

tailor the writing and sharing of reports to the needs and preferences of teachers.

Other researchers (Wiener, 1985,1987) have given teachers reports with various 

levels of detail to explore their perceptions of report formats. Several of the variables in 

this current study (eg., specificity and number of recommendations) could lend
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themselves to this kind of design. For exanqile, teachers could be given reports with 

different numbers of recommendations, and their perceptions could be explored. As noted 

previously, however, this kind of research is limited because it relies on contrivW reports 

read in contrived settings.

Implications for School Psychologists

This study offers school psychologsts direction on how to increase the likelihood 

that reports will be read and recommendations implemented. Results indicate that, 

overall, all variables in Section A were rated as influencing teachers’ decision to read 

reports and implement recommmdations, indicating that school psychologists need to be 

mindfiil of many factors when writing and sharing reports. Results from Section A 

indicate that school psychologists should thoroughly explore and offer insight into 

referral reasons, meet with teachers to seek input and discuss recommendations, 

communicate in a knowledgeable and effective manner, provide recommendations that 

reflect an awareness of classroom limitations and do not single out children, support 

interpretations of results, and write clear reports that offer new information Factors 

identified by teachers as influencing implementation frequency suggest it is important to 

assess the resources available to the teachm- and the needs of the individual student and 

classmates, to maintain an awareness of the time required to implement recommendations 

and the classroom as a context for implementation, and to support and communicate with 

the teacher during implementation.

All participants in the current study reported reading the majority of report 

sections and gave these sections above average usefulness ratings. Given that the results 

and interpretation section received the lowest mean usefiilness rating overall (although
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this rating was not clearly Æscrepant from those given to other sections), school 

psychologists may choose to ask teachers how to improve the utility of this section.

Conclusion

The current study provides a small glimpse into teachers’ perceptions of 

psychological rq>orts. All participants reported that they percdve all report sections as at 

least somewhat useful, attempt to inq)lement recommendations at least some of the time, 

and typically read the majority of rqport sections. Most reported typically reading entire 

reports.

In the literature review, two main goals of rqport writing were identified. Several 

findings from this study may be used to address one main goal—providing an accurate 

description of a child’s fimctioning that addresses parents’ and teachers’ concerns about 

the child. Teachers’ ratings of variables’ impact on their decision to read reports and 

implement recommendations, for erample, highlight actions school p^chologists could 

take prior to (e.g., thoroughly exploring and offering insight into referral reasons), during 

(e.g., writing clear rqrorts), and after report writing (e.g., communicating in a 

knowledgeable and effective manner). Study results could also be used to address a 

second main goal of report writing—providing recommendations that will be 

implemented to aid in meeting the child’s needs. E?q>loring frctors that teachers 

percëved as influencing implementation frequency, for example, suggests school 

psychologists need to support teachers during hnplanentation and customize 

recommendations to the needs of the individual studmt, teacher, and the class in general.

Although results suggest that teachers have positive percqrtions of reports overall, 

study results did not offer the clear sense of teachers’ pe'cqptions of aspects of
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psycholo^cal reports that was antidpated. Teachers’ narrow range of responses oftmi 

made it difficult to isolate specific variables (e.g., report detail, clarity) or report sections 

(e.g., recommendations, baclqgrotmd information) that could be targeted to improve the 

utility of reports. Also, the meanings of some responses to Likert-type items were 

ambiguous. In Section A, teachers rated all variables as impacting their dedsion to read 

reports and implement recommendations, suggesting that school pychologists may need 

to focus on a large number of factors when writing and sharing reports.

Overall, results reinforce that meeting the main goals of report writing throu^ 

impacting teachers’ perceptions and use of reports likely requires supporting and 

communicating with teachers throughout the assessment process rather than simply 

providing a report and holding a final consultation. Having school psychologists consult 

with staff members firom the schools th^r service to ejq)lore their preferences regarding 

rqmrts and consultations may also be of value.
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Appendix A

Once completed, please seal this questionnaire in the envelope labeled questionnaire 
and return it to the folder labeled M SW  study found in your schooPs office.

Please provide the following demographic information. Data will be used for 
statistical purposes only, and will not be used to identify participants. Please do not 
place your name anywhere on this questionnaire

Gender

Years of teaching ejq>erience 

Degrees/ diplomas held____

Area of teaching specialty (e.g., general classroom, resource) 

Current grade(s) taught___________________
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To complete this questionnaire, please recall occasions when children in your class have been 
referred for psychohgical assessment. Think about haw psychological reports you have received 
cmd tlw circumstcmces surrounding the reports (e.g., qualities of school pychologist, classroom 
demands, etc.) shaped your perceptions o f reports.

A) Using the scales provided, please rate your (pinion of the irnpact tiie following variables had 
m  your decision to read a psychological report and mplan&it reconommdations fimnd in a 
psychological report. Circle a  number from one to five (o ik  rqnescnts inçart;” five 
rqpresWs a  ‘large inqiact”} fi)r each qoesticm, or circle “no qiinion” if appnq}iiate.

1 2 3 4 5
Nolnqmct Somewhat of an inqmct Large Inqmct

1) The rqiort stated messages espUcitly and clearly eqdained tedmicid terms.

Impact cm hnplqnenting Recommendaticms: 1 2 3 4 5 No Opinion

Intpact on Reading Rqmrt: 1 2 3 4 5 No Opinion

2) The report clarified or provided insight into the concerns I expressed when I referred the 
child for assessment

Impact cm htqilanenting Recommendations; 1 2 3 4 5 No Opinion

Inqmct cm Reading Report: 1 2 3 4 5 No Ĉ inicm

3) The report provided a rationale for the child’s observed behaviours.

Inqiact on Inqilanenting RecommeWations: 1 2 3 4 5 No Opmion

Impact cm Reading Rqwrt: 1 2 3 4 5 No Opinion

4) Test scores in the report were clearfy distinguished firom interpretations of scores.

Inqiact on Inqilementiog Recommendaticms; 1 2 3 4 5 No Opinion

Inqmct cm Reading Report: 1 2 3 4 5 No Opioicm

5) The report provided new information (e.g., insight into a child’s fimctioning or new

Impact cm Ingilemmiting Reccanmendations; 1 2 3 4 5 No Opinicm

Impact cm Reading Report: 1 2 3 4 5 No Opinicm
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1 2 3 4 5
No Inpact Somevvhat of an inpact Laige Inpact

6) Recommendations were sufficient^ specific to Mp me understand how to implmnent 
than.

hiqjact on hnplanenting Reconunaidations; 1 2 3 4 5 No Opinicm

hnpact cm Readmg Rqxnt: 1 2 3 4 5 No Opinicm

7) The school psychologist supported his or her interpretation of results (e g., used test 
scores to explain a child’s acadonic difficulties).

hnpact on hxplanenting Recmnunauiaticms; 1 2 3 4 5 No (̂ nnicm

Impact on Reading Rqmit; 1 2 3 4 5 No Opinicm

8) Recommendations required me to single out a child in class (i.e., made known to 
classmate tiiat a child was recdving extra help).

bipact on hiplemaiting Recommendaticms; 1 2 3 4 5 No Opinicm

hiqiact cm Reading Rqxnt; 1 2 3 4 5 No Ĉ inicm

9) Recommendations reflected an awareness of classroom limitations (e g., time constiaints, 
resources and likdy eflectiveness of recommendations).

Inpact cm Implementing Reccmunendaticms: 1 2 3 4 5 No Opinicm

Inpact cm Reading Rqport: 1 2 3 4 5 No Opinicm

10) The school psychologist had a strong knowledge of psychological principles (e.g., self­
esteem and memory).

Inpact cm hnplemoiting Reccmm îdations: 1 2 3 4 5 No Opinicm

Inpact cm Reading Repent: 1 2 3 4 5 No (̂ rinicm

11) The school psychologist communicated effectivdy during meetings.

bpact cm Ihplementing Reccanmendations: 1 2 3 4 5 No Opinicm

Inpact cm Reading Rport: 1 2 3 4 5 No Ĉ inicm
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1 2 3 4 5
No hnpact ScHiKwfaat of an impact Large hnpact

12) The school psychologist asked for my input during the assessment (e.g., for my thoughts 
on the child’s strengAs).

Impact on htplonentiip Recommmdatimis: 

hnpact <m Readn% Rport:

1 2 3 4 5 No (pinion

1 2 3 4 5 No C îmon

13) I have found Aat having my students assessed was valuable.

Inpact cm hnplemmtn% Recommendations: 1 2 3 4 5 No Opinion

hpact on Reading Report: 1 2 3 4 5 No Opinion

14) The report provided an ample, but not overwhelming, number of recommendations.

Inpact on hnplementiog Recommendations: 

Inpact cm Reading Rqport:

15) The report was organized effectively.

Inpact on Inplemaiting Recommendations: 

Inpact on Reading Rport:

16) The report was suffidendy detailed.

hipact CHI Inplonenting Reconunaidations: 

hnpact on Reading Report:

1 2 3 4 5 No Opinion

1 2 3 4 5 No Opinion

1 2 3 4 5 No Opinion

1 2 3 4 5 No Opinion

1 2 3 4 5 No Opinion

1 2 3 4 5 No C înkm

17) The school psychologist had a lot of experience in Ae fidd of school psychology.

hnpact on htplenKoting Recommendations: 1 2 3 4 5 No Opinion

hnpact cm Riding Rport: 1 2 3 4 5 No Opinicm
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1 2 3 4 5
No Inpact ScmievAat of an impact Large Inpact

18) My teaching workload was too demanding.

Inpact on hnplemoitiiig Reccmunendations: 1 2 3 4 5 No Opinion

Inpact on Reading Rqx>it; 1 2 3 4 5 No Opinion

19) The school psychologist met with me to discuss why recommendations were selected and 
how to implement Aem.

Inpact on hnplementing Recommandations: 1 2 3 4 5 No Opinion

Impact on Reading Report: 1 2 3 4 5 No Opinion

20) The school psycholo^st Aoroughly explored why Ae child was referred for assessment 
(e.g., asked me for specific examples of bdtiiviour or gaAered information from various 
sources, such as parents and cumulative record folders).

Impact cm hnplementiig Recommendations: 1 2 3 4 5 No Opinion

hipact <m Reading Report: 1 2 3 4 5 No Opinion

21) I had a good working relationship with Ae school psychologist.

hipact on Implementing Recrnnmmdations: 1 2 3 4 5 No Opinion

Inpact cm Reading Rqport: 1 2 3 4 5 No Opinion

22) The school psychologist was available for meetings.

Inpact on hnplemoiting Recommendations: 1 2 3 4 5 No Ĉ inicm

Inpact cm Reading Rport: 1 2 3 4 5 No Opinicm

23) The school psychologist provided support in implementing recommendations.

Inpact cm hnplemoiting Reccmimendaticms: 1 2 3 4 5 No Opinicm

Impact on Reading Rport: 1 2 3 4 5 No Opinion
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1 2 3 4 5
No Inpact Somewhat of an inpact Large htpad:

24) Recommendations reflected an awareness of Ae whole child.

Impact <m hnplementing Recommendations: 1 2 3 4 5 No Opinion

hipact on Reading Rport: 1 2 3 4 5 No Opinion

Please list any additional factors Aat influence your decision to:

a) read psychological reports;

b) implement recommmdations:
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B) Using the scales provided, please rate the mrfulness of the following sections 
typically found in psychological reports. Circle a number from one to five (one represents 
“not useful;” five represents “highly usefid”) for each question, or circle “no opinion” if 
appropriate:

1 2 3 4 5
Not Usefiil Somewhat Usefiil Highfy Useful

1. Referrd Reason (A discussion of why the child was referred for assessment)

1 2 3 4 5 No Opinion

2. Bacl^round Information (A history of the child, which may include concerns about 
the child, the child’s functioning in various settings and contact with other professionals)

1 2 3 4 5 No Opinion

3. Behavioural Observations (Physical and attitudinal information gatho'ed during 
classroom observations or testing that may impact test results)

1 2 3 4 5 No Opinion

4. Results and Interpretation (Citation and interpretation of test scores)

1 2 3 4 5 No Opinion

5. Recommendations (Strategies suggested to meet the needs of the child)

1 2 3 4 5 No Opinion

6. Summary (A concise overview of the report)

1 2 3 4 5 No Opinion
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C) Please fill in the blanks or use check marks to answer the following questions 
concerning psycholoj^cal reports:

1) How often do you typic^y attempt to implement psychological report 
recommoWations?

 Always
 Often
 Sometimes
 Infi-equently

Never

Please indicate the reasons for your choice (e.g., clarity of recommendations, time 
constraints or the school psychologists’ ability to provide ongoing support):

2) I typically read:

entire psychological reports 
sections of psychological reports 
none of the psychological report

If you selected “sections of psychological reports,” place a dia:k mark beside the 
section(s) you are most likely to read:

 Referral Reason (A discussion of why the child was referred for assessment)

Background Information (A history of the child, which may include concerns 
about the child, the child’s functioning in various settings and contact with other 
professionals)

Behavioural Observations (Physical and attitudinal information gathered during 
classroom observations or testing that may impact test results)

Results and Interpretation (Citation and interpretation of test scores)

Recommendations (Strategies suggested to meet the needs of the child)

Summary (A concise overview of the report)
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Appendix B

Director of Programs and Student Services 
Nova Scotia school board

October 13, 2004
Dear Director:

I am a graduate student at Mount Saint Vincent University completing a thesis as 
part of the Master of Arts in School Psychology program. This study is being conducted 
under the aipovision of university Acuity member Dr. Elizabeth Church. My research 
has been approved by the Univasity Review Ethics Board at Mount Saint Vincent 
University. I plan to ask teachers to complete a questionnaire to explore their perceptions 
of the factors that impact their decision to read psychological reports and implement 
recommendations (e.g., rqrort clarity and format, their own views of assessment, and the 
school psychologist’s level of expaience). It is hoped that results will aid school 
psychologists in writing reports that will be of increased utility to teachers.

I am requesting permission to survey a sample of 35 teachers in local elementary 
schools. I would appreciate your assistance in selectipg five schools, each of which are 
serviced by a (fifferent school psychologist. Questionnaires will take ^proximately 15-20 
minutes to complete. I will contact principals to ask for their permission to randomly 
distribute questionnaires to classroom teachers. A letter attached to each questionnaire 
will briefly describe the purpose of the study. It will also instruct teachers to seal 
completed questionnaires and written consent forms in separate envelopes (to be 
provided by the researcher) before returning them to a folder found in tiieir school’s 
office. Efforts vnll be made to maintain the anonymity of participating schools and 
participants during and after data collection.

Research results will be mailed to participants upon completion of the study. If 
you have any questions or concerns regarding tWs research or the questionnaire itself 
please contact me at (902) 444-4532 (telephone) You
may also contact my thesis supervisor. Dr. Elizabeth Church, at (902) 457-7621 
(telephone) or elizabeth.churchfgtosvu.ca (e-mail). I thank you for your kind 
consideration of this request.

Sincerely,

Angela Hull
Master of Arts in School Psychology Student 
Mount Saint Vmcent University
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Appendix C

October 13,2004
Dear Principal:

I am a graduate student at Mount Saint Vincent University completing a thesis as 
part of the Master of Arts in School Psychology program. This study is being conducted 
under the supervision of university Acuity menAer Dr. Elizabeth Church. The proposed 
study has been granted ethics approval from the University {^search Ethics Board at 
Mount Saint ̂ %iceot University and from the local school board. I plan to asic teachers to 
complete a questionnaire to explore their perceptions of the Actors that impact their 
decision to read p^chological reports and implement recommendations (e.g., report 
clarity and format, their own views of assessment, and the school psychologist's level of 
experience). It is hoped that results wUl aid school psychologists in writing reports that 
will be of increased utility to teachers.

I would be grateAl for your assistance in randomly distributing questionnaires to 
seven teachers in your school. Completion of questionnaires is voluntary and will take 
approximately 15 to 20 minutes. A letter attached to each questionnaire will briefly 
describe the purpose of the study. It will also instruct teachers to seal completed 
questionnaires and writtei consent forms in separate envelopes (to be provided by the 
researcher) before returning them to a folder found in your school’s office. Efforts will be 
made to maintain the anonymity of participating schools and participants during and after 
daA collection. I will collect questionnaires once they are returned.

Research results will be mailed to participants upon completion of the study. If 
you have any questions or concerns regarding tWs research or the questionnaire itself Dr. 
Church and I may be contacted. I can be reached via tel^hone (902-444-4532)

_ _ " '  and Dr. Church can also be reached via telephone (902-457-
7621) or email (elizabeth.church(g).msvu. ca). I thank you for your kind consideration of 
this request.

SincQ-ely,

Angela Hull
Mastw of Arts in School Psychology Student 
Mount Saint Vincent University
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Appendix D

Dear Teacher;

I am a student of Mount Saint Vincent University’s school p^chology pro^am 
conducting a master’s study under the supervision trfDr. Elizabeth Church, a university 
Acuity member. You are invited to participate in this research, which explores teachers’ 
perceptions of variables that impact their decision to read psychological reports and 
implement report recommendations. It is hoped that results may aid school psychologists 
in writing reports that will be of increased use to teachmi.

If you agree to participate, please complete the attached questionnaire that 
assesses your views of whether several variables, such as report clarity and your 
relationship with school psychologists, influence your decision to read reports and 
im p lan t recommendations. The questionnaire will take approximately 15 to 20 
minutes to complete. You may decline participation or withdraw fl"om this study at any 
time without penalty. Please seal the completed questionnaire in the envelope l^ le d  
questiamaire, and seal the signed consmt form in the aivelope labeled consentform.
You are asked to place these two envelopes in the folder marked MSVU stutfy in your 
school’s office. Only researchers involved in this study will have access to 
questionnaires, vriiich will be stored in a locked cabinet and shredded after three years. 
Three of the returned questionnaires from each school will be randomly selectW ft)r 
analysis (seven is the maximum number of questionnaires that could be returned from 
each school). Identifying details of participating teachers and schools wUl not appear in 
r^orts and publications resulting from this study. Research results will be mailed to your 
school upon completion of the study.

Dr. Church and I may be contacted for additional project information. I can be
reached via telephone (902-444-4532)_________ ___  _ Dr. Church
can also be reached via tdephone (902-457-7621) or email (eli2abeth.church(5tosvu.ca). 
Questions regarding the conduct of the study can be directed to the Chair of the 
University Research Ethics Board (902-457-6350).

Sincerely,

AngeAHuU
Master of Arts in School Psychology Student 
Mount Saint Vincent Univa-sity
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Appendix E

Consent o f Pcnticipant

I have read the letter regarding the study to be conducted by Angela Hull, undw the 
supervision of Dr. Elizabeth Church, as part of Mount Saint Vmcent University’s school 
psychology program. I was able to adc questions and receive satisActory responses to 
questions about the study. I am aware tMt participation is voluntary and that I may 
withdraw from the rtudy at any time, without penalty, by informing the researcher. I am 
aware that data may appear in publications resulting from this study. This project has 
been reviewed and approved by the University Research Ethics Board at Mount Saint 
Vincent University. Questions or concerns resulting from study participation may be 
directed to the Chair of the UnivCTsity Research Ethics Board at (902) 457-6350. VMth 
knowledge of the aforementioned information, I agree to participate in this study.

Name (printed)

Name (signature)

Date

VWtness

Once completed, please seal this form in the envdope labeled consent fonn. Place it 
in the folder marked **MSVU study” found in your school’s office.
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